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The articles in this collection present the views*, of 
eacher educators in Czechoslovakia, Poland, and the Soviet Onion ^©n 
insetvice, or ♦•lifelong teacher education* The first s<fcticfc 
contains lite essays: (1) -a ,n¥v teachers* training preject in 
Czechoslovakia; (2) further education of teachers and educational ' 
personnel in the Czechoslovak systes of education; (3$. teachers and 
the new conception of bas|c schools; (4) wiys of iiprcving the systea 
for teachers 1 further education; and (5) some probleis in the initial 
training and further education of teachers* £n the second section of 
the voluse, fejorts on activities and symposia of the'£urcp€a^ 
Information centre for Fqrthei: Education of Teachers (IIC-F1I), 
located in Prague r tzecjhpslovakia, are presented* *he Centre was 
begun £n 1973 at the Charles .University (Prague, Czechcsl&vaJcia) as 
an .infor-aaticn clearinghouse and analytical cehter. although 
essentially national in scope , EIC-FET cooperates with international 
organizations such as thte united Nations Educational, Scientific, and 
Cultural Organisation- tW articles in thi£ section ditcuss: (1) ^ 
BlC-FET f s intonation subsystet '"Further Education of Seachers*; <2J 
an, international syaposiui on preschool education (Prague, 1976$ s (3) 
an international conference of advisors on/the research and 
infortatiori priorities for the further education ,cf teachers (Prague, 
1*977) ; (iry an international' symposiua on the further educaticn of 
special school teachers (Prague, i$77); (5) an international' 
syipositiBf on the further education cf teachers in the use of 
educational technology (Prague, 197;7J; $.nd (6J an interraticnal 
survey on the "effective- use of educational ©edia and' further » 
education of teachers (Prague, 1 97 7| * (FG) - - 



CHARLES UNIVERSITY 
EUROPEAN INFORMATION CENTRE 
FOR FURTHER EDUCATION OF TEACHERS 

C3 



Further Education of Teocher* 
Collection of Paper*, Report* end Reviews 

Vekime I: 

MODERNIZATION OF THE TEACHERS' 
FURTHER EDUCATION SYSTEM 

P > ■ 

{Bated on the experience from Cxoehocbvoklo, Soviet 
Union qnd Potond) 



Svatooiuk Pet**** (Ed.) 



O 

ERIC 



Chorles University 
, Proga# 1900 



UAO«»AATMmofrf«gcATIOR| 

NATION*! MtttnUTE OF COUCA?K>N 

IDUCATSOSAI RSSOURCfS ffctO*ttA*ON 
CiHTf « tf RH^ 
**• Mi^w "rofec** 

*r»* PS* 0*j*0a or or»»?W*tt» 

lAfcw* dXc^w ft,,* ^ 

"PERMISSION 10 R£PftO0UC€ THIS 
MATtftlAL HAS BEEN 0RA8TED 8Y 



TO THE EDUCATIONAL RESOURCES 
INFORMATION CEKYtflt <f«Cl" ' * 



Ertat^ttiOB r«Titnd aad checks for tersrinolojjy tgr 
dr; Ctrui TolIinftroT*, CSei 

(g) Tr*n»laUon &• K©31wmo*4 aad D* Slab* 

(§) ChtrU* ttniwtity, P***ut I960 



FOHCWOHD 



The present collection publiah«<S by the luropean In- 
formation Centre for the Further Kducation of Teachere, 
Charlie University, Prague, opena up a new series of eyn- 
thetic atudiea and analyeee of the view*, information and 
reports on the further education of teachere in the in- 
dividual luropean countries. Its aim ie to, give a full 
account or a concise generalization of * the beet experi- 
ence concerning the conception, eye tea, content, aethoda 
end ways how to organise a life-long education of teachers 
end other educational workers. 

^Tne main idea of thie volume - as its title and eub- 
title suggest - ie to sake' available tne viewe on a life- 
long education of teachers held by outetanding education- 
alists and experts in the field of teachers' training and 
interpreting the theoretical basee of the reforms in the 
further education of teachers which have been going on 
practically in all eocialiet countries during the past 
five to ten years. For the purposes- of thie volume three 
countries have been chosen, the Soviet Union, Poland and 
•Ciechoeldvakia, where in our opinion a particularly marked 
.effort has been made to modernise the eye tern, content and 
methods of the teachere' further education. 

*ven if there are some minor differences in the 
respective national ©ye terns, there is one common point. 
They have devised a long-term scheme for the further im- 
profement of the central control and institutionalization 
of teachers ' further training, laying, at ths same time, 
emphaaie on the various methods and forms of teachers 'self- 
education. In each of the three, countriee teachere 'life- 
long education is' conceived as a system, in which- the 
training carried out in educational establishments and 
self-education alternate according to the given schedule 
and the output of which there is an integrated personality 
of a well-educated teacher bringing up a new generation! 
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KSV TUCHXBS' THA IKING PROJECT IN CZECHOSLOVAKIA 
JiH PiSer 

Faculty of Education, Charlee university, Prague 



O * rapidiy developing life of a eocialiat^jociety 

V M 0QpaUnt ^ r Places increasing -demande on the, ideological, 

political and professional qualitiea^of people' in all walks 

of life* » ^ ' 

Sooialiat^edutfation ranks prominently in the system 
, of "science - technology - production - management - edu- 
cation", ai it is a sphere proyiding acope for innovation 
* ^and, through the human factor, facilitating the implemen- 
tation of recent ecientif ic knowledge in technology, in- - 
dua trial production, social organization, in culture, in 
fact in all fielda of social activity* > 

Under socialism the importance of education and of 
the school system lies in its universal mission aa a- tool 
for educating the socialist citizen as well as contribut- 
ing to -harmonizing the interests of society aa,& whole 
with thoa* of the individuals and social groups. Educa- 
tion is a social factor affecting people in a comprehen- 
sive way, both aa producers and consumers', a factor act- 
ing on their consciousness and their entire" personality* 
It represents' an essential value for every member of the 
socialist society by offering him a socialist lifelong aim* 

typical of socialist education is its open 'system* 
embracing both content and . organization. New. acientific 
findings should continuously and systematically be includ- 
ed in the content and methods, of work enabling man, to re- 
ceive a consistent education in and out of school in keep- 
ing with the changes in the social process of work and 
according to everybody's individual needs and interests in 
their all-round development* * 




3 



Only' a well educated mo can 'full* meet the demands of 
socialist and e.ommunist production, i, e. s man well-versed 
in tBe rudiment* of social, natural and technological 
sciences, a man well-informed about the na*or achievement., 
capable of creative thinking and working and, of applying Up- 
to-date knowledge to the social process of work. 

A verestil* education combined with a high standard ■ 
of expert proficiency' ia an essential feature .of socialist . 
*an « well as an objective of the socialist school eyatem. 

These new, long-term projects for the development of 
socialist education in Chechoslovakia. were outlined in a 
resolution on the further .development of the Csechbelovak 
system of education adopted by <the -Presidium of the Central 
Committee of the Czechoslovak Communist Party of June 4th^ 
1976. . ' • 

The document gives prominence to the role of general 
and theoretical education based on Harx-Len^ist theories, 
and methodology. The open system 6f the content and or- 
ganisation in the education system referred to in the re- 
solution ensures h'arfony between. immediate and subsequent 
gradual changes entailing profounder alterations envisaged 
in the future. The resolution lays down the principle of 
consistent dialectical unity of man's education and pro- 
fessional training in terms of both content and form en- . 
suring the necessary interlinking of all sections of the 
school sy.atem. In concept the former rigid distinction 
between elementary and secondsry educstion hss be%n era- 
dicated by maxing the latter available to all pupils, 00 . 
that grsdually sll of them will be sble to complete their 
compulsory school attendance with s school-leaving exami- 
nation certificate. Adult education and training is now 
firmly integrsted in the sshool system. 

The sim of the education in Czechoslovakia is thst 
it should yield, people universally and har piously deve- 
"loi*d, whose sptitudes, interests -and abil.ties are ati- 
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mulattd by the most modern educational methoda. This is 
based on the scientific assumption that nan ae a bioaocial 
being represent* a -sua total of social relationships; In 
this sense the highly eff entire educational influence of * 
school and of other educational factors have a decisive 
formative effect on the all-round development of nan's 
personality. 

The education of a versatile, harmoniously developed 
personality is oiijy possible in the dialectic: unity of 
upbringing attd education, put into effect in tbe system 
of life-long communist guidance* the care and attention 
devoted to the enlightenment of all members of the socia- 
list society and, at the same time, the efforts of quali- 
fied staff to promote the abilities and talent of each 
individual to the foil constitute one of the guiding prin- 
ciples of the Czechoslovak educational system. 

Education in Chechoslovakia is a matter of general 
concern to society. It is ensured in, close collaboration 
with the family, the state, especially the local govern- 
ment bodieo i. e. the National Committed the organizations 
of the National Front, aconomic organisations and other* 
institutions* 

•Education is based on a unified system of schools and 
educational institutions with a marked working and poly- 
teohnioal character. Their attendance ia compulsory for all 
children and youth from the age of 'six to sixteen. Schools 
with identical* standards and streams have been established 
throughout the Czechoslovak Socialist Republic, where 
tuition* is baaed on uniform syllabuses and curricula, while 
the text-books take into account lo'cal^ national dif^eren- 
ces« 

All schools and institutions included in the educa- 
tional ayatem are state run; all citizens of the Czecho- m 
•Slovak Socialist Republic are admitted under the same .con- 
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ditiona, regardless of the>* nationality, sex ,» wealth or 
social origin. Tuition jfi schools' of all levels and streaa* 
ia free of charge*. 

The educatior/in the Czechoslovak Sbcialiat Republic 
ia founded on Uarxisa-Leniniaa and ia continuously bei,ng 
perfected on the fcasis of the lateet ecientif^^and tech- 
nological finding*. t ^ 

Tfce atructure of the unified Czechoslovak educational 
eyetea is ae follows: < 

1. Creches and nursery schools for children up to the age 
of aiXi 

2. Blenentary schools, 

3. Secondary schools, ^ 
.4, Universities, ^ 

5, Institutions for adult training and education, 

, Children requiring apecial care are provio#& with an 
upbringing and educatfon at pre-achool, ele*entary and se- 
condary School level at special ediopla established for this 
purpose. 

The Czechoslovak educational system also includes 
People's Art Schools, People's Language Schools and Lan- 
guage Schools, others educational and social school amenitiea 
as welfl as a network of educational advisory centres. 

The greateat wealth of the- socialist society - the 
young generation - ia entrusted to the teachers and in- 
structors* \ 

In Czechoslovskia- there are the following teachers' 
categories: . 

Huraory school teachera are trained at secondary pe- 
dagogical achoola and at three selected pedagogical colle- 
ges, whre they* gain full qualifications aa professionals 
at nuraery echools. 
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Suture elementary and secondary echool teachers study 
at univereitiee, whra they can taka coureee fox: 

- teachers for tha lows* grades of tha basic schools; 
» teachers <for subjects of gsLeral education, 

- taacbara of specialised aubjecta, 
^ taacbara of handicraf ta , 

- taaobara for tha People 'a Art Schools , ' 
• taacbara for Language Schools, 

^ - taacharr for eohools for children requiring epecial care, 

- ^educational pereonnal, e. g. out-of-daaa supervisors • 

Tha course £or teachers and educational £ ersc^inol of 
all categories are run according to syllabueea oficially 
approved for^the whole country, which include, in ruitable 
proportions the ideological-political and the pedagogical- 
, psychological coaponente and the actual subject. Practical 

teaihing at the schools and educational institutions avail- 
able for .the facultiee is part of the coapuleory tracing. 

The project for 'the "uirther developaent of the Ciecbo- 
slovak educational ays tea and the report giving the reasons 
for the essential qualities required of a eooialiot teacher 
characterise hi* aa one who ahould meat the demands for 'en- 
suring the undividedJnesB of his ideological and political 
influence, guide the young towards communis* t aoral atand- 
arda and be fully prepared for the tuition of his own sub- 
ject. ** 

The ideological* a$d political 
maturity of .a {eacher or 4 educationaliat is subject 
to an acqui8itio^^l!arxi8a-Lenir , a, a full identifica- 
tion with thia ideology ana^an^ability to apply Marxist- 
Leninist methodology in creatively aolvingwhatever situ- 
ations he m^ay coae up against in teaching or^Jutaide school 
in public life. JThe teacher 'a. ideological aaturityYt 
froa his aocialist conviction and ia evident in his involve- 
aent in the implementation of the Czechoslovak Coaauniit 

erJc . fid 
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arty's policy. I* is asserted in winning ev,sr his pupils 
to take an active part in social affairs conducive to the 
strengthening of the socialist system, to have a socialist 
attitude to work and to comaon property. 'It also makes it* 
eelf felt in promoting the deepening of international rela- 
tions among the socialist community of nations and in sup** 
port of the progressive revolutionary forces* struggle 
against imperialism and war. 

The moral qualities of a teacher or 
educator are a source of strength in influencing the up- 
bringing of hit* charges in the spirit o£ communism accord* 
ing to hie personal example. The moral qualities are in- 
tensified by the teacher's active role in the building of - 
a socialist society and effected by farther personal life 
experiences. 

The teacher's (and educationalist's) ge .eral p?e d a 
gogical qualification ie reflected in 
his close acquaintance of the pupils as individuals and of 
the environment of their up-bringing, as well as knowing 
the aims, methods, organisation forms and ways and means 
of communist education in the broadest sense of the word* 
This is based on karxiet pedagogy and psychology and inter- 
related disciplines and on their imaginative application 
in the educational practice, and their rational control at 
various levels of the school system, among pupils of dif- 
ferent age groups and under different tuition and training 
conditions. All tjde knowledge, skill and competence serves 
to accomplish the educational aims in a single continuous^ 
process, during which the teacher makes use of his subject 
to encourage the pupils' creativity. 

Training teachers in their 'specialised 
qualificaxion means seeing they have a com- 
mand of the sciences constituting their respective subjects, 
the theoretical rudiments . -hing as a subject in itself 
including the theory, of tc ^ This should be up to th.> 
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standard of |£e moat up-to-date knowledge of eciJace and 
reaearch and the learning moat be combined- with \the need 
fad ability permanently to renew and eupplenent/the know- 
lodge acquired in keeping with the psogrees^de in human 
findings mad socle* practice, A feature a teacher, aa an 
expert in hie subject 'and in, the theory o/teachiag it, 
should bt endowed with ia tfaa ability jtoley tht founda- 
tion for an educated pupil aa wiu^ teaching him to 
generalise and classify the knowledge acquired and how to 
«** it in a systematic and creative manner. $nie alao 
ssstnee tht ability to teach tht pupil to find his bear- 
in* independently among tht multiplex attained learning 
J*A to uaa it in practice, and thua chape in him a ecienti- 
fic soda of thinking correeponding to hie aga and mental 
^capacity. 0 / ■ 

A aocialiat teacher a work, however; ia not merely 
confined to aehool or othtr aducational institutions. A 
t a a c h a r ^ alao a p u .b 1 i c worker, t 
an active promoter of tht party, a persop who takes part 
ia political work and cultural enlightenment or tost othtr 
public activity. Ha ahould disseminete tht lattat educa- 
tion nathoda and prooaduraa in out~of-school -up-bringing, 
particularly in tht family. Ha ahould taka an active part 
in. tha aducational work in children a and youth organisa- 
tion* • 

A aocialiat school teactfter ahould alao bt' capable of 
implementing the principlta of aocialiat health care 'and 
a healthy environment and contributing to the establieh- 
aant of conditions for leading a socialist way of life as 
a general social standpoint. 

The schools responsible for training teachers are 
ohiefly reapoaaiblt for the cultivation of the above-men- 
tioned* qualitiee. Conaiderable importance, however, ia 
attached to the early profeaaional guidance of young pea- 
pit towarda the teaching , profession, and to a suitable 



eelsction of candidates to take op tbia c«mp. To tbia 
end « aet of «.aMr* S bM.btta takan, »bich alwady in tba 
el.aent.xy school. »*^« to *o« th. pr.-reqai.it.. for to. 
th , pupil.' compel .ocinl activity and to prowti all 
their hobbies, .which in 050 way or anotn*? sbap* and d..p« 
the children « pcaitiv. attitud. toward, tb. tubing 
profession. 

Hot only grwaar school ^-«Sv»te. but al.o tho*. fro» 
other type, of secondary aches » «. eystem.tic.ily recruit- 
ed for te.ch.re' cours... Secondary .ebool educated pwpl. 
fro. industry and other walk, of lif. any alao "P 
teacher.' courses. 

Within the framework of the unified .y«t.n of t.aoh.r.' 
training . unified system of conei.tent t.«her.' further 
eduction baa been introduced. It. sia i. to wnaw, d..p.n, 
•upplenent end broaden tb. kuowledgs and .kill, tain** in 
the baaic uniweraity training according to the nttdi of 
the developing socialist aociety in *-he condition, of th. 
acientific-technic.l re»olution. 

Thi content of thie aduo.^on ia uniform and inoludes 
tue ideologic«l r poliUcal, educationol-paychological and 
the professional component. 

This Question has three etages: 

- Stage X. ensures thr initiatic of ' the teecber-*eginne» 
into the teaching prsptic. ' 

- Stage XX. represents .th* teachers' post-graduate audi... 

- Stage III. repreaents jpeuialized atudiea. 

. ■ tt, e cs«ei>oslov«k jy< u»-o£_thr jrurtfaer education of 
teachers and other educational personnel is coapoaed of J 
1. The further education of te.cbersj 
2i The further .d-wation of the leading sduefati&nal 
offioero; 
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. 3. Currant further training of toacbere and other 
edaaatienal pcraoanelt 

*> the twkn education of the loading educationists 
Mi payehelogl^te the eereioet at the Minietry of Iduca- 

tlOftf 

5. Ideological-political education of teachera. 

All tilt o there employed in education undergo oonpul- 
••ty otadiee eorreeponding to their reepective poaitiona. 

a» to the, forma of the inpleaentetion of thiaayatea 
itU carried out aa full-tine, p^t-tia. or corwapondano. 
etadiee, or apaaial lecture., eeminar., coureee, fellow- 
aaipa eta. are orgaaiead for than, The fooal point liea 
im iud.pendeat individual atudiea. 

•aeh new teacher, in the oicond year of hie teaching 
pweUo., i. „roll.d in tt , fi „ t 8tag , of trainij>f > which 

osteoma the initiation of tbeHeacher-beginnera • in j the 
taeehing praotice. 

■fallowing thia firat-etage of the further education 
end after aereral yeare of teaching practice each teacher 
18 «*«U«a i» poet-graduate univeraity atudiea. 

Ita goal ie further ideological-political, educational 
.and profeaaieaal development of teachers,, aa wall aa the 

of wrk and foatering their all-round 

edacatioaal ,ere.tivity. She coura* of atudiea ueually 
l"ta two year, and begina at the earli.et after aix y.aae,' 
•ad «t the lateet after eight yeare of the teaching prac- 
Uaav the course of poet-graduate atudiea enda with the 
swhaie.ion of a written paper and with a final examination 
before a board of ezaainera appointed by the dean. 

■eeeiwing an- eeadenio degree or a higher degree in • 
ednoetion or paychology nay be recogniaed aa a fon of 
pm-graduate atudiea. Fart-tine atudi.e, whreby the teach- 
er eea,niree higher qualification or auppleaenta the. . c * 
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cording to the needs of the school, My also be recog- 



nized. 



After having gone through the first two stages ell 
teachers are obliged tb take up specialised studies. 

• Al'lk teachers .and n'ther educational workers are cur- 
rently bVdng educated in other fonts, which ensure the 
renewal of *U*e-atrfence and methods of education and the 
' educational activity of these workers in view of the need, 
of the aociety es well as of the talent and individual in- 
terest of each teacher. 

After the successful completion of- the respective 
stages of teachers ' further education, a certificate is 
issued,- which is s. requirement for further .promotion ss 
well as a salary rise of each individual. t 

In raising the stsndard of teachers"' and educational 
personal training the theory and practice- of teaching are 
closely interlinked! To this end there is a network of 
' schools attached to the faculties, where practical teach- 
ing is carried out, and of educational estsblishmenta, 
where the teacher-students apply their theoretical know- 
ledge in all subjects in which they are qualified in 
practice. » 

University training of teachers is also closely link- 
ed up with the research work. Faculties of Education and 
University Faculties' training teachers participate in 
"scientific research, particularly in the field of educa- 
tional psychological sciences. 

University lecturers training teachers-are obliged 
to acquire higher political and professional, and mainly 
.methodological qualifications by obtaining PhD or higher 
degrees, and hy further studies in the establishments con- 
cerned with further professional training of university 
teachers. 
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In agreement with the long-range echeae for the deve- 
lojjment of the Caechoelovak educational system tethers 
and educational personnel of ail cetegorie* ahcM<l» gradual- 
ly receive a aomplete university education. fhe araeuree 
proposed, compared with the preeent atate, repreaent a 
further atep forward, neatly in the following aenae: > 

1* they unify on a national scale the categories of 
the fielda of studiee and the aystem of teechera' training 
paying consistent regard to the content and, forms of the 
' new conception of education; 

2. they increase the nuafcer of teachers' and educa- 
tional profeeeiona with university qualification^* 

3. they improve the quality in the content of teachers' 
education in two-eubjeet-courses and unify tha professional 
education of teachers of general r education aubjecte for thr 
aecond phase of Basic Schoola and -for Secondary Scheole; ' 

4* they unify > widen and deepen the political-educa- 
tional, educational-psychological and the didactic ^compo- 
nents in teachers' atudiea. 

The general ider. underlying the new conception of 
teechera' education ia: 

1.. to train the teacher in the courae of^hia univer- 
sity atudiea to' becoae a specialist of a wide scope, who 
will then be in a polition to teach at several levels of • 
the educational system, aa well aa at several typea of the 
educational establishments, thus facilitating his appoint- 
went after graduation from univereity and his transfer * 
during his teaching career} 

2* to deaign the project for teechera' training as 
an open dynaaie system, which without major diffrcultiee 
and according to the increasing demands of practise, 
enables the teacher to improve his qualifications* in the 
courae of a lifa-long education, to supplement or broaden 
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ttitm in katpin* with the wnteaporary g*»tr*l' 

tren*a of the de?elopaent of all other profeaeione under 

the influence of tcientific-technical progrtee. 

To eneuis* the above-aentionad taeka a national eoar 
pinion of «x^ru hu bttnaet up to isnrtttifata tht 
atudie* of teachera of general education eufcjacta i* 
5 - 12 of tbt aacond phaee of' tht Baaic School tad of tht 
eccondaxy ecboole* 

la accordant* with tht long-tera plan for tht dffeXap- 
*ent of tht CstchoaloTak ayatta of education new baait fair 
turea wera aatlined for tht graduattt, atady plana, aylla- 
batea at wellae weteriale hart bate worked oat in order 
to achieve national atandardiaation for taoh partiottiar 
teaching aubjtct, and to co-ordinate tht content and tvem^ 
with regard to tht new concept of tducation ojjfcliatd~ia 
the document on tht furthtr tducation-^rtha Caa^ahoalorafc 
educational eye tea* l^c^aachtr^ia at tht oane Ubftrau 
educator* AtteaUon'tiTgiTen to tht ptrftction of tht ana*, 
ttnt of the training of - ttachtra with two "anhjtota, iatf 
tht training of .ttachtra of general education eohjeata for 
the second phaat of tht Baeic School and for eecondaxy 
eehople haa bten unified according to uniform curricula 
throughout tht CSSB. The Karxie t-Uninia idtologieal and 
political training, aa wall aa tht tdua^onal-peyohologi- 
eel, medical and didactic coapontnta of taccbera* acfcraaa, 
aa wall aa the actual proftaeioaal eubject hate °bt*n 
broadened, unified and eubetantially enriched, tht aye to* 
of teaching practict haa bean* newly ponceiwed with rtftptet 
to the content, langth and etructurt of. ita ^lyMtiMtlan* 
A eyatea of achoola affiliated to the facultiea of adae*- 
tion haa bean eatabliahod to ebeure a cloee conntctioa 
bttwttn ttachara * uni*ereity training and the echool and 
aocial practice* ~ « *^ 

The- new eyetta of three atagee prowidea the otctueary 
prtrtquiaitea for auppleaenting and iaproTing ttachtra 
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lift*Uaf **alificati<*w, Ttuy vtz tht adaptation atagt 
^a ite firat jaart A&Uaehitft, U» <Iaa»*«tioa ata* (or 
y rt-*valif ieatioa ataft) ia tht agratt* of poat-fradoatt u 
atadiaa, and fiaallj tht apacialiaatioa ata*a for thoat 
\ t**t*tiat aptoialiatd Itadiag fwoUooi in tht fiald of 
f\| \*aeatioa« 4 atandaz* *** fetaa att for t tht oonttat ^ 
Q f tmtift of tsppltataUiy had paraxial ttoditt of tueit* 
vUJ' T? °? ?*t«i»tt*#d auhjteta and of apprtatic* atooadaty 
tibooi taaehtra* 

\ All iadtptadtat facaltioa of tdoeatios, aU tmiTtrti- 
tar faesltita traiaia* ttohtr* anjoy an tqstal ttatat aa6 
ntTt\a Joint ait tion. Hit atv conotpt of t duett ion aad 
% ttachtra' trtindlttf ii btir* iatrodwjad afttr thorough *t- 

atar*h\vork tucctttiTtly at froa «radt oat. tht firtt 
t<M»ht*h trairffd aoeotdia* to tht atv projtct viU *radtt~ 
•tt in tht CWJaJ^^J^~~iht^^ 
tra ' all-ifoiiad traiaia* tad thr atv tyatta of a lif tloof 
tdaoatioa of ttaehtra tad other tdueatioaal ptrtonntl at 
dtttrihtd thort will toon bt btektd hy atv Itfal ataturtt, 
a atv act on uaiwaititt and toy atv lt*al atatutta ittutd 
hy tht ilnitUy of W&caUcm of tht CSX art tht Miaittry 
of Education of thf SS£. 
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see also the system of education. Its reorganisation is 
based on the resolution of the Party document on •tfae"fur- 
thtr development- of the Csechoslovafc system of education* 
noich outlines the program** of the school education policy 
laid down at the I?th Con#r«»» of the Communist Party of 
Csecfcoelovakia. its -bearer in the field of education is 
the teacher in whose educational activity should, according 
* the. resolution, prevail the processes of a* formative 
character instead of the hitherto practised informative 
processes which often led to formalism and verbalism in 
instruction. 

Accordingly the demands for a better training of all 
educational workers are. naturally rising, too, ..for in view 
of the objectives of building up a comauniet society the 
teacher -should be in a position Ho shape an integrated 
personality of the oupil with firm moral political atti- 
tudes and international tenets as well as with an initi- 
ative and devoted relation towards work for the benefit 
of a socialist society. She point is to place particular 
stress on a creative approach to the improvement of the 
education of the youth in schools and in all out-of -school 
educational establishments. Therefore great 1 importance is 
attributed to the personality of a socialist teacher whoee 
'creative, personality cannot be substituted for in theeiu- 

cational work in all types, of schools. 
» f 

the existing experience and Research show that the 

university training and preparation of the teachers for 
their teaching practice in school as well* as the school 
itself have not often established favourable. conditions 
f.or the teachers to be able to cope with the exaoting edu- 
cational activities in a creative way, thus increasing 
their effectiveness ♦ Between the teachers' preparatory 
training and their initial teaching practioe there has 
been an undesirable break which should gradually be remov- 
ed by a systematic organisation of the further education 
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of teachers and other educational workers a*' a continuation 
of their basic university studies* 

Great attention^ie therefore given in Czechoslovakia 
to the problems of teacher training and its further impro- 
vement, this is an entirely objective phenomenon arising' 
also from the j quickening paw of the scientific- technical 
revolution* Acs* probleas can be successfully and compre- 
hensively solved in the present conditions of a socie^st 
society in which the optimum possibilities art 'pr**** 11 ** 1 *" 
for a versatile and independent development of the indi- 
vidual man have been established in keeping with the ad- 
vancement of the society and soientifio technioal know- 
ledge. 

the exploitation of the advantages of the socialist 
community must needs lead to the co-operation with other 
socialist states in integrating the coucept of education 
also in the field. of selection, training and further edu- 
cation of teachers and educational workers , even in natu- 
rally in different forms. The- findings and experience ob- 
tained from the reorganisation of the eContent -and struc- 
ture of the school systems in, socialist states help us in 
tackling similar problems in the field of school education 
which need to be solved in harmony with the soientifio 
technical progress in a developed sooialist society. 

t One of the adopted documents which was approved after 
the XVt*. Congress of the Communist Party of Ciccboelovakia 
is the project of the advancement of. Czechoslovak education 
system outlining a long-t&m programme of the education 
in the CSSB. the implementation of this programme would be 
unthinkable without taking into account the decisive role 
of socialist teacher's personality. And it is the teacher 
as well as the conception of hie. education that are given 
due attention in*this document,' not only from the point of 
view St a hew conception of the content of education but 
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alto in ritw of a new* eyatt* of educational establiah- 
aente. 

Tht dtmanda for dtriting a n«w content of initial 
ttachtr training arid further, education art eetential. 
Ttachtr training, at any othtr tooial phenomenon, it a 
variable product of tooial hittorieal eonditiont which 
directly or indirectly dtttrmine itt quality. Ttecntr 
training in tht CSSB hat t long-tmtabliahed tradition 
which waa, of couree, coneiderably markad by tht data d£t« 
tiaationt of tht bourgeoie eocitty and itt school ay a tea, 
in which, howerer, progrtttiTt and revolutionary idtat * 
oonctrning ttachtr training wtrt foraulattd. With thttt 
trtndt thtn tht progrtttiTt traditiona of thott ttaohara' 
organisation* partitttntly fighting for a progrtttiTt con- 
ctption of ttaohtr training and itt tnhanctntnt alto idtn- 
tifitd thematlTta. 'Tht programat of tht Conauaiet Party 
of CatchotlOTakia oriented tht prewar ltf t wing in tht 
teaehtra aoreacnt and tht progrtttiTt public towardt tht " 
fulfilment of tht demand for a uniform tocialiat tohool 
and for tht uniTtrtity education of teachere, that it to 
say, towardt the goals which many gtntrationt of progret- 
tlTt ttaohtrt only dreamed of and which tht progrtttiTt 
ttachtre.' organiaationt wtrt fighting for*' 

A qualitatiTt reorganisation of ttachtr training be- 
gan after tht libtration of our rtjpublic by tht Soritt 
army. Tht p<?tt~war dtTtlopment, in which alto tht topical 
and protptctiTt probleme of our aocial dtTtlopmtnt wtrt 
rafltcttd, ltd to thit rtorganiaation. It it tht aim of 
tht prtttnt t'tagt of a dtTtloptd tocitty to concentrate 
all tht progrtttiTt idtat form tht patt and to tpply thtm 
in a ortatiTt manntr abort ail to ttaohtrt' batio training 
and farther tducation. 

The quality of all educational work hat bean, tub - 
atantially changing with rttptet to t£ie exptritnce, which 
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of court* aaeuneo that tht fund ton of the teacher ehould 
coeentially altar aa well. Ihere ia an inevitable ahift 
' from, imparting knowledge and ekille towarda thaping fc 
fm integrated personality of tht pupil with a def inita aim 
in jdnd« Thie impliee that there ia aleo a ahift from iao- 
latad educational activity towarda planned integrated ec- r 
tivitioo affecting tht pupile aa a whole and unifying tha , 
'influence of taachara in claaa and school with that of 
other aducational workere qutaide achool. 

She' sain idaa underlying tht changed propoeed in tha ' 
content of . taachara ' university training ie, therefera* to 
eddcj>te taachara' and othar aduoational peraonnal of a broad 
profeeeional' ecope a o that they wart in a poaition to taaah 
, at eeverel level* of tha echool education ay a tan and in 
variou* typaa of tha' aduoational eatabliebmenta. Another 
eeeential principle ia to .device tha taachara ' training 
eehomc aa an open dynamic tyttm enabling taachara 'and 
educational peraonnal to acquire higher Qualifications and, 
if necooeax/, to eupplenant or widen them in the ooreae 
of their \Lfelong education in keeping' with the Aemande of 
eooialiat^ociety and tht tendenciee of % the up-to-date 
atandard of ecientific technical pro grace* 

' / lhe neir concept of teacher training omphaeiiee the 
.fact that all the eomponenta of teacher training, i* e* 
ideological-political, moral! eduoationel-peyofaological, 
aa well aa the knowledge of the teacher 'a opceialiet e ab- 
ject ehould be in' equal proportion* At the* came time, 
teachere' ideological-political education iJ conceived; aa 
a factor which pcrvadeo teachere* education aa a whole. - 
The ideological-political education cannot etand apart 
from the other epeoi*ii«cd dieciplinea ae it integrate* 
all of them, thua helping to eateblieh permanent bonde 
and logical conneetiona within the rogularitiee in the 
eocial and natural eoiencee,* . 
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The desired harmony in the training of teachers alto 
calls for a naw approach to the trailing of teachers and 
educational personnel, the point is to ifcstil teachers with 
the abilitiee to solvs educational sifuations^ith the help 
of their knowledge of educational nnd psychological dis- 
ciplines, to think over the subject matter and £o<ssek 
creative ways how to impart it methodically to the pup&s so 
that it will become their permanent possession. In this 
procssa conditions are established for teacher's orsativs 
educational work with the pupils which largely involves 
ths processes of shaping thsir moral qualitiss. Ivsry quali- 
fied teacher should, thersfors, mastsr not only tas theory 
and practics of tsaching but also the guidancs of education 
apart from ths school instruction* . > • 

Teaching practice ie an important factor in ,the initial 
training of teachsrs and educational personnel. It is mainly 
in this way that "the prospective 'teacher gets acquainted 
with ths practical problems of teaching and educating. Com- 
pared with ths hithsrto existing concsption of teaching 
practice ths new project of the advancement of education 
in the CSSR moreover includes the field of social-political 
practice* As to ths educational eetablie.hmenta, only the 
training of nursery school tsachers will remain tt secon- 
dary school level, i. e. at the colleges of education. Tsach- 
ers and educational personnel in schools and education*! 
establishments for the children and youth between the agee 
of 6 - 18 will gradually receive a uniform training at the 
faculties of education, arts, soisnce, physical training 
and sports with regard to their respective subjscti* the 
teachers of epeoialised subject* in eeoondary schools will 
be, educated at universities, universities of technology, 
schools of economics, unitersitiee of agriculture and 
academies of the arte, and partially at special faculties 
of the respective universities with the appropriate pro- 
fessional orientation towards* education and psychology. * 
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It is th#refore quite natural that aleo* the further educ*» 
tion of teachers should be conceived ae^a continuation of 
the basic university training and ahould be fully linked 
with it to comply with the exacting tasks involved in the 
reorganisation of the content of the a'ocialiat achool 
aye tea. 

A well-founded and persistent promotion of tne conti-* 
nuity of the baeic university training of teachers and edu- 
cational peraonnel with their further education directed 
towards raiaing their qualifications calla for a systematic 
aethod in determining the content of the particular types • 
and etagea ( of the ^further education of teachers and the 
• other, educational peraonnel* The unif ora* eyetea of the 
furtner education of teachers a*id the other educational 
personnel ^ia carried out in three baeic stages;* that is to 
say f the initiation of the teacher-beginhere into teaching 
practice, poat-gradaate atudiea of teach:i*a or atudiea 
after the echool-leaving examination at eecondary school, 
and the eo-called interest-oriented studies* 

Ihe first stage, the initiation of teachera and out- 
of-claea supervisors into practice, follows up iaaediately 

ALs rtapectiye basic atuCiea* the teacher-beginners need^ 
mainly authodologictil assistance and advice in tackling 
difficult educational situations and it is necessary for 
them to / get to know the life not only in the place of ^e 

♦school but also in the whole district or region* The work 

"with the teacher-beginners* retires a great systematic 
effort, particularly on the parw of the headmasters and 
educational authorities* let the role of tbo teacher being 
initiated into teaching practice ahould above all be evident. 
Ho should have not only a natural authority among his pu- 
pils butv^&o among the teaching staff of the school* This 
first stage of the fv»ther education of teacher-beginners 
is carried out according to the teachera' individual plans* 

'It ia. coapulaory and lasts a year* It ends with an over- 
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til tvaluation of the teacher including the result* of hie 
educational activities and giving also suggestions for his 
further professional development* 

The second stage of further education has vainly the' 
function of innovation* All teachers and educational 
workers with university education go through it in the form 
of post-graduate studies, as well as all teachers and edu- 
cational workers with secondary-school education, where it 
takes the font of part-time studies after the school-leav- 
ing" examination. It is usually a tvo-yti ,» course of part- 
time stoUss after the school-leaving examination* It is 
usually a two-year course , of part-time studies carried out 
approximately after 6-8 years of teaching practice. It is 
focused on guided individual studies supplemented by courses 
of theoretical training* The innovation function of this 
stage of further education lies mainly fci *ne preparation 
of teachers for the application of. p^-^ressive changes to 
ths teaching practice* This orientation of the post-graduate 
or the other type of studies will enrich and supplement' the 
components of teacher training* The respective universities 
or secondary technical schools are responsible for the con- 
tent, organisation and running of these studies* 

Th% researoh projects of the state and departmental 
plane which were mainly based on comparative studies of 
tueee problems in the socialist countries a>d which involved 
also the practical side of organising experimental courses 
of teachers * post-graduate studies since the beginning of 
the sixties have made an important contribution to the con- 
ception of these studies* They set the themes of the basic 
theoretical and practical problems of teachers' poet-graduat« 
studies and arrived at important conclusions concerning 'the 
function of the content, organisation and methods of post- 
graduate studies* 

A great effort was devoted to oeeki**g the criteria for 
the selection of the content of teachers' post-graduate 
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stuuies; Issentially a compromise has successfully been 
struct; between the two extreme views, i. e. the -narrow 
practical view, concentrating only on *he content which might 
immediately be' applicable to the teacher's educational work 
.and a onesided bias towards new discoveries in science and 
technology without paying due regard' to educational aspects* 
In this connection a number of theoretical as well as prac- 
tical problems have successfully been solved, e« g« the 
, optimum measure j>f the time-load of post-graduate teachere 
has' bean experimentally; verified, a limij'to the number of 
consultation periods and. individual studies, hss been set * 
and soma problems of the organisation and methotts of post- 
graduate studies have* been solved. 

This experience 1 has also led/to * the view that Jfcaking 
an academic degree or PhD "degree in education, or 'a spe- 
cialised course of foreign language studies abroad may be 
recognised ar a form of the second stage of teachers * fur- 
ther education, eventually other forms which will be ape- - 
cified in the respective instructions under preparation 
by the, Ministry of Education of the CSR and SSB. 

l One of these forms may as well be a course of compre- 
hensive of 1 supplementary studies or other forms of part- 
. iirne studies approved to ewrve this purpose. 

Also the second stage of the further education of 
teachers and educational personnel is compulsory and it 
is a necessary condition for receiving a salary rise* 

This form "of the secondVatage of further training is 
becoming an integral part of a uniform system of a conti- 
nuous lifelong education of teachers and educational per-, 
aonnel. Its aim is to raise the ideological-political stan- 
dard of the teachers, to innovate, supplement and improve 
their education in the field of education theory and peychoj-, 
logy as well as in their own eubjecte. The programme of 
poat-graduate studies includes selected" questions of Marxist- 
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Leninist philosophy, education, psychology and of the 
teacher 'e particular subject along with tht theoretical 
problems of their instruction. As to the training ia tht 
taachtr ■ particular eubject, firet -grade teaehera in baaia 
achoola who take up a course of poetgraduate studies get 
acquainted with riw findings from the theory of mother 
tongue instruction, arithmetic, nature atudy, oiwioa and 
from an optional subject, i. m. music, art or crafts | 
teachers of general education fe^jecta in the second grade 
of Baaic School and in eeooutiary teehnical and grammar 
schools are presented with new findings in their own sub- 
jects along with th'/ respective theoretical methodological 
training. The prSf^aame of poet-graduate atudiea of teaehera 
and assistant teachers in achoola and establishments for 
the children requiring special car* includee professional 
training specialised according to the typs of school or 
establishment at which they teach*, ' 

The third stage* of further education ia optional and 
is oriented towards the teacher a own interests and specia- 
lisation. Teachers can choose one of the^ forms of profee- . 
sional studies offered by the central initiates for the^ 
education of teachers and educational worjeers, regional 
institutes of oducation and univereities, or other esta- 
blishments following the approval and coneent of the Mi- 
nistry of Vacation* The content of theae atudiea ia, fo- 
cused on the training 1 o£ education^ epecialiet*, methodo- 
logista o£ ^..cdalised subjects, experts in out-of -school 
education, heads of the subject departments and methodolo- 
gical ooamieaione at schools, educational peychologiete 
(advisers), teachers initiating nawcomera etc. Theae atudiea 
are otxried out in the form of part-time individual atudiea* 
Studying for a higher degree or a good placement in the 
national competition Teacher* Pedagogical Readings where 
the best teachecajread^ their reporta on the reaulta achiev- 
ed in the theory and practice of tscching, may also be' 
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• ressfftised as a f arm of f urther education at this stag e. 
this etage also ineludee a systematic work with outs tend - N 

> lag and merited teachere whiee experience and findings 1 
gelned from tha application of thtory to practice and Tiea • 
versa can significantly Influence not only tha wide peda- 
*«a§i©*l public hat alio tha Marxiet theory of education. 

leadmaetors and their deputies aa vail aa school 
iaspes tars take part la professional cyclic training vhioh 
is also, pert of tha further education aye ten, ifiue gradual* 
ly establishing tha condition* for tha continuity' o^^a 1 
reepeetive stages aad .types of furthar education^ conejlVed • 
aa a eemtinaeas system of tsaohere' training/ ' * <•» 

During tha interrale between tha realisation of , the 
reapectiYoetagee of ftethcr education teachere' training • 
fee weed on tha topical problems of teaching practice will 
Jf omrrantly organised by central institutes for tha ad*- 
aatian of teachers aad educational personnel y district 
inatitutaa af education, dietrict* centres of ednoation, 
subject departments and methodological commissions at 
eehosle 'or by ether profeasional and reeearch establish* 

* aeata. This continuing education will enable, the teachers 
and educational personnel to cfcehange their ezperienae „ 
gained txtm their educational work end thus will, in a 
ereativo wt& 9 help to rais* the atandard of the' preparation 
of tsashere for the new conception of the content and struc- 
ture of our school education oystem. A systematic ideolo- 
gical-^plitical education closely linked up with the parti- 
cular stage of the training achieved will continue to form 
an integral part of the toaohere' further 'education ays tea. 

0 *', The ays ten of the further education of teachere and 
educational "personnel,, arranged in this way, will become . 
a means of. political control and educational ^guidance of 
the school education oyatcm» a means of the requelifjcation 
of teaohers and tneir- apacialisationa aa well a^atool 
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for the innovation of education. The .programme for teachers 
further training takes iato account the rola of the teacher 
with a view to hie social and professional duties as -well 
ae hie personal life and fully corresponds to the basic 
functions of tho teachers' further education system. We 
shall make use of the results of some researches of the 
state and departmental plans to achieve a more effective 
concentration on the content of teachers' further education. 
The choice of the content should follow up tfis results of 
the basic studies and should continue to pay due. regard to 
the teacher a professional and 'personal development, to the 
achievements in the fields of science, and mainly anticipate 
.the changes in the school education system. Last but not 
least, there is an important problem to-be solved, how to 
establish the basic relations between educational establish- 
ments, social inetitutiona, and communication media for 
teachers*' self-education without unneceesarily overloading 
fhem. 

• The given basic functions of the teachere ' further 
education system suggest that working out the conception 
of an integrated system of 'this education implies that 
a number of theoretical and practical problems should be 
solved for this system of further education to become an 
• effective form of teachers ' continuous education throughout 
their lives thus providing the conditions for their success- 
ful self-education. 

The unusual and ever increasing advances in science,, 
technology and- culture thus call for such a system of educa- 
tiofcvwhich would safeguard* man's security in the socialist 
eocietfo. and' ensure his powers and abilities to Seaet active- 
ly and commitedly to the continous changes in social life. 
This process makes it imperative that a continuous education 
and aelf-oducation should become man''a permanent aasets under 
socialise* and cjoaaunienu 
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tha adtioationaX>yate« can theraf or* no longer be con- 
nived and eetabliefaed m a completed cloaed ayataa, mainly 
fwn the point of view of future prospects, which naturally 

■ applies to the cyetea of teachere ' education, aa toll, at 
naad baeoaee apparent to build up teachere ' education u 
.«tU. Ib« need becomes apparent to build up- teachere tdu- 
eation aa a eoapcsbenaive open ayatam of initial higher 

. ty * ialn « *wthtr education inolueive of poet-graduate 
atudite - and aoat. prerequisites have already, been estab- 
liahad in tha prtaant cotfitione, mainly in tho presant forme 
of further education organiaad by the "regional 'inatitutea ' 
af adneatUn, and dietrict centrea of, eduoation in co-opera- 
tion with the Socialiat Academy, "and in- the for* of poat- 

out at the reapeetive.univeraitiea 
training teachere. ~ , t 

Ihe adopted task, aeaigned in the field of teaehera- 
training by the parity and government aupreae bodies have 
iighifioantly etiaulated alao theoretical eduoationista to 
deal with the theoretical probleaa of teachere ^ continoua 
lifelong education and thua provide well-founded bases for 
the eolution of the conceptual probleaa involved in a sucoes- 
aiva re ganiaation of the wnten't and structure of the' whole 
educational system. Therefore^ albo the inveetigation of the 
ayetea of teachere' education as a whole ie cowing to the" 
faro, aa it forma an integral part of the whole eystea of 
education in the CSS*. On* main project of the department 'a 
general scheme of the researches in the field of school 
aduoation ie therefore entirely devoted to the problems of 
a continuous lifelong education of teachere and other edu- 
cational workere. Sasentially, the main point is to work 
oat the theory of a lifelong education ayetea and its ad- 
vancanent on which the conception of the system and its 
atructure ia baaed and then te determine the internal con- 
nection with the demands of a developed aocialiet eoeiety. 
In. thia way we would like to diecover new functions of the 
teacher in the parepective hiatoric aituation, to show the 
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stimuli and condition* of his personality development m 
well as social demands on tht teatfber in confrontation with 
his potentialities for. performing his soc id-professional 
roles. This conception .of the research work implies that 
a systematic use sill be made of the results of the previous 
departmental and state research pro jacts and of the results 
of the investigations carried out at the former Teacher 
Training College in Prague and in Bratislava as well as 
of the experience and co-operation with the socialist 
coutries, namely with the USSa, GDK and PHP. The main project 
for pur research work will also he concerned with the follow 
ing problems focused on the respective stager of teachers' 
training: the choice of prospective teachersi a complex of 
problems concerning tho teachers ' training carried out at 
-the faculties of education and providing the basis for 
further education, thus constituting a component in the 
lifelong education concept; poet-graduate studies and spe- 
cialized studies oriented towards the teacher's own inte- 
rest; cyclic training of headmasters, their deputies and 
school inspectors ♦ 

gmpiric researches will be carried out to verify the 
conception of. th individual stages and forms lof the fur- 
ther education of teachers and educational personnel. Spe- 
cific features of educational activity and personal as well 
as professional situations of teachers and the other educa- 
tional personnel with a different length of practice will 
be investigated with a view to the aspects of the content 
and methods applied in the individual stagea and forme of 
their further education.. 

Tne subject of the reeearchea will con lera the. follow- 
ing: the teacher-beginner and the adaptation pbaae of his 
further education, teachers and educational personnel with 
many yeara of practice, such as headmasters, school inspec- 
tors, or educational psychologists (advieera), initiating 
teachers and their role in the adaptation J>haee of the 
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ttachtr^ifinatro $ ilther education, and the *peciali**tion 
period in the baeip trjdninf* the proVeme of ttachere' 
p*ct~fradt»te §t**ie# will follow up tUe reeulta of prcrioue 
iaroetigatiom* Mi witt mainly concentrate on harmonising 
tha aft ptogre ao* of tkeao atudiee with the conception of 
the programme of teeehera * lifelong edaeation, wad on it* 
«Hk*Hteto methods, lt\ will afro bo fceeeaeary to analyst 
Ml i*reeti#ett the eontont, forme and methods of the teach* 

amegpant training ?ro?ided by regional inetitutea of 
edtrtetie* ami district centres of edaeation in tho periods 
betwtem the reepsstire stagee of tho further education, 
f eyeemal iaitiatite and etimuli tc further education foeter- 
* ed'iy educational eatabliahnenta represent a problem which 
perwadee all- tho eta*o* and foam of tie further education 
: amd which, therefore, wiU also bo subject to analytic* 
eynthetio investigations. 

> tho research wort oriented in ' this way will continue 
to attoa|>t to eatabJListi theoretical pyerequieitee for 
the ehapiug personality of teacher* throughout their 'lives, 
s«tll*£at in tmo of etruoture tho goals, content end 
mothedo of education which would moot tho deaando of oar 
eaeialist society. Tho objective will bo to ahow tho jpn 
stimuli to tho development of teacher 'a personality, to 
^aaggeat tho atrategie* and tactics in implementing tho 
teachers' lifelong oducation, to work out tho reepective 
projects and obtain experimental experience with tho parti- 
cular stages of tho further education, and to submit pro- 
peeale for their systematic implementation. 

dueeosei in devising tho theoretical concept of teach- 
oro' lifelong education ia largely dependent on a good 
aemmt a 4 of tho methodology of tho structural sys'teris appro* h 
in which tho problem of the educational process and of inter- 
linking tho rform and nethoda of putting it into practice 
will conatitute the actual dialectical unity of education, 
theory and practice. 
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In tht conditions of a developed socialist society the, 
theoretical problems of teachere' education in various so- 
cialist countries are similar. It is therefore natural that 
there is a common effort to tackle thea as efficiently as 
possible. J 

It is indisputable that the' success in carrying out 
the principles of the adopted reeo^u^ion on tfeexurther de- 
velopment of education in the CSSH.is mainly dependent on 
the quality of the educational work of teachers , experts 
in practical teaching and educational personnel in schools 
and educational establishments, as well as educational 
authorities »and government bodies* All of them may profound- 
ly influence and improve the quality of the content and 
structure of the reorganisation of education in tno .CSSH. 
A goal-directed uniform system of teachers * lifelong edu- 
cation carried out atep-by-stsp will be an efficacious tool 
.if it becomes common property of each of its participants 
helping him to aquit himself well of the ever icofeaeing 
and more exactin tasks involved both in the theory and 
practice of teaching* 



T3UCH3K5 AND THE NKW CONCEPTION OF THE FIRST PHASE 0? BASIC 

SCHOOLS 

Mirosiav Korinek 
Faculty of Education, Charles University, Prague 



la from the beginning of the school year 1976-77 the 
new scheme for the furfur development of the Czechoslovak 
educational system is gradual^ beginning to «b& implemented* 



The further development of the. educational system* The pro- 
ject and report giving the reasons. The individual projects. 
Ministry of Education of the CSjS and the Ministry, of Edu- 
cation of the SSR, 1976, pp. 64 - 112." 
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The first consists steps art being taken to put iito prac- 
tice the resolution* adopted at the Czechoslovak- Communist 
. Party 's mh Congress with regard to upbringing and edu- 
cation, especially the taak'of introdecting etep-by-etsp \ 
and after due deliberation a complete secondary school edu- 
cation for all* The demand that this should be done step-by-* 
step is evident in the approach to the realisation of the 
new scheme, nemsly from the initial stage; the demand that 
this should .be carried out with due deliberation lies in 
the fact that tho project is being put into effect following 
thorough preparation and long-tern verification. . 

Oar an ted that there are serious changes in the sphere^ 
of pre-echool education and in the preparation of children 
for school, but ths greatest amount of attsntion is beinfc 
foeussd on the introduction of the new conception in ths 
first phatie of Basic School, which as from ths school' year 
1971 - 2 j* gradually being established as a fourr grade one 
(hitherto five grades were traditional in Chechoslovakia) 
and whsre the?e is the most markt i&nge in content* ^ 

Hitherto the first pham* of Basic JSchools mimed at 
forming habits in reading, writing, sxitime^ic and at im- * 
parting elementary knowledge about nature and societyt now 
the caphasls is on the establishment of a grounding in edu- 
cation in general, which is then developed in the later 
school grades. This follows from ths finding that ths ag- 
round maturing of a cnild is to a great extent liabls to 
the sducation hs receives at the. very beginning of his 
school attendance and that the potentials fo* his develop- 
aent are far higher than was aasuosd* 



KoHnek, H r * Sntwicklungsperspcktiven der Unterstufe 
der allgensinbildenden Schuls in der CSSfi. Vergleich-^ 
ends Padsijcgik, 12, 1976, No. 4, pp. 175 - 378, 
374 - 375- (The Development Prospects of the -First Phase 
of Basic /School in the Czechoslovak Socialist Republic.) 



This ntw approach to the education at thia stage of 
course puts far higher demands on the quality of the 
teacher o work. Thus the project for the further develop- 
ment of the Czechoslovak educational system also envieagee 
an advance in "the preparation and further education of « 
teachers rtue to realise this scheme. In this respect ex- 
perience from other socialist countries, in particular the 
Soviet Union, is being made use of The purpose of this 
paper is to show how this aim is reflected on teachers 
concerned with the instruction in the first phase of Basic 
Schools • 

The teacher's role in the education system. In many 
studies on education and in weighty educational-political 
documents' stress is "laid on the lesding rols of the teaoner 
in the educational process, and, in this connection j also 
his task in perfeoti-ng.the school didactic system. In 
analysing the system of education in school s , the. teacher; 
as one of the four fundamental elements of this system, is 
described as the subject and simultaneously as *he object 
of communist education?** 5 This is because* the teacher, at 
a certain level, identifies himself with the project of up- 
bringing and education, and in the given nchool and broader 
social conditioria\ealize8 the basic tsacher-pupil relation- 
ship. 

Taking into account the complexities of the educational 
system, radical changes in this system cannot be undertaken 
by merely changing the project (the sya.tew of goals, sylla- 
buses and corresponding ways and means), but above all by 

+> BanmoV, S. P. - Volikova, K V.. ^fotovka uchitalej 
nacnal noj ahkoly. Sovetskaja peda^ogike, 1972., Ho 6, 
pp. 98 - .105 

++) Hsvlln. J., Tomorrow's Succssses >rti Born in Today s 
Work. UWtelske noviny (Teachers Mows) 30. 6. 1977, 
Mo* 26, p. 1 and the following. 

e. g. Kujal, B. , The Socialist School of the Puturs. John 
Amd Cominius Institute of Education, Jft^J *g** in 
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, U T W ' ^. l.a»»ed fW 

acne of the pMt acbool r.for«e that the-.cti-xity of the • 
te«ch«r i. eenaid.ribljr e*abili«»d in certain condition; 

• and, that a >.r« alteration in^tha •action law, curricula 
and .0 on bar. M narked effect, in enaly.i. of Vhi. ph.no- 

: •*■» ««*te. .horn that.thoa. .hang., in th. 

carried out not -onlj through th. ag.ncy of d.or... i MtM4 

' bBt * 1 * 0 ^ «*»^'out -fro. .ithin- have 
th. highe.t hop. for .occeee, fm pur CM . tM . MMM ^ 

£ £ 2 'V*' " aCU> * Bhtr ' 10 th « i-P"T.«.nfof 
St "* 1 " dia « hi " t0 *• eonriction 

that what faae boon don. up UU now-... not efficaeioue 
enough. 

She introduction of a unireraity Vacation for all ' 
; teachera for th. firet phaee of tha Baaio Schoolain 1959 
provided fertile.ground for 'tha i»prove.ent of thceduoa- 
tion at thia etage. At praam alaoat half tha^.taff in' 
thia oategot? have graduated froa univeraity. By dtfgrece 
the-nu.ber of t..oh«ra for the firat pbaaa of Baaio School. " 
who haw alao taken • poet-graduat* courao in their aubject 
ia incr.aaing. n ntrt tht j. oulti „ of Iducation have ful- 
fill^ thair taak. ir.ll, it haa b..n .vid.nt ia tha gra- 
doatae freeh approach to th. prepar.* and current c»>angee 
in tha concption of teaching. Whereaa teachera ' training 
at XfcUogee and aiBilareetabliabaente. could only laad to 
tha iuodiat. application of tha knovladga acquire, a ae- 
chanical paaaing on of .knowing., th. Vtotttias of Iducation 
now pave th. way for th. graduate, to ba creative in th.ir 
work on the v ba*ie of daapar theoretical atudiee ooabined 
with a acientific analyaia of the educational proceee. It m*j. 
be aaauaed that the teacher, thua prepared are wore' willing 
to accept and realia. will-founded ohangea in th. educational 
syetta. •/ 

Thank, to th. iaproreaent of the eyate. of teachera ' 
further education th. raiaing of the" political atandarde 
of the other teachera and their higher ep.ciali«ed quail- . 

I 
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ficationa are al.o not left to oban«. Condition, are pro % 
vid.d for- thee, teacher, to con.ciou.ly broaden and imp*™ 
"a taacning .kill, they attained at variou. ea£a*Uih»en1*. 

The t.acn.r'. rol. in verifying the na. "^P" 0 " <* 
the fir.t phaa. of Baeic Scbool.. The abov.-nentioned •tart- 
ly point. l.d a tea. of re.earch.r. and the ed*catJoi*l 
aathoritie. re.pon.ible to work out, a. part of the proce- 
dure for the verification of the new conception of the 
firet pha.. of the Ba.ic Schoole a. from the »c*ool year 
1971-1972, «l"o a programme for the preparation of the 
teacher, for the experimental echool. for the P- od 

of experiments verification. +) It ... etipul*ted that the 
central Mini.try of Education ehould be in charge of the > 
preparation of 22 t.acher. of experimental .cla.ee. in the 
r^Son. (the let .tag. of verification) for ^ the entire four 
year, of experimental vilification, and the re.pective 
Regional ln.tit#. of Eduction ehould b. re.ponoible for 
the preparation^ 73 t.achere for the other .xp.rim.ntel 
cl.ee.. (th. ..cond .tag. of verification), a reccmm.nd.tion 
w.e mlmo mad. to organic, a. part of the Inatitut.a work, 
coll.ctiv. virft. by .xperim.ntal echool teacher, to school, 
in their region, or «t lea.t to bob. of them. 

The improvement of the eyll.bu... for the new concept- * 
ion ha. al.o led to the ext.neion of their further function. 
They h.ve become a fundamental educational document with 
. oonceptua/guiding function. That i. why t.acn.r. .tudi.d 
th... ayll.bu... a. part of the organi.ed preparation, firet 
in «onn.ction with th. baei* .duc.tional-political document, 
and than in conn.ction -with .pedalled and methodological 
literature, a. well a. in conn.ction, with the experimental 
text-book, and other methodological material. 

yellowing thie groundwork, they then proceeded with 
their own preparation for educational work with children. 

+5 v *<„.v ~it The Preoaration of Teaehere at the *a«"lttf 
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far not* even in thia new conception can the school sylla- 
buses be a substitute for tht teacher's own educational 
progra m me j although they greatly facilitata ita elabo- 
ration, lit wao tht tack of tha teachers of experimental 
oiaeaes' to easifre: 

a) that tht educational activities in tht sxperimen- 
tal olaaaaa should take plaoa consistently according to 
tht syllabus ts and (She methodological guide-lines, and 
that tha experimental text-booke and other Ttrifitd na- 
ttriala be used; 

b) that all .the data on tha educational activities 
regarding the adequacy of the tasks assigned in the /;iven 
time, the difficulties arising and so on, are amaa»*4 ac- 
cording to the instructions of the reeearchero, anc that 
the reocrds of- these data ar» handed over to . v ne research 
worker* regularly; 

b 

o) that) according to a co-ordinated programme, the 
planned oral and written examinations are set, while strict- 
ly adhering to the principles laid down for these exams, 
and that the results are submitted to those responsible. 

In the course of verification the principle was ap- 
plied that ;the teachers n, only test ths new educational 
system, but that they also' develop its teaching methods 
and enrich it with their own didactic approach. The teach- 
er's creativenea* coul naturally not be concerned with 
changes in the already verified conception, but was to find 
full scope elsewhere: - * 

a) in searching for new possibilities for exploiting 
tha ourricola for ideologicalreducation&l ends thus to 
promote an integrated development of the pupils ' persona- 
lity: 

o) in the advancement of inter-aubject relations, 
chich have not been fully worked out in the experimental 
syllabuses; 




c) in a more thorough methodological elaboration of 
teaching, in linking up be*ter teaching with l**e, in tha 
encouragement of pupila to worr\independently ; a auijtable; 
motivation of teaching and.eo oni . 

d) in a new approach to the evaluation of the pupil . 
and awarding narks (stressing the positive aapecta in the 
evaluation and so on)$ 

a) in" organising the community life in the claee* in 
luting uae of the pupila ' eelf-administration, in aeeiat- 
ing the Pioneer Organization of the 5 Union of Socialiet 
Tottth etc* t * 

A no leas significant task of the tecchers of ,experi-^ 
mental classes wae -to win the understanding and support^ of 
parenta and the approval of the general puolic for thi - * 



The teachers were continually reminded to conaider 
the experimental syllabuses and t'uition texte aa materials 
atill subject to fc> tested aa to whether they are really 
profitable, even though they had been verified in prelimi- 
nary partial research projects* 2t was stressed that only 
those materiala helping to ensure the integrated develop- 
ment of essentially all the children, and not .those dis- 
regarding the disregarding the difficulties of a substan- 
tial eection, would be considered aa successfully verified 
ones. Hence *a demand was made for objective and^ truthful 
teacher's reports of the actual situation in every case, 
which were to be weighed by the research workers. 

The influence of the work according to the new con- 
ception on^e teacher* The teachers' preparation for the 
experimental verification of the new conception waa con- 
sidered-to be one of "the" gUfiSSSSST^ elSqiSi i tee"for a> 
successful fulfilment of the new educational taaks* More-" 
over it was assumed, and the preliminary: experience from 
the experimental work confirmed this, that the teacnere, 



new venture* 




• • - 43 - 

eepecdally i» the coarse of thtir own teaching practice 
according to tht experimental eyllabueee* experimental 
ttxt-blftka and other didactic materials, will fain a deeper 
ineigpt into t£e now conception and ba convinced of ita 
advantage a. It Jbecamr apparent that a comparison of formar 
Mttltar w£t)i the pftatnt achievtmenta in {he aducational 
irork wart a persuasive proof for v the teachers. For inatanoa 
tht majority of teacfaere eventually expressed themselves 
in favour of teaching Mtbtnatioa on the baeia of atta as 
harin^ advantages alao for tht effective tranafar of tht, 
mathematical knowledg t gained to tht sphere of naturt 
etudjr, for tht development of creative, indepond tat think- 
ing in tht child, for tht improvement of conditions for 
the pupils* world outloo'k education ttc. 

• Am tha ttachtra became more experienced, ao they be- 
dame sort active during, tht seminars arranged with the re- 
search workcre. This activity gradually ttndtd toward a 
a dttptr knowledge of tht^atw concaption in thtir parti- 
cular school subject, add alao ltd to a continuous impro- 
vement in the hew { conception *e content and in ita proce- 
dural aaptots, which waa ^evident asptcially in the con- 
menta jand auggeatione put forward by tha taachtra for the 
perf action of tht verified ttxta. 

Tha teaehere of experimental daeees gradually changtd 
thtir attitude towards the new conctption. This was aecer- 
tained from tha comprehensive reports on tht experience of 
s teaching in tht individual grades as one of the indicators 
cf tha success of 'this ttaohing conctption. for example * 
tht ttachtra ware aupposed to mention in their reports 
whether, it" they had, a choice (between work according to 
tha current usual sy llabuses and work in an experimental 
olase% they would choose the latter. It was evident from 
the data processed that only an unsubstantial aection of , 
teachera at experimental schools (3,3 % in the 4th grade, 
up to 7,1 % in the 3rd grade) expressed a reserved attitude 
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or rejected the work based on the experimental syllabuses. 
Soae of then aleo gar© their reasons (•• g. the new con- 
ception requires far mors preparation of the teacher) • As 
verif ication prpceedod it was noted that from the lower to 
the higher grades there was a rising proportion of marked 
positive teacher's attitudes (in the 4th grades 76,8 % and 
in the 3rd grades 19,9 %). 

The attitude of the rest of the teachers at the expe- 
rimental schools, who did not actually teach An the experi- 
mental classes, was reported on by the experimental olaes 
teachers regarding the former's interest in the current 
experimental teaching, and their willingness to take on 
teaching in the new experimental "lasses* It was apparent 
from the analysis of the data ob led that a 1/4 to 1/3 
of the non-participating teachers in the verification sche- 
me held a reserved or negative view of the project* the 
prevailing reasons given for this attitude was apprehension 
of the exacting work* Here too, however, as verification' 
proceeded there was an increase in the number of teachers 
who were swayed towards a positive attitude to the new 
ooneeption in the education in the fret phass of the Basio 
Schools. This was obviously the outcome of more and more 
information about the new conception, due to organised vi- 
sits of these teachers to demonstration lessons in the ex- 
perimental olasses, to the* publications and articles on 
the new conception, in me thodclogicaiK journals and the daily 
press etc- A convincing proof was yirkp at the end of the 
individual stagas of the verification trork when the vast 
majority of tfcw experimental class teachers reiterated that 
they had no, desire to return to the forajr teaching con- 
ception* 

The main lord of *.he educational activity in the first 
phase of Basio Schools 1 ies on the form teanher, who is 
responsible for the instruction in all > or most, of the 
subjects and usually takes the same class for two years 



44 



\ 



- 45 - 



(a. g. for the Itt and 2nd grade ^ or 3rd and 4th grade). 
Considering that ton* of tht echool subject* require tha 
teachera to hart epecialised abilitiee and ekille, it waa \ 
recommended that tha experimental instruction be organist* .to 
Mate' use of tha teacher 'e specialisation, not only iir aome 
choatr sub je eta, but alao according to gradee, or in eome 
groupe within tha gradee.** That ie why during tha verifi- 
cation data waa collected about tha teachera * *pecialiia~ 
tione and tht teachera ' procedure with a certain group of , 
pupila. An analyeie of tht data ahowa that' in tha firat two 
gradtt of Baaior School teachere Boat frequently epecialise 
in music, art or physical training and of ton alao in crafte. 
In tht upper grades, the number of theee teachers increased 
and in individual caaet epecialised instruction waa extend- 
ad to othtr ttbool aubjecta.- 

An analyeia of tha data regarding tht specialisation 
-of ttachtra according to tha gradtt indicated that in about 
a quarter of oaaaa tha preeumad optimal procedure waa ar- 
ranged, i. a. a change " teacher after the second grade, 
after he had bean in charge of the olaaa for two years 
(Hi *iae la4Tand 2nd gradaa or in tha 3rd and 4th gradee). 
About one third of the teacbere taught their own form from 
the ist'to the 4th gradee. Many teachers at tha experimen- 
tal eohoole and their headmasters explained thie etate of 
affaire by pointing out the difficulty in starting work 
from the let grade according to tha new conception while 
verification- waa already , going on. Thie then eeemed to be 
typical only of <he verification stage and of the initial 
period of the introduction of thie conception* Some special, 
types of procedures (a. g. one teacher in the lat and 2nd 
grade, alwaye'a new teacher in the following gradee) occur* 

»&Jr=|jt»^^ 

aomf teachers going on. maternity leave etc* 



- 

rofinek, tf., The Optimal Syatem of Semi-Speadalised 
' Teaching in the First Phase of the Basic School* Feda- 
gogika, 1971, Ho. 3, pp* 379 - 398* 




45 



/ 




- 46 - - 

The preparation of teachers as a means, of implementing 
the mew conception in general. The verification procoee and 
ths reeulte of tht now conception of ths first phasa of th* 
Basic Sohools confirmed that tht decisive factor that 
breathes lift into tht new didacti* eyete* is thstsaoher. 
Tht ntw conctption it considerably exacting in ita high de- 
mands, because it it not concerned merely with tons 
tad details, but with tht eyetem of educational activity^ 
a wholt in tht first phast of Basic Schools. Tht ntw con- 
ctption 't marked focus on ths children 'e actiwiiation in 
acquiring a command of ths new Content requires, especially 
at tht bt ginning of tht ysar in tach grade, sxcsptional 
sfforts on ths part of ths tsachsr in overcoming ths initial 
difjricultiss, when ingrained procsdtxrtt must bt abandons* 
and customary routines discarded. Many wsll-meant psdago-i 
gioal and educational-political meaaurec adopted in ths 
past wars not car; led out thoroughly, just because ths 
tsaohsrs were not duly prepared, or because their objec- 
tivee were unsuitable and superficial. 

From this experience conclusions wsrs drawn concerning 
the snsur^ncs for ths prsparejtion of the teachers involved 
in ths introduction of ths new conception by a euffioient 
number of qualified' lecturera, which included abovs all 
ths authors of ths .nsw conception, professionals from ths 
Regional Institutss of Education, who from ths vsry bsgin- 
ing participated in the preparation and verification, ths 
sslsotion of tlachers for sxpsrinsntal schools, who vsri- 
fied the hew materiale and the dietriot msthodologists, 
who closely followed the verification work.* This prspara- 
tion was assignsd- to ths net-work of sstabliahmsnt for th* 
furthsr sducation of tsachers* / i 

Ths teacher 'a preliminary preparation for tsaching 
according to ths syllabuses and text-hooks was nappsd out 
in two forms in the co-ordinated programme of the step-by- 
stsp introduction of the new conception: t m 
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\ a) mm basie preparation, always in the course of the 
school vear that proceeded the introduction of the new con- 
ception in the given yearj 

'b) aa supplementary preparation during work with tht 
ntw text-books and tht methodological material in tht given 
year. 

She baaic prtparation applied the following ways and 



lectures (inetructione) hj experts from the faculties 
of Iducatloni the Beaaaroh Institutes of Mutation and 
the Regional Institutes of Iducation concerning the con* 
tent anJ conception, of teaching in the f irat phaae of Baaic . 
Schoole aa a whole and in the individual school subjects 
for each grade in particular) 

the individual study of materials explaining the new 
, conception (collections of lectures , papers by reeearch 
workers, articles in methodological and epeeialised journals, 
radio and television broadcaata); 

aeainara following the individual^atudies led by 
research workers, the mathodologiste of the Regional In- 
stitutes of Education, V"\P4?triet Centres of Iducation 
and by ealeeted teachers from the experimental schools) 

ooaplote seta of pupils' didaitic: materials , inclu- 
sive, of methodological material for the teachers j to en- 
able them to gain a concrete idea of the new system, the 
contsnt and the "teaching conception* 

for ^supplementary preparation the following re&om- • 
mentations were made: 

model class demonstrations at the experimental schools 
in the districts for groups of visiting teaehers from other 
Basic Schools; 

mutual visits of teachers to demonstration classes 
from several schoole with the participation of the district 
methodologiet etc*; 
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golds and cfascksd claee demonstrations (heedmaaters, 
inspectors, methodologists, roeearcb aetiaUnts' at faculties 
of Mueatioa tad the Beaesreh iMiitnti of 2ducation)j 

films trips UHdt») t tranaperanciss for back pro- 
jection and othsr teaching aids that ••rre as, object lss~ 
son* cttpplsmantlng-ths lectures and serinSrs of experts 
sad methodologists i 

small exhibitions of new aide sad other educational 
media; made prsotiosl ase of la the experiment*! schools; 

✓ examples of the experiments! eohools 'pupile 'written 
wort: (exeroio e-books, rough exercie e-books, drawings, handi- 
craft objects sto.h 

Bearing in mind that simps ths school year 1975*76 
always in ths coarse of one year, for a period of four 
years, about 20 % to 25 % of all tsaohsrs of tas first 
phase of Basic Schools have been training in thie way using 
the various forms of preparation, and moreover einoe ths 
echool year 1976*77 supplementary preparation for the Intro* 
duotiom of the new conception has gradually^ been organised 
for another 20 % to 25 t of tsschvrs, then it ie obvious 
that such preparation must be thoroughly contemplstsd, or* 
ganised and be well stsffsd and materially ensured^. In ths 
course of the school year 1975*76 and in the subsequent 
years the headmasters snd thsir deputise at Basic Sohools 
and all the inspectors of Basic Schools wers acquainted 
with ths sssential principles of ths changss to be carried 
out* An illustration of how this venture wee 'guided by -a 
plan may be eeen from fig* 1 on p» 49* 

Apsr$ from the abo?o~mentioned system of preparation, 
thsrs were sehemee for ths further running of extensive 
oingle events, which contributed to heightening ths tea- 
cfasre' and the general public 'e interest in ths *nvi**g~. 
sd c hang es* In particular the commemorations-of-^ohn-Amoe-- 
Comenltts marked in the Uherektf Brod dietrict were exploit- 
ed in this rfspeot. Aleo the seriee of rsdio broadcasts 
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ftr »9rt twrtiai to tho now aaamUgn th« n^t aaa Qf 



* School ytora: 

■■aiusaciiitiutsxsai 

Tho stops for tho 
introduction of 
tho now conception 
in tho firot pnooo 
cf Booie Schools 


1974*73 


1975-76 

\ 


1976-77 

rsasusa 

grodo 1 


1977-78 
i '■■•■««« 
grodo. 1 
grodo 2 


1978-79 

i *»« ansa 

grodo 1 
grodo 2 
grade 3 


1979-80 

1 IIMIUII 

grodo 2 
grade 3 
grodo 4 


looturoro 
(ooloction >v 

JIM vroC llOMJ 


grodo i 
grodo 2 
grodo 3 
grado 4 


« 













Toaehoro * 
(Jot otogc) 


grade 1 
groda 2 
grado 3 
trodo 4 




80 hro 


55 hro 


95 hro 


55 hro 


* 


Roodaaotor* 
of Bosie * 
Soboolo «nd 
tholr dopo- 
tioo 


grado 1 
grade 2 
grado 3 
grade 4 




24 hro 


24 hro 


24 hro 


24 hro 




H«fion*l and 
diotriet 
oohool 
>inopoetoro 


grade 1 
grade 2 
grade 3 
grado 4 




18 hro 


18 hro 

\- 


18 hro 


18 hro 




0ttt-0f-ClM0 

oaptrritoro 


grade 1 
grodo 2 
grodo 3 
grodo 4 






36 hro 


36 hro 


36 hro 


36 hro * 



lUah, Jf. t T«»ch«r»/ training for u>» nt* .oooetption of uobrimrin* 
uA •location at Biuic SeoooU. *..ob*r* »tw»f 1977, Ko. 4Tprf. 
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for teaehere, for instance .a th« aobeel year i97e-77, fea- 
tured the preparation for the introduction of the now eon- 
ooptioa in tho eecon* gredeeof the Baaio Seb*3l. 

Apart fron theee fo*«a of prepnretien, whose inaadiate 
•ia tho mi introduction 'of the now conception^ edu- 
ootion to children in the'firet phono of Basic School, thin 
oonooptioa alee dcolt with tho preparation of teacher trai- 
nooo at feoultiee of Mueation and tho peet-gradnate ota- 
dioo of toaehoro of tho firot phono of Baoie Seheela, aloo 
ot thooo faoultiee. The oooonUal oia won to eliaiaote tho 
nood to organi.e now training in preparation for work aa- 
oording to tho newsyllebuaee, no aoonor had tho trainoeo 
finiohod thoir eoureee. That ia why fron tho Tory outaet 
of tho wifieetlon of toaehoro' twining for the firot 
phaee of Banic Sehoele etreea waa laiC on thoae nopooto 
of the content of all thooo aoheol eobjeote and pedngegi- 
col dieciplinee that fora tho baaio of tho now conception 
of the firat phaee of tho Baaio Schoole. In the content of 
the instruction of the imdiridual netbedologieal prece- 
duree the ooncrete analyeie of the eubject natter in quee- 
tion and Ite nethodologieel preeentation in *eeb year was 
otrietly applied.' At leaet part of tho •teeehing practioe 
(cepeoiolly the long-tera practice oeriode) took plnee nt 
tho experiaontal eohoole. (Verifiootioa woe alao carried 
out ot the Baaio Scboola affiliated to tne iaenltien of 
Sduoatien. the faeultiea of Iduootion hod n euffieient nun- 
bcr of copie of the new eyllebueee, text-booke and- ether 
nethodological aateriale foraing the toela for the inple- 
aontntion of the now conception. 

Ao fron ,tho ochool year 1976-77 extensiTO changoa 
■are being carried out in the etructuro ef->4be couroee at 
racultiee of Iducatian for troineee for the firot phaee 
of tho Baaic Schoole. thlo ia to enaure that the graduatee 
attain qualification to aeet the deaanda required of then 
in the proapoetive adTance of the initial etagee of edn- 
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cation and upbringing* Considering the, tendency to unify « 
the aubjeets takea in common by all teacher, trainees, thete 
i§ •» the Mi hand the reqmlrcaoat stemming tt*m the uni- 
versal features that should characterise the teacher gra- 
dusts is the idealogical.political and morel sphere, la 
tbs pedagogical and psychological sphere ae well ui»Mi 
o«m subjset, tad mi the ethor hand there is a demand for 
the specific secoaplistaments vital to tho tooehor graduate 
duo to take up mo oareo* at tho firsVpfaaae of Basic 
Schott. these qualitieo required of tho graduate teacher 
for tho first ptoaao of B^aic School art necoasary, because 
tho teacher at thio stage of tho oohool io tho only teecher, 
tho given olaoo hao, providing inetroction la all subjects 
of tho syllabus. Apart from thio ho oaa aloo function. aa 
a supsrvisor in tho uoual ootablitbaonta for children in 
tho early oohool stage* Thio aseuaes* 

- that ho hao a high standard of general' education, 
that ho hao a good command of tho national culture, espe- 
cially* tho pregreeeive traditions, children's litsraturs, 
tho tbeetrs, films and othor media, wfaoee eontonto and means 
of expression have an emotional affect on tho young children; 

that ho takes an intoroot i» all currant social of* 
fair*, in tho development of science and technology and 
culture, Uiat ho io capable of asking their significance 
and essence meaningful for the children in the light ofv 
a eeieatit'ic world* outlook} y 

than he is aware that the fundamental prereauiste < 
for success in his profession is a thorough knowledge of 
the pedagogical, psychological and eocial laws of the edu- 
cational process, that he therefore continually broadens, 
perfects and modernises his. specialised education snd ia~ 
proves his teaching skills bearing in mind the integrated 
development of the pupil 'e personality at the first phaae 
of the Basic School; 
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that he haa • coMand of tha aethodology of the eub- 
jeeta ha ie teaching thet ha haa an appreciation of auaic ^ 
and ainging, ia weed in drawing, haa neat handwriting . 
and ia ekilled in handicrafts, ia phyaically fit and agile} 
that hie Banner of epeech ia highly cultured, ueing correct 
etandard language, perfect in form and contents 

that he ia familiar with the problem, of defective 
children and on the basis of thie knowledge can provide 
the necsesary care for their oucceesful development and 
help in mitigating the social consequences of their defects; 

that he has a true knowledge of the contents and forms 
of educational work in tbe-top department for children in # 
nursery schools; 

that he is capable of co-operating with the leaders 
S of the Pioneer Organisation of the Union of Socialist Youth 
''and, taking an initiative share in the out-cf -class, and out- 
, of-achool children* guidance \ that be is theoretically 
and practically prepared for work in village schools in 
classes including more grades, and is capable of organising 
j the pupils ' independent work in groups according to the 
grades contained in the one class* 

The above-mentioned specif *c features that must cha- 
racterise the graduate teacher for -the f irat pbaa* of the 
Basic School stem from the fact that- the universal quali- 
fication of the teacher* of this category are essentially 
unified, ie ee each of them is qualified to teach all sub- 
* * jects in all grades of the given school stage, and this 
also applies to schools with a lesser number of classes, , 
At the same time each teacher is qualified more thoroughly 
in a specific sphere of upbringing and education and for 
public activities. 

The general' ideological-political and moral features 
of the graduate teacher are substantiated in emphasising 
the problems in the country and in the agricultural dia- 

52 • • • • 
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tricts end in stressing the social and >*gal problems of 

, 5**°* *!* tht CAr * for children and, jrouth. The kty . 
^W-r«quiJ*d q* the teacher graduate for the fir*! 
grade of < Basic School is hi* pedagogical and psychological , 
qualifications. The graduates must therefore hare an ade- 
quate command of the science of education inclusiTe of the 
methodology of the subjects they* take and the methodology » ♦ 
of edueetienal guidance, have formed habits to study in- ^ 
dependentlyVpedagogicsl litersture and be well-versed in 
'the basic organisational and communicative teacher's skills. 
At the same -time they should hare' the ability to give a 
fui^ integrated JmegT^f the development of the child in 
the early stages of school. In fact taken as whole the/ 
„ should implement and prove their potentials for a creative 
approach in this sphere. ' 

* • With regard to the echool subjects ..the qualified 
teacher'hae a fall command - determined by""the current and 
-future demande of ;the methodology of teaching - -of the pother*' 
tongue, arithmetic and one further-object of his. own choice.- 
As far as the other subjects contained in the eyllabue of • 
the firet phase of the Basic School are poncerned the teach- 
erm are capsble of carrying out the eeaentiel teacher a . 
assignment! and are acquainted with the methodology of theae 
eubjecta. The graduates are more thoroughly prepared for * 
handicrafts, or 'art, or physical iraining'or music. In this 
choqen field they compljr with requirements for conducting 
specialised teaching at the first phase of Basic. Schools, 
for work as out-of-claes supervisors and for the guidance 
in the development of children's, youth and adult hobby 
activity* 

The characteristic features outlined of the* teacher 
graduate for the' first phase of Baaic Schol ;are, however, 
typical of the beginner in the teaching profeaaion or as 
a supervisor, who only after some experience and further 
self-education acquires the mb^itiem to run a school, or 
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other •auction*! eetabliehment, to writ in epeoialixed 

clecoco or m * methodologiet of eome echael euaject thua 

influencing the work of other teachera. ^ 

Similar changta have boon prepared in too poet-graduate 

etadioo for torero of tho firex phaee of-Baoic Bchoole. 

Work haa begun on the eyetenatic proparation of taxta to • 
' b. etuajwd- for ail forma -ef training and for tho further 

oduoation Of toachora for tha firot pbaoo of Baaio Scboole. 
Concluoion. Irw tho data obtained an tho taok of .tha 

teaehere-i'n tho rorif ication .of tho now conception of tha 

firot pha'ee of Baaic School it ia evident^ that their parti- . 
cipation in implementing the raooarch project for one thing 
extended the eouree of information regarding the verified 

matoriale, and for another ehaped more effectively tha 
toachora' poeitive attitude towards the snviseged changes* 
• e data concerning the toachora' training for the orerall 
implementation of the new conception indicated -that thio • 
training muat become a vitally organic part and tool of 
all the planned changee in the content and methode ef edu- 
cational work in eehobla. 

In aolvin* the above-mentioned proolese and in the 
confrontation with the experience of other aocialief count- 
ries it haa oome to light, however, that the approachee 
mentioned are dependent on the. given eituation with regar« 
to qualified toachora and the given aye tern of training 
teechero for the firat phaae of Beeie Schoola. From tho 
point of view of solving similar problema with lang-range 
proepecte new issues ariae. In particular it ie the problem 
of .eliminating the multi-eub ject training of teachera in 
thie category, the poeeibility of e more marked epeeiali- 
setion for the individual school subj.ete (or group of aub- 
jaote)-at thie achbol atage, the question of the relation- 
ship between the pedagogical training of nuraery.echool 
teachers and the teacher* "for the first phaae of Baaic 

■ Schoole etc. These are almoat all problems thet ehould be 
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aolva* aa a part of international co-aparation. thara caa 
ba no doubt that aaa of th* Uniting factors putting a bra** 
os tha iaplaaantatioa of all tha goala and aaaauraa in tha 
rafora \>f tha Vocational ayataa ia tha quaatioa of train- 
ing taaehara to carry out thaaa intr ticna and' awaauraa. 

wiia 07 twrovuo ta sxsm 70s huchms* turthm sdocaxxok 

A* To ftariaaki j 
Aeadaay af JducaHonal 8c »cncaa of tha USSR, Lani&frad 

?ha *apartanca of raiaiag tha qualifioationa #f aduea- 
ticaal workara at tha praaant ataga. It ia ceaaon kaawladga 
tt4t-tfaa vaaalta of pupila ' upbriaging and education ara 
vaadant on tha taowladfa, profaaaionia abilitiaa, autho- 
v t*<y wvi ganaral culturaX atahflart of too tatchar. Currant- 
ly ^hs iaportanaa of tha'taacfaar 'a authority aad prafaar 
^ioaal ojaaiitiaa, hia cultural atanda^S of creation aa a 
9\M%**$ factor ia aduaatiaa haa ineraaacd atlll farthar. ' 
*aia' any ba put down to axtranaly ▼ariod raaaona. Tha moat 
aijptif ica- 1 *aa 'ia tha ahif t -in, tha poaitioa af tha acboal 
mafi tfca toaeh.tr ia applet* , and thair rola iaproYiding 
gaitaral knowledge to tha' population. About- tan ta fiftaaa 
y«ara,ago tha graat majority of \ha iahabitaata of tha C33H 
had a *rathar lw atandard of jkluoatioa-aad-^ha taaohar^had" 
a co&aidarably aupariar arudition to that of tha vaat aa** 
jori^y t of *bia pupila ' paranta. law tha ataadard of tha in- 
habit anta * ad uc pt ion kern aUrply riaan and oontiauaa to do 
ao. Tha pupila' para&ta' aga uaually rangaa batwaan 25 - - J 0. 
tha lawal of education of thia aga group, however, ia parti- 
cularly high*, the teafcfeer ia no longer ao claarly auparior 
to tha other* » and ia future thia difference will ba e*en 
laaa. ' 
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» * * * 

In the pasts the aehool us#d to bt the, »ain, and in iwjf 
cases the only, source of general information. Wow there 
are incomparably, more such sources, k considerable section 
of the parents borrow bocke from the librariea. Nearly all 
,the families hare some of their own books at home, even if 
not many* 'they eu^cribe to newspapers and many also popular* 
scientific, socially-scientific and literary journals. Most 
families hare television and radio seta* The press , films, 
radio and* tele ■ on hare spread and provided overall in- 
formation for a. w and children* fhtf position of the 
school and the teacher in our society, which has changed 
in connection with the objective conditions of social ad- 
vance, the continuously mightier flow of out-of -school en- 
lightenment, have ali gone to making the function of the 
teacher sore arduous and his work more exacting* 

The teacher in a communist eociety must Be an expert' 
in a c«rw\n field and at the same tims he $ sust be a uni- 
versally developed man with a Marxist-Leninist world out- 
look # a broad general education encompassing a wide range 
of knowledge, with diverse interests and high moral value*** 
The t.ask of the. achools providing a general education is 
to form an integrated man. The young school graduate must 
be prepared for his own life-long education, he must be in 
a position, as was pointed out in the address to ths XXV th 
Congress of the Coamuniet Party o*f the Soviet Union by L. 
I. Breshnev, "to independently supplement hin knowledge 
and find nis bearings in the fast tempo of new scientific 
and political information.* The teacher must, prepare his 
pupils for a permanent education not only by equipping them- 
with vital knowledge and skills, but he must also cultivate 
positive attitudes to life s cultural needs, interests lead- 
ing to new knowledge and a strong motivation to continuously 
v raiee the standard of education and the ideological political 
level. The tasks ths Soviet school is about; to solvs at pre- 
sent, and the ne* conditions under which t'ais work is taking 
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place, ecto the educational function of tht teacher in the 
foregrtuxsd. The 'teacher, whont aeeiguaent it to nould.aiy 
integrated personality capable of furtbar eelf-education 
eifter completing eehool attendance nuat not only bt good 
at hit jarof action with educational abilities, but suet have 
a wide general education, perfectly prepared for tht job 
ef bringing up tht future generation, be well-informed and 
be highly . cultured. . 

these rcquireaente of the teacher we of-pria* iapor- 
tanee for the aye tea of their further education. yiretly, 
under each circus* tancos a narrowly prof eeeicnal approach, 
which My still often be observed in practice* it iapoeeible. 
Becauae the raiting of the teachere ' qualif icatione autt en- 
aura their all-round training for thtir vocation, it it not 
enough for it to-iaclude tht modernisation and bringing 
up-to-date of thtir prof eeeional. scientific r } pedagogical 
knowledge. and their perfection in the field* of *ci'oncco of 
education. It suat alto cater for the. raieing of the ideo- 
logical-political standard of • tfce teachere *\nd the enhace- 
»ent of tKeir general knowledge and cultural level. All 
tbeee f aceta of the teachere * training hare a prof actional 
eignificance and are important factora in their qualifica- 
tion** Secondly, 'in the conditione of *the fact advancing 
acieatific-technological and social progresses ttachare 
*u*t raiee tneir qualif ieationa during the entire pWod 
of their teaching career* In euch a caae we nay consider 
the versatile and continuoue raiaing of the qualifications 
coeducational worker* at a lifelong education. Only a lift- 
long education can enaure the kind of standard vitally re- 
quired of a fully-prepared teacher to carry' out the aeaign- 
nente of today 'e education in the preeont conditions* 

The main condition* for the effective raiaing of edu- 
cational workere'qualifieaUona. in the USSR there ia the 
neeeeeary legal and organiaatinal baaie for tht lifelong 
tducation of teachere* The further education of all edu- 



cation.1 work.™ i. conpuleory an *" atipulatad by the 
Funde.entale of th. Education Law of tb. OgSB and th. Union 
B.publlc (articl. 52) *n> by th. D.cre. conc.rning if 
flM - school.. Just •* other profsssionnls of th. nation* 
econony in tb. USSR, eo al.o .duc.tional work.r. .ust under- 
take on an average one. in fir. years p.riodic -lour... for 
further education in eatabliehnente for th. further- edu- 
cation of teacher. „ or at faculties for the furth.r .duc.-^ 
tion of h.Adaa.*.n» at pedagogical inetitutea or univer- 
aitiea. In the periled between the compulsory coursss for , 
teacher.' further .education all thoae involv.d ,in the educ- 
tion syste* «uet apply tbsmsslvee >t<r raiaing their qualifi- 
cations. They are given aaaiatahce in thie by tb* head- 
waters, the a.'thojjological coaaiesions, the district and 
iiunicipal aathodological departments, a. well n. by th. 
very wide-spread people 'e univarsitiea run on. a voluntary 
baaia. The principala of the echoola and the' inspector, 
check on the quality of the achool work and thua alao check 
on the teachera ' erudition. A ayatenatic re-exnaination. of 
teachera alao aiaa at improving their teaching abilitiee,, 
Inetitutea for the further education of teachera hold 
a key position in the network o< eetabliehmentu for the 
teachera ' further education. They are chiefly concerned 
with running and conducting couraea for teachera .further 
education. These couraea are considered to be a basic link 
in the fiyatea of 'teachers' further education. Attenpts bar. 
also been nad. to create a bridge between the further edu- 
cation courses and the teachers' work in the period between, 
the courses. Frot. this point of >iew, for example, the' con- 
tent of so-called pre-couree and poat-courae aasi«naente 
for the teacher are determined. Inepite of the due iaporance 
of these further education courae, which have a" unified con- 
tent, forms and methods of *ork for all thoae who att.nd ^ 
'chen, they cannot be the main link in the cna^n of teacher, 
further education. The final aim of teachers further .du- 
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catioh it t© advance thi aff ieiency of educational ,work. 
fhia efficiency ia achieved by iaprrving the pedagogical 
abilities,^ developing tnr intellect, education and culture 
r of the teacher an* ty^troducing *be advances aade in 
science and in progressive methods to thtir work, at wall 
a* by adapting to new condition* in tiae. All these quali- 
tita and hence alac/ the poaeibiliUee and atandard of the 
• abilitiee of taeb and everyone ia portly individual and* 
einguler. That ia w>y ,the raieingof educational workers' 
# qualificatione ia only efficient proridtd that' it it done 

'not only in tht courses, but also individually,,purpoee- ' 
• fully and eyetenatically, i. a. by eelf-education. 

^ The tescbetf aust determine for himself tht target and 
Content of hia ttlf •education and' chooae what ht will under* 
take and how broadly ht will embrace tht eubject taking 
into account tht sources ht inttnda to study. In thia he. ia 
motivated by* hie own needs. Tht fundamental motiyationAfor 
atlf-educ^tion it tht aaae among all educational workers - 
an. endeavour to improve professionally. The need for eelfV 
education, however, can be varioua among .different teachers. 
Htrt art evident: 

1. tht personality peculiaritiee of each teacher, hia 
interests, scientific and ptdagogical training, hia ideolo- 
gical-political and cultural standard and tht level of hia 
general t duett ion, 

2. tha influtnce of hia own.practical work, ita results 
and tht evaluation of hia work by hia colleagues, achool 

i principale, inspectors, aethodologieta, by the pupils and 
thtir parents and finally 

3. tht general aias and tasks of the education system 
in the USSB at the preaent stage and the problems now being 
solved by tb* school staff, districts, towns, regions and 
republics. Teachers' educstion can only be continuous if it 
ia carried out during the entire inetruction activity, as 
pertains- to the work of a teacher.* 




Tfat planning and organisation of eelf- education* In 
practice the Soviet teaefaere prepare their individual plana 
for in* forthcoming school year* Taking into account that 
, tha railing of tht teacher'* proftaaional^uaOificationa 
' ia undaratood aa a ljlf e-long education, tha planning o* 
thia ea'lf-aduca^ion must includa four main componente* 

i # Tha raiaing of the ideological- political atandard* 

2. The raiaing of tht scientific- thaoratical standard 
of his own,aubject* 

3, Tha raiaing of«tht profaesional atandard in tht 
aphtra of education, psychology and methodology* 

4 # Tha raiaing of the general cultural atandard and 
tha etandardV^of education* 

In tha individual plana of aelf-education theae four 
main components can take on verioua forma in % the teaching 
activity, for instance: teaching in courses arranged by 
tha inatitatea for tfce further education of teachers, in- 
dividual independent work in preparation for soae activity 
in, or out of, school, visits, to: the lesions by th« head- 
aaatera of schools, inspectors, methodologiets and teachers, 
participation in collective methodological work carried out 
in school, or in collaboration with cfther schools, in the 
district me thodological^coamissions and people's universi- 
ties; participation at conferences, seminars, staff lec- 
- turee, political education and in school outings* Th* plan 
oi self-education may also include a series of filas, vi- 
sits to tha theatre, regularly following rcdio and: tele- 
vision programmes and concerts, provided that it is all part 
and parcel of the purposeful and systematic work and will 
serve to raise the ideolpgical^political and scientific- 
pedagogical standard, to foster the general cultural level 
and to broaden the teachers * overall general knowledge* 

In compiling the individual plans of delf-education 
specific problooa in the regions, towns, districts and the 
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respective schools must" also bo take n into consideration, la 
ti^intertat o? bio community each teacher muet deal with. - 
* queation of the general collective theme* Its importance 
within the framework of this thana is the greater tht mora n 
it eorreepoada to the abilitiaa, iaeological-^litical, 
theoretical, pedagogioal and g eneral cultural ecope of the 
teacher and hill need fa? eelf-education. Ia determining 
the /theme of {ha coll motive methodological work it ia 9 how* 
aver, neeeaaary, in our opinion, to take into account tha 
special reqnirenente of tha teaehara aaeertained from an 
analysis of their individual plana far aelf-education. Thia 
helpa to improve the reeuite of tha collective nathodological 
project* and eneourag aa tha active participation of tha heada 
of tha schools and teaehara in thia work* 

the teaehara* lifelong education is an important fac- 
tor in improving the quality of educational work, and that 
is why it require* help, guidance and control * First of all 
it ia necessary to aaaiat the teachers in compiling tha in- 
dividual plane for sslf-sducation. thia ia the purpoae of 
the 'Trogrammes of Self-fcducatien* ieeued by the miniatriea 
of education of tha uaicu republics for teaehara of all aub- 
jacte. They cental* lists of tha ponsiols thenaa and lectures 
for independent work and refer to literature on these topics. 
The content of the a elf-education project and the approach 
of each paraon ia quite individual* There are no generally 
valid plana for self- education* Theea 'programme} " are 
essentially only gui£e-linoe for the teaehara in aelecting 
the themes for independent work and study* They consist in 
^methodological end informative materials that can help tha 
teacher in working out hia independent plan for a given 
period* They also contain recommendation* for compiling tha 
individual plaqe for self-education and for determining what 
to concentrate on, aa wall aa outlinea of examplea and ques- 
tions from each section. 
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- The requiremente for the methodological recommenda- 
tions for plenning*eelf-education among teachere wm couched 
in tht following, tim by N. K* Krupeka* '*Self-education 
will only bmve the deeired affect if *e know what to read, 
how to read and bow best to organise oar »tudiea M (N. K. 

^Irupeka, Pedagogical Papers, v^. 9/ p. 59). Quide-linee / 
providing information for eelf-education are of particular 
importance £nthe field of pedagogice, peychology and the 
methodology of all acbool eutfjecte^ Thay ahoold not, however, 
take the form of liata of books, but characterise the sour- 
cea and give annotated bibliographical data corresponding 
to the standard of the teacher's training. S6 far auch in- 

• format ire and methodological materials lacking in our 
country f though now it is the task of acientiata to prepare 
them for the teacher a. 

The organisation of self-education and its control ia 
one of the baaio taeks in the methodological work of heada 
of achoola, the respective subject departments at schools, 
' the district (municipal) methodological deptrtmente, and 
of the methodological commissions. These establiahmenta serve 
aa advisory centrea for teachers compiling their individual 
self-education plana, check on how they are carried out, 
arrange leciorss and seminars, practical demonstrations, 
excursions, conferencee and other eventa to promote a*lf- 
education. The ministries of education of the union and auto- 
nomous republics, the regional (municipal)- departments of 
education in conjunction with the teachera ' worka social 
cluba, faculties"^ education and universities run people a 
univeraities on pedagoglca and culture for teechere. How-* 
ever, thi-e kind of work can only achieve the dseired re- 
sults if it is carried out co-qrdinatelor with regard to the 
individual self-education plans and the collective work 
plans at achoola, in the districts, or towns. 

The role of the courses for further education in the 
systeia of raising teachers' qualifications. An important 
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compenant of the syeter for raiaing teachere * qualifica- 
tions art couraaa of furtbar education run at inatitutea 
for teachera' further aducation. Theee couraaa have existed 
in tht USSR for a long tiae and ara very wideepraad. ^lfever- 
thaleea thtre ia atill not general agreement on/tfuT tasks 
of tbaaa couraaa and thtir placa in tha eyatea of teachers* 
furtbar tducation. There can ba no doupt about tha fact 
that instruction in tbaat couraaa auat ba cloeeiy linktd.witfc 
tha eyatea of lift-long gelf-education of ttachtrt. Although 
tha opiniona with reepsct to tht importance and character 
of this actual link widely diffar in tha various rapublica 
or trtn in the varioue regions* This ia naturally raflactad 
in tbt syllabus ee and in tha contant of tht instruction in 
thaca couraaa in tha Tarioua diatricta. 

Tha determination of tha position and taaka of tha 
further tducation couraaa in tha syatem^of raiaing taacbara ' 
qualifications above all aseumee tha determination of tbair 
apacif ic func tiona that cannot be eubetituted for anything 
alaa in tha procaaa of life-long education. 'In tha currant 
circumetancee of epeedy scientific-technological and aocial 
progrtaa tha teacher cannot, possibly encoapasa and deal with 
tha rich and varied flow of freeh information. It ia there- 
fora neoeeeary for teachers to attend couraaa on the most 
significant new ecientific diecoveriew, on educational viawa 
and /tha latest practical 'findinge. T£ie function of aodernisii 
knowledge and maintaining its topicality can only be fulfill* 
by couraaa run on a large scale in big cultural and industrial 
centres, where experts in various branches pf the national 
economy , sciantista and creative workers are available as 
wall aa tha vital financial means* Only the institutee for 
taacbara ' Turther education in tha regions and rapublica have 
auch means at their disposal. 

Tha prime take of the further education courses ia sys- 
tematic innovation, broadening the teachers ' knowledge and 
bringing it up-to-date i \ the sphere of Marxien-Leniniem, in 
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their own eubjects, pedagogical Methodology, ? £»ychology anf. 
a widening of general cultural horitome. All taaehara regard- 
laaa of thtir individual bente and paraonal intaraata auat 
have a command of thia knowledge. Secondly, in our opinion, 
these couraaa ahould eerve aa a guide for tha lifelong in- . 
dividual eelf -education of teachera. All taaehara work ac- 
cording to an individual plan for five yeare and many ara 
aucctaafttl in thair profeeein. The taaehara continoualy ex- 
ebanga axptrienct, of couraa within tha limite of thair 
aehool, town or diatrict. In tha furthar education couraaa 
every taachar has tha opportunity of exchanging experience , 
with hia eolleaguee on a widar ecale, draw conclusions from 
long yaara of axparianea, gain instruction* and adviee'for 
furthar independent work. It follo^e from thiw that the second 
task for tha further education eouraea ia to aaaiat teachers^ 
both in thair calf-education and in the exchange of expe- 
rience. Aa oppoaed to tne firat function of the couraaa de- 
termined for all teachers, the eeeond function ia aimed at 
aelf -education of each individual with reepect to paraonal 
singular traita* 

The function and taaka of tha further education couraaa 
alao determine tne direction to ba taken in their perfeet^on. 
There can be no doubt about the professional principle at 
present applied in the practical work of tho inetitutaa for 
taaehara' further education, naSely that the eouraea ahould 
provide tha kind of information profeeeionally neceeeary for 
a particular group. Each of the following groups -require 
special information: headmasters of schools, their deputies- 
concerned with educational *ud guidance work, the organizere 
of out-of-claee and out-of -school activities, the older lead- 
era of Pioneer Organisations, the teachera of Baaic Schools 
and the teachera of individual aubjecte, aupervioors in goard- 
ing aehool a and special school a, the heada and methodologiata 
of diatrict (municipal) methodological departmental They muat 
therefore be grouped into special streams^ Ifhe eetabliehment 
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of narrowly specialised group* has proved to be fully sf-r 
ficient g* group* of .headmaetere aid the headmaster de- 
putiae of varioua types of aeboola (secondery, light-Ieer- 
Baaic Schools, availing and boarding schools, day schools 
with free-dme supervision ate), groups- of teachers accord* 
*ing to thair subjects, groups of taaehara aaployad in day 
or evening aeboola or in achoola for youth requiring special 
cara ate. 

Some issues thjt should lead to the perfection of the*' 
courses etill remain unsolved* Above all. there ia the question 
of couraee for teachers teaching more then one subject. Some- 
times thaae teachers are seat to attend courses concerned 
with their main subject. It is taken for granted that the 
raiaing of qualifications in the aecond (the more so in the 
< third) subject must be undertaken by the, district (municipal) 
methodological departments as part of the system of self- 
education* In' acme of the republice and regions the insti- 
tutes for taaehara ' further education arrange for the teach- 
era with two subject© oouraes for their second aubject 
(usually ehort-term ones). In our view such couraee are vital. 
The teachers with qualification for two sub j eat a are usually 
country teachers from«Xight-Xear-Schools with a*»ll number 
of parallel classes. The conditions of their work differ 
from those of the teacher*, giving instruction in only one 
subject in a larger school, feenoe their further education 
requires special syllabuses taking 'into account these speci- 
fic feature*. 

The aecond unsolved problem are courses for teachers* 
who simultaneously function aa form teachers or -oupe rvisora 
in the school clubs stc. In a number of republics and refcion© 
further education instituted run such courses , of course on 
a smaller scale (ten to fifteen <5ays) than those for teachers 
with one subjeot qualifications. In some regions the running 
of courses for form teachers has been entrusted to the dis- 
trict (municipal) methodological departments. But w* can 
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hardly expect teacher* to take two courses within" fir e-ye are: 7 
one concerned with his subject and j ; he_j>the^wltH^ui&noe 
work. Hew information and an exchange of experience in guid- 
ance work and the work of Ihe form teacher are just as im- 
portant aa the specialization in the subject the teacher is 
qualified in. That is why guidance work and form teachers ' 
work should be included to a proportionate extent in the syl- 
labuses for further education of all teachers without ex- 
ception. « . , 

Undergraduates at the faculties of education are no& 
given training to take on functions in -the school bodies or 
to carry out leading functions in the schools, this too has 
bearings on the specific demands for improving the further . ( 
education courses for the given category of professionals* 
A person can be a good teacher but if he has not learned to 
do guidance work, in many oases his lack of q ilifications 
is apparent. In a number of republioa, e. g t ' in the Ukraine, 
a system has been envoi ved whereby teachers undergo courses 
with a view to their becoming prospective cadres for educa- 
tional guidance work. 

Cvtrrently the institute* for teachers ' further education 
are running summer montly course* of further education without 
the teachers having to interrupt thsir work at schools; or 
yearly oourssai are held, usually mixed, day and correspondence' 
courses combined with two or three in-service training periods 
in that year (during the holidays). Soms further education 
ins ti tuts* arrange shorter courses - fortnightly or even ten- 
day ones - in ths summsr. In many cases th<ass courses oonoen- 
trate on one particular theme or problem, they deal with key, 
coaplioated or topical questions. Such, course* are run with 
a "lew to a epeoial purpose, they are detoraised for teachers 
working. in a csrtain fisld (s. g. for supervisors in school ' 
clubs, or for instructing in the use of technical xsaching 
aids). 
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V., In this connection an investigation should be mads intc- 

* the most sfficecious duration of further education^ cure ee " 
for ths various vocational group* of tstchsrs, end into the 

x time-tabls.' It hat boon proved bar experience thft in a nun- 
C\ °* cstsgoriss a moa&Oy courts (with a daily tims-tabls \ 

* \of six lessons i. c. 156 hours) -Is insufficient. Ths duration 
o*\further education courses for tbo headmasters of seeondary " 
. school* has already been prolonged; It is tp^W^eumed that 
an extension will also be neceaVsry^fpr'^Sne other' categories 
in the profession^, e. g. for t«i'o hers with qualifi cat ion* in 
more than one subject. It is clear that the courses for/ 
prospective cadres for deeding functions win also h&e to 
be longer* the further education courses constitute an in* 
tegral part of teachers' lifelong 'education. The syllabuses 
nust therefore include: Marxism-Leninism, the theory, and metho- 
dology of a communist education, didactics, school management, 
psychology and physiology of children and adolescents; net ho- ' 
dology , law, questions concerning culture in general, ethics 
v and aeethstics. An analysis of ths syllabuses indicates that 
there are considerable .differences in the various republice 
regarding the autual relation between'the ebove-nentioned 
subjects included in the consent of stu£iss in the further 
education courses. To establish optinum^&iations will neces- 
sitate s thorough study of experience and sons of it will haws 
to be axpsrimantally Tsrif isd^^hs^Search Institute for 
Adult Iducstion In ths USOB^eo thsrsfore devised' drafts of 
types of syllabuses f or >one*nonth teachers' further* education 
courses sapped out for 156 hours of teaching tine. The ratio 
of ths individual 'subjects to be "studied wee spscified as 
followsjt Karxism-Laniniem - 20 hrs,. (13 %) t ths theory and 
methodology of a communist education - 20 hre, (13 di- 
dactic questions, school management, psychology and phyoiolo- 
gy 16 hrs. (10 %)\ the theory and methodology of the subject 
the teacher ie quslified in - 90 hrs. (57 *). Kxperimsntsl 
vsrificatiou will ascertain to what extent this ratio is com- 
patibls with the optimum. 1 
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The syllabuses and curricula Of the further education 
courses, which reflect the content end for* of tuition, auet 
v correspond to the* goals of these courses. In all fields of 
educational work one auet bear it »xnd both lectures (and 
other forms" of instruction), vital for all the students, and 
also the lectures fd> a certain professional gro>p dealing 
with specific questions. At the sane time it is necessary to 
organise practical demonstrations in schools. Advisory centres 
to aeeist in teachers' self-education have proved worthwhile. 
During the courees considerable attention should be devoted 
to an exchange of experience in the form of conferences, se- 
minars and dlscuesidnal That is why the optimum ratio ehould 
be fixed Detwesn lessons that have varying assignments. For 
instance there are lessons focused on modernising and bring- 
ing up-to-date etudents'' knowledge * lessons focused on every 
Single person 's individual self-education,' lessons devoted 
to an exchange of experience* •* 

It is also necessary to draw up new syllabuses epecify- 
* ing the teaching content in all subjects. Above all these 
-^syilafcusss must be scientifically baaed on the -qualification 
features. of ifif individual educational professions, tnat is' 
v to. say the function of the teachers is determined on the one 
hand, and on the pther the essence of every type of pedagogical 
activity. This enables the identification of the knowledge 
and skills necessary for each* teacher for the given vocational 
specialisation. In defining the content of the instruction 
in the further education courses, apart from the qualification 
^haracteristice.of ,the teaching profession already mentioned, 
the inclusion ^of new questions from various disciplines the 
teacher has to master to acquit himself well of his tasks, 
must also be token into account. While the weak aspects of 
the teachers' work, their typical difficulties and mistakes, 
also have to be borne in mind. These considerations will 
lead to the beet possible adaptatidrrN>f the instruction con- 
t tent in the further education coureea to the terachers 
actual needo. 

4 
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Teachers of differing levels of training, i. e. those 
that have already participated in tha courses several times 
■before, a^d thoaa attending for the first time", study accord- - 
«ing to the same eyllabuaes in the further education courses. 
The teachers' continuoue education also assumes that their 
professional qualifications and teaching accomplishments 
will constantly .improve. Every subsequent stage of the teach- 
ers „ f ur^t^ereducation must follow up previous ones and con- 
tinue to derelop it. In the context of the further education 
* course's this se ana that the content and fome of work with 
more experienced and more qualified teicbers must neejls differ 
from the work with those less qualif?sd or less experienced. 
This seemingly absolutely clear principle, howe* r, is put 
into practice only with great difficulties.. For ihe standard 
of the qualifications is not directly dependent on the nua- 
ber of times a particular teacher has attended courses, nor 
on how long he has been teachihg* Often less experienced 
teachers with shorter practice prove to have great educational 
abilities and are more efficient than their colleagues with 
longer standing in the profession. Hence it is not expedient 
to deduce directly from the length of service the content *nd 
fores of work to be applied in the further education courses. 
The only exception to this are young teachers taking the course 
for the first time. For tha* .special syllabuses are needed, 
which in consent and forms take heed of the small pedagogic 
experience of the beginne'r- teachers and the obstacles they - 
inevitably encounter when they start teaching. 

The lifelong teachers ' education aseuaee the mutual in* 
tegration of the content and organization foras of work in 
the further education courses with the content of self-educa- 
tion during the five-year-period" between the co liases.. One 
way of promoting this integration that has become more wide- 
spread of late ie represented by so-called pre-course and 
post-course assignments (work), which the teschers carry out 
before going to the course, or after they have taken it. 
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Almost every teacher h&e ft certain amount of good experience 
reflected in hie successes in hie educational work A des- 
cription and^analyeie of euch experience may U tl subject 
of hie pre-couree work. The teacher then comes to the courae 
with thie work and imparts hie reaulta to the other*. The 
diecuaeion of experience in the coureee end the acquiring - 
of new knowledge then enable© the teacher* to elaborate on 
thi* theaes at a nghe* level and then aake it the subject 
of hia post-course works 

The teacher ehooaee the subject of hie' pre-couraa taak 
on hia own. He eubaite it for approval to the dietrict (muni- 
cipal) methodological department and to the echool management 
The aubject of the poet-course work is selected by the teach- 
ers during the course and they submit it for approval to the 
respective departaent of the institute for teachera ' 'further 
education. After thi course is over they let the dietrict 
(aunicipal) methodological department ^ the school aanage- 
aent know about the chosen theae. The pre-couree and post- 
coarse assignments are included in the individual plans of 
self-education and may also become a part of the collective 
work carried out at school or in the district (town). The 
organisation of the integration of further education courses 
and various forma of teachera' individual self-education is 
eneured through the co-ordinating work of the institutes for 
teachers' further education, the district (municipal) metho- 
dological departments, .the district (municip* ) inter-school 
and school methodological departments and commissions. With 
regard to content this integration ia evident in the intern^ 
linked eequence of events arranged to help in the individual 
self-education, and in the centrally run further education 
courses. 

Stiauli for teachers' further education. The lifelong 
teachera' education not only requires good guidance, but also 
the appropriate aotivation. That is why it is of vital im- 
portance . ,o duely evaluate each teacher's achieved qualifi- 
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ettioaf, Thit it alto the point of the re-examination of ' 
• tiwhirt. At preeent the ejstea of t«iehti^' further education 
I is only partially conn to tad with re-exaaination procedure. 
i-H ona of tha reaaono for thia ia that ao far no objeetiTe cri- 
,(\J taria hare been derieed for re-examination and thua no ob- 
O JtotiTa olaaaif Nation of taachara into appropriata categorite 
UJ •ccordint to their work of performance. An important }aak 
for tha aoianca of aduoation io raaaarch into tha net hod t 
for evaluating oh jeotivelj taachara ' qualifications and tha 
poeeible waye of motivating taachara ' f urthar education.' 




SOW PROEMS OF THB INITIAL TRAINING AID) FURTHER IDOCATION 
OF TEACHERS 

Stanialaw Kravsgewios > 
Inatitut for tha f urthar aduoation of taachara, Warsowia' 



It ia tha aim of tha praaant paper to show and expound 
tha following four bae^c pointa: 

Tha aain idea of tha training and further education of 
taachara ia to devise a naw model of tha teacher-pupil relation 
•hip whioh would correepond to the future school; 

Tha training and further education of teachers must take 
into account the fact that the proceea of bringing the eohool 
work up-to-date ia a continuous one* Thia modernisation ia 
the. outcome of tha changes which are going on in science and 
£ sp.oial distribution of work and it ia a condition of a pro- 
greseive development of the school education system; 

A oloee connection between teacher's theoretical train- 
x . in « » nd hi » teaching practice should be establiehed aa a ne- 
^ cesaary prerequiaite for the progreaa in the field of teaoh- 
\^ ere training and further education; 
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The progress in the field of teachers ' training and* 
further education calls for a rational inetitutionalisation 
of a continoua lifelong education which will proaote the 
teacher 'a individual creative work and self-education. ' 

• I. 

If,, at a general level, we are to answer the question 
about the main aim of teachera * training and further edu- 
cation, we may say that it ia to eradicate t^he traditional 
teacher-pupil relationship and deviae a new model of these 
relatione* The reason is that the system of the teacher- 
pupil mutual relationehips ia the focal point of education 
throughout the changes in the educational system. Hence 
aleo one of the main factors affecting the educational sys- 
tem, and the basic prerequisite for its innovation, is to 
educate teachers so that a new typo of the teacher-pupil 
mutual relationships may be established, both in the sphere 
of cognition '*nd social moral behaviour. \ 

The teacher as organiser of the process of cognition 
should give up the -notion that man might be endowed with 
sufficient knowledge and skills as to last him throughout 
hie professional activity.- Tho advancement in modern science 
and technology makes the traditional model questionable for, 
although taking into account the continual growth of know- 
ledge, U- aeeumee the fund of knowledge acquired to Debatable. 
This type of education lies in accumulating knowledge in the 
human mind. The store of the information gained is consider- 
ed to be a once for all closed system in which nothing needs 
to be changed or substituted for. It is sufficient to add 
new facte and data verified through experience and of a de- 
finitive character. Recently, however, there have been so 
rapid changes in science that not a single etate&ent may be 
. expected to be of final validity. In contemporary science 
there is no room for final truths, nor for unalterable pro- 
positions, aven those scientific truths which are at present 



9 

ERLC 



72 



- 73 - 

l 

considered to be fool-proof and about which there ia no 1 
doubt say wtll be thrown doubt upon in the next stage of 
«eientific > development; 

In these condftiona the conception of education ia natural- 
ly engaging as wall. Education ia not limited eolely to the 
proceea of endowing the human mind with encyclopedic knowledge 
nor to developing the ability to atore a once for all closed ' 
•ymtem of knowledge iu memory. It ia far more relevant to 
foater the interests in cognition, individual thinking and 
creativity, which are the forma of providing education noti- 
, vat*1 not by exterior commands but by the subject's own needs/ 
In thia connection the question ariaea how to effectuate this 
demand, how to introduce it into the ayllabuaee and text-booka, 
- into taaching methods and form* of organising educational 
activity. How to constitute thia demand as a component of 
teacher 's qualif icaticme? How to concaive teachers ' educa- 
tion to make it effective and to bring about a deciaive 
change in the teacher a hitherto traditional role of a "guide* 
through the realm of- inf ormatic« and valuea? 

Another factor modifying the organisation of school in- 
etruction is the growth of scientific information sources 
Tand values outaide achool. All thia constitutes an entirely 
new situation which ia duetto the fact that the young are 
«ver more increasingly acquiring knowledge vU teide school. 
In these conditions the teacher cannot atand apart from the 
life which ia going on beyond tna school bounds. On. the con-X N 
trary, he muet be integrated in this life and be well-informed 
about what hie pupila are acquiring from other sources out- 
side achool.. He must make use of this out-of-school infor- 
mation in hie teaching practice, minimising thue the riak 
of widening the discrepancies between the rich realm of in- 
formation and values and the content of the, school instruc- 
tion. 
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The school and teeohere who used to look upon ths trs- 
ditionsl function of achool and teecbsr aa upon tha only 
eoureec of cognition-will naturally diecard thia attituda 
only with difficultiea. 

Another factor which nodifiee tha f ore of tha teacher- 
pupil relationship ia tha aodarniaation of achool sducetion. 
th, proeaaa of adueation ia increasingly being baaad on no- 
darn educational ««dia optimising tha work, of teachera and 
achool and enabling ttjTffiffarantiation of tha proeaaa of 
adueation on a largar WKf than ever bafora. Ibe uaa of no- 
darn aducational media in ecboola anablaa not only to improve 
tha haaie education of aacb individual. Young people alao 
get acquainted with the possibilities and aeane of the further 
education which, they will need later on in life aa well -a 
in performing their professional dutiea. Moderniaing the edu- 
cational proceee by introducing nodern educational nedia aleo 
widens teacher 'a posaibil-itisa of organiaing the proceee of 
education, aavaa hie strength and energy and prolonga the tine 
which the teacher can devote to the actual work with indivi- . 
dual pupile. All thia naturally inoreaaee the over-all ef- 
fectifeneee of the educational proceaa, and will in the long 
run aleo etrengthen the preatige of the teaching profession 
in society. 

When speaking about the training and further education 
pf teachere we must bear in wind that it inpliea their pre- 
paration for a continual aodarniaation of achool 'a educational 
activity. It ia, of ccurae, a problea how to achieve it. How 
to train" the teacher to be able not only to adapt himself 
readily to the changes which, are going on in the field of 
education but also to become their instigator, a pioneer of ^ 
modsrniastion and innovation. The preeent system of teschere 
training and their further education cannot comply with thie 
demand. Moderniaing the educational proceee, looking upon 
school as one of the sources of information, asking utmost 
of modem educational media, all this constitutee the 
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factor* whoa* influence on the effectiTeneee of the edu- 
cational proceea ie largely dependent on the ox tout of modern 
acientifio finding* the teacher* hart acquired, on the poe- 
eibilitiee of p*r.>ietently innoyating them and %d tht aoeaaa 
teacher* have to variou* information source* in tha eouraa 
of their lifelong education* 

The conception of a new model of the teacher-pupil re- 
lationehip calle for a eubatantial change alao in the aocial 
and moral aphere. The preaent acheme of thaae relation* baaed 
on .the hierarchy of power haa a negative influence on pupila. 
It auppreaaea their individuality, the feeling of their own 
dignity and encroechea upon their reactiona. All thie ia na- 
turally reflected in their development. % 

How to train the teacher to maeter tha art of enliTening 
the proceaa of achool inatructiofc-and education by conduct- 
ing a continual dialogue .between himaelf and hi* pupila? 
How to teach him to ahape hie pupila' development; to pre- 
pare pupila for aelf-eduoation and aelf-inetruction? How to 
paaa on to the, teacher contemporary acientif ic f indinge on 
. the complexity of human mind and ita* expreeeione? How to 
oTercome teaoher'* imdiffevanea toward the varietiea of 
children a char act era and temperament, aapiratione and ex- 
pectatitiaa? How to put an end ' to the general practice of 
everybody being intereated not in how far the learner haa 
gone on hia way to education but what knowledge and axilla 
he haa acquired, often regardleii* of their mutual relation- 
ahip. 

, * 
The new model of the teachor-pupil relationahip aaaumea 
a mutual co-operation of the teacher with hia pupila, the 
awareneaa of one 'a own reaponaibility for accompliahing tha 
giyen taeka, euperior organisation of work and a high die- 
✓eiplin*. +) 
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The production of a new uodel of the teacher-pupil 
reletionahip end the fundamental change in the view of the 
teacher 'e role cell for a new quality in teacher a training 
end further education. Both typea of education must he orga- 
nised and conceived ao that the teacher may receive not only 
a certain degree coeducation, certain theoretical knowledge 
and ekille, but that he say have a poaeibility to become 
acquainted with the practical modela of new behaviour and 
new human relatione in claaa. 

In deeigning a new type of the teacher-pupil relation- 
ship it ie of great importance to establish alao a new type 
of the relations between the teacher training eetabliehmente 
and the educational eystem, between the educational reaeareh 
workers of these estsblishments and tae prospective teechere 
or teachera undergoing further education, between teacher- 
training eetabliehmenta and placea .of educational reesarch 
work. 



II. 



In the Times Supplement of 10th 8, 1970 an advertisement 
appeared whose frse vereion will now in part be quoted: Appli- 
catioaa are invited from graduates from the Collage of Edu- 
cation with honour degreee, rich teaching experience in the 
field of initial teaching, apecial educational treatment, 
education of mentally retarded and immigrant children and 
with practice in group teaching in cpmpreheneive achool. They 
* are supposed to be in a poaition to teach in claeaee with" 

outatanding ae well aa backward studente,,with the etudente 
coming from induatry who nave not completed their univereity 
studiea and vith adulte who hav* interrupted their etudiee 
for a period np to twenty yeare. They are also expected to 
have oome practice in educational advisory servicee. They 
will work in provincial achoole... This advertiasment sound- 
ing almoet like a jok' showe the difference between what the ^ 
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teacher is expected to do in practice and how ftr it ie poe- 
eible to comply with thcee deaande at all* 

Aa yet proepectire teachere' training haa been orien- 
tad towarda retiring teaching qualification *ae eucfa". The 
graduatee art award** tha titla of qualified^ teacher. They 
aay become membera of tha educational pereonnel (e. g. out- 
of-claee eupervieore of children and youth) , taachara in tha 
reepecti*e grade of tha aducational eyetem, eren regardleee 
of thair own eubjocte, thay can taaoh in general education 
or technical echoole aa wall oa in tarioue typee of adult 
aducation. Thay nay become aducational oftricera. 

Tha derelopment of aducational ay a tana ia, howerer, aim- 
ing at apecialiaation and profeeeional differentiation af 
tha ta aching profeeeion, which coneequently laada to a nodi-* 
fication of tha hitharto axiating teaching profeeaiona. Thia 
procaaa of differentiation and epecialisation ia baaad on 
tha ineraaaing aocial dietritution of work and epecialiia- 
tien of ecience and on tha panatration of tachnology into 
inetrustion, which reeulte in a change in tha organieation 
of achool activity. 

To meet, at a ganeral level, tha naw neada creaming froa 
tha apacialiaation and diffarantiation of achool work tha 
tiractieing taachar or graduata in tha teaching of a particu- 
lar eubject ia trying to gain naw findinga and ekiUe in aone 
/way which would, more or leee, enable fain to accompliah new 
taaka. Owing to a etrong impact of* the ntw aocial needs and 
the neceeeity to formulate tha corresponding new taaka the 
echool eye ten ie faced with tha imperative problem how to 
prepare new epecialiete. , ' 

Ttcher a acquiaition of the eaaential knowledge and 
akilla following tha aim to fulfil new taaka intoned in the 
educational aye tea ia not eufficient to comply with the de- 
mande placed on the contemporary, and future" achool, in par- 
ticular. Future achool will neei and erer ineraaaing number 
of highly qualified teachere. 
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The new •hool^BOdel requiree well-educated teachera. of 
the usual epecialisatione. At the eame time, however, it ia 
necessary to reckon with a certain modification of theee ape- 
cialisationa and mainly with the introduction of entirely 
new specialisations. This is, however, already suggested in 
the present conception of the ten-year school. It will, of 
course, not be poeaible to determine theae new teaching epe- 
cialisatione more specifically and characterise the altera- 
tion* in the existing specialisation and finally to apecify 
the resulting Fernanda for the conception anO implementation 
of teachera' fining acheme until the new content, methods 
and organist, v, forma of the educational proceaa in the new 
ten-year ecrool have been specified in more detail. In the 
meantime it may be generally assumed that future achool will 
require the following three groups of quelif icationa: ^ 

a) The basic group includes specialised teachera and 
educational pereonnel concerned with teaching, education ana 
children 'a care in general. The notion specialised teacher 
ia rot limited solely to the teacher specialised in a parti- 
cular eubject. It includee als^the/ elementary achool teacher, 
educational adviser, educational personnel in children s homes, 
nursery school teacher and other teaching qualification. 

b) The aecond group incluaea the qualification* con- 

. y-ferned with the achool administration and guidance, inclu- 
of experts dealing with the projects for the fichool 
education systems and networks and for other educational ea- 
tabliehmente, namely on a nation-wide or regional acale. The 
administrators of the education system in charge o* ita proper 

^operation alao belong to this group; they are e. «. officiale 
concerned with the inveetment and financial planning, or 
producera of methodological materials and teaching aide, ae 
well aa thoae in charge of various school eerveces (aedical . 
care, educational psychological guidance). And finally there 
are also the epecialiete in the field of school inspection 
and supervision, that ia to say, those who loo* after the 
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. emoath rawing of tht education ty tttm at * wholw at well 
at iU pcrtioultr etcticne, and who take care of ite modtrai- 
■ation, »tc. - 

c) Tht third group includtt tuziliary ttrticee. Gene- 
rally mpoaking they art thoee retpcneible for dtliwaring 
^tba material for tht teaching aide, for tht operation tad 
maintenance^ of educational technology etc. Clerical etaff 
*• well tt economic-ttebnieal and library pereonnel art also 
included, v 

Sptcialitatioa of thit kind will evidently bring tbout 
•oat negati* phtnoatna at wtll. Thit problta hat bttn very 
thoroughly etudied in tht latttt rtatarch work dcnt> Jan 
Ctctepantki. In hit view, it it appartnt that epecialiia- 
tion will unfarourably afftct tht educational procttt by 
brtaking it down into too many tmall parta, which will lttd 
to a certain dittocittion of tht findings imparted. There 
will bt <Siff icultitt eonctrning tht co-operation among teachw- 
are *ith different qualification and th^ir collaboration in 
tolwing vtriout tducttional problema and inter-eubject rela- 
tione. Tht teacher-pupil rtlttionthip will alto be affecUd 
It will become more impertonal and ptrtonal interna ta r/ill 
not bt. fully rtfltcttd in it. 

Thttt art tht reaeone why in inveetigating how tht tdu- 
cational tyttem optratee'to much etreee it laid on tht ntott- 
tity to prevent undetirable tptcialitation in tht ttaching 
qualifications, or at ltatt to limit it and atttapt to find 
waya and atant how to lttson ita negative impact. Thit effort 
it rtfltcttd for example in the experimental introduction of 
tht aubjtctt with an inttgrating function. It autt br parti- 
cularly eaphaeiied that instruction in thttt now tubjtctt 
will of courat require of tht teacher to becoae a tptcialiat 
of a new type. 



J. SicxtpMuki, itfitktje n «d otwi.ta.oras rsecs o nau- 
l^f*' 1 * 811 » •pol«csan«twie aocialiatyctnyin. lu-ttm 
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It .hould b. .tre.aed again that the point la not to alow 
down the proc.e. of .facilitation in th. t.aching prof-ion. 
but only to di.cor.r th. way. which would h.lp to orercoae 
or at laaat to 1....H th. indubitable negatire conaequencee 
of thi. ap.ciaUa.tion. Banc. I.o th. affort to d..ign taach- 
,r.' tr.ining and further .ducation in .uch . *. to edu- • 
cat. t..ch.r. highly apaeialiaad in th.ir own .ubj.cta but 
who, at th. ti.a, ar. also in a po.ition to participat. 
in ihe iapl.aent.tion of th. .chool educational objective. 
,* taa*e .t the act g.ner.l .level. The aultipl.x char.ct.r 
.no co.plexity of th. educational proc... r.quire n«ely both 
. high epecialiaation and a deep autual underatanding and 
collaboration anoag the aP«ciali»t». 

In thia connection the proble. of inter-.ubject rela- 
tion. «d it. .olution in te.ch.re' tr.ining ar. coaing to 
th. fore. It i. nece.e.ry to not. th.t unfortunately there 
are no .cientif icily aubetantiated eyatea. and eub-.yatea. 
of the field, which in the training of t.achera in a parti- 
cular qualification appear a. boundary dieciplin.a. The reason 
i. th.t th... particular di.cipline. do not poa.ee. enough 
dynamie. to extricate theaaelve. fro. the .tabiliaed atruc- 
ture. of their finding, and conetitute new one. which would 
better corr.epond to the demand, for acquiring th. reapectiT. 
teaching qualification., it ...a. that the win aethod for 
t.crling thi. problea in teacher.' tr.ining U to carry out 
• .yntheee. with a view to integr.ting th. .tor. of finding, 
fro. Tariou. branch.a of science in th. teacher e qualifi- 
cationa with reepact to th. .pacific po.ition which thi. 
branch of ecienee occupiea in the proce.a of education. 

The aecond ephere in whioh it nay be poaeible to ov.r- 
co». the negative con.equ.nce. of the narrow prof.e.ton.1 , 
opeoiali.ation of teach.ra and educational peraonnel i. the 
conception of .chool in te«a of content and organisation. 
Eren a teacher with a wide intellectual acope who x* »»«• 
of the poeition of hia own eubject in the ey.tea of education 
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and pays due regard to tht iriter-subject relations, who link* 
up tht theory with practice and haa a good command of tht 
~- knowledge of tht method* of aoitntific rtatareh work may, in 

hla relation* to tht existing conception of tht content, ^ 
mmthod* and torn* of education, bt trapped within tht narrow 
* limit* of hit proftaaional biss. that is why tht teacher?* 
rolt in tht prooeee of education in tht ntw school must bt 
conceived from tfat very outatt ao that tht teacher, in per- 
forming hit proftaaional dutiee, ia continually obliged to -* 
exceed tht limit* of hit own narrow apaeialiiation and regu- 
larly tnttr into co-operation with hit coUtaguea - specia- 
list* in other teaching qualifi cation* *-1TIiu*Hhi* profe**ional ^ ^ 
development is tending toward* versatility encompassing all 
• the various aspects of his knowledge, skills and personal 
qualities* 



In one of the number* of "Olc* n*uc*yci*l*ki j* t\ Okon 
formulated a proposition whioh is of particularly great im- 
portance for teactwra' training. The author a main Wea lie* 
in the statement that prospective teachers ' training should 
not be governed by a system of gradea and credit* testifying 
to tht theoretical rudiments achieved but rather by a ayatem 
of assignment* and task* which the teacher-trainees should 
be supposed to lear now to solve* 

From the above statement several conclusion* may be 
dr*wn concerning the teacher* * training and further educa- 
tion* 

The first conclusion lies in the fact that the theore- 
tical knowledge whioh the prospective or practising teacher 
undergoing further education is supposed to acquire must be 
judged in view of the particular tasks he will have to solve 
later on in his teaching practice* 
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Typical of teachers ' training is the wide range of stu- 
dy fields. It includes basic as well as boundary subjects^, 
educational and socio-political sciences,' In sons types of 
teachers' preparatory courses prospective teachers are train- 
ed without any direct connection with the tasks involved in 
their future teaching practice. This mainly theoretical train- 
ing is, among other things, widely different {if we do not 
want to say that it }e remote) from the teacher's practical 
tasks* For the*teacher receives his qualification not only 
' thanks to theoretical training but also, in equal proportion, 
thanks to practical training. "Ia these circumstances - par- 
ticularly when taking into account the demands placed on 
teachers by the school ref or*" , Qkon points out, "a quite 
substantial reform in the Methods and form* of teachers 
training and their further education should take place. This 
reform - generally speaking - should consist in considerably 
extending the training of prospective teachers in the science 
jxf education and Interlinking the theory with teaching prac- 
| tice. To this end it would be naturally necessary to eradi- 
Vcate some speculative elements from the theory of education 
(and from some of the psychological and sociological theories 
as well) and to develop rather those of its areas in which 
the regularities pf the processes of acquiring knowledge and 
teaching skills, shaping attitudes and personal qualities 
are reflected. 

There has been a widespread opinion recently, maintain- 
ing that the acquisition of a set of professional knowledge 
of up-to-date standard is to be the main objective of teach- 
ers' training and further education. This is to guarantee , 
that the teacher will be in a position not only to carry out 
hie educational t*ske and play his professional part in the 
educational process but also to solve independently the pro- 
blems of the subject matter, teaching methods and the like, 

+) W. Okori, Prsede wezyetkim wiacaej ksztaicic. QXos naucsy- 
cieleki, 1975, No. 32.. * 
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arieing from the continual progreee in scientific knowledge. 
Thia view it an extreme reaction to the one-aided utilitarian- 
ism which has been "governing our educational *yetem for many 
years. It doea not take into account the practical aide of 
teacaere' training and further education that ia to eay, the 
application of theoretical knowledge to teaching practice. 
^ X£ ia necessary tc reject it and apply c the principle' stating 
that all the fields of study constituting the content of % f 
teacher training and further education meir7x**£a be viewed 
from the ata^point of the task* which the teacher ia oblilrt 
to carry out in practice.* ; 

The educational approach to teachere * atudiea in their 
epecialiat subjects ia given by the fact that theae eubject* 
from part of the school instruction. Their basic concepts*, 
idttei and findinga muat therefore be illuatrated by practical 
exutplee and linked up with the teacher 'a part in instruction. 
It is, however, not eimpl* to find a eolution to the problem 
of drawing with the subject atudied in t* A j of the etruc- 
ture of ita acientific concepte and simultaneously with r*»- 
pact to its poaition in the ty 11 abuses. 

Teachers * training cannot be confined to a mere acqui- 
aitis* of the particular teaching ekille. On the other hand, 
atudiea in the ^theory removed from practical training \re also 
insufficient, incomplete and otiose. The best possible system 
of teachers' training a iould, therefore, link up professional 
the •etical knowledge *:,tu practical teaching skills in the 
best poesible way and ensure the neceseary balance between 
them* 

In the course of the training pursuing both cognitive 
and practical objectives certain. difficultiea and mieunder^ 
, standinga m of course occur, for example In searching for 
' the optimal proportion of the proapective teackaro' theore- 
tical training to the various kinda of ita practical appli- 
cation* Thi^ garo rieo to a dialogue which ia going on 
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between the supporters of theoretical training in the teach- 
er'* specialist subject and those promoting the application 
of thin theoretical knowledge te N ,he teaching practice or 
those laying stress on the theory of education in the con- 
ception" of teachers' training. It'ia necessary to continue 
with this dialogue and attempt .to overcome the differences 
in the opinions by determining the relation- between the theo- 
retical studies, the methodological training in the teacher e 
own subject and the teaching practice. 

In an integrated conception of teachers training the 
etudy of teacher's specialist subject occupies the main po- 
sition. The particular subject, however, must needs be acqui-, 
red with respect to the teacher's futile profession ~.t must 
be linked up with the school practice For this reason beside 1 * 
the studies in the basic rudiaente and methodology of this 
sutject as a field of science, attention teeds be paid also 
to the position which the particular field of science as 
a school subject occupies in the system of schpol instruction 
as well as to its educational influence and the psychological 
bases and teaching methods of its instruction. 

Another fact which is beginning to play and ever more 
important role in teach ra' training and further education 
is the stability and proportion of the^ theoretical training 
to the teaching practice. In the, course of the prospective i 
teachers' training and during their teaching practice, teach- 
er's knowledge of his own aubject and his teaching skills 
are continually being deve oped and gradually transformed 
into various professional taracterieiice of the teacher s 
personality. The hitherU practice (e. g. in* studying teach- 
ing for secondary technical schools) of providing courses 
in education for the teachers to supplement their qualifi- 
cations after having completed their studies in specialist 
subjects is, no doubt, often objectively inevitable, yet it 
cannot be satisfactory. We often looee eiflht of the fact 
that nowadays the teacher's role has considerably changed* 
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He tie teaching leas in the *an<*e of importing particular 

knowledge and ia becoming rather a helper aaaiating the pu* 

1>ili in acquiring knowledge and ekille and in organising 

their learning activities* 

In thia -connection it ia necessary to note that alao ■ 
the role of aocial political aciencea ia coming to tfc^ore 
in teachere' training. These aocial political aciencea Cph^-' 
loaophy, political economy, sociology, anthropology etc.) 
are a matter of intereet to education; echool and teachers, 
Theae aciencea hare increaeingly bean applied in leading 
people a collective ia establiahing inter-human relations . 
between ouperiora and inferiora, in character building, in 
analyzing diverse aocial processes in various brancnea of 
national economy and in cultural enlightment. Educational 
practice attibotea great practical value to theae aciencea. 

Social political aubjecta 'have been part,of teachers ' 
training for a long Ume. Aa yet, however, they have been 
taught along with the apecialiat and educational eubjecta. 
Their prominent poaition in teachara ' training has been re- 
cognized. Their ahard, Uwever, could be much larger if we 
managad to define their rolea in teachers ' profeaeional train- 
ing and to make them a vital and natural component of teacher's 
professional activity. 



IV. 

The main idea of in* forth part of our deliberation may 
be formulated as a, conviction that there is a relationship 
between the establishment of teachers' lifelong education and 
*.he development of their self-education. - 

The view maintaining that the institutionalization of 
a lifelong education acts as a brake upon eelf-education ie 
not fuUy justified. The UKESCO documents have recently pro- 
vided enough evidence in support to the fact that in opite 
of all the statements about the significance of education 
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alio for those performing tneir profession©^ there are not 
actually many countriaa whooe ayetei of further education 
ia eo well established aa to fully aatiafy all the prof ea- 
aicnal need© of ^eachere. The aaae applies to ua, too. Al*o 

in our educational ayatem it ia neceaaary to ostabliah fax 
more favQurable conditions for xhe development of taachera 
life-long education to be effective. 

The preeent system of teachers' training and further 
education is marked wife rather imperfect and not too com- 
prehenaive oolutiona. Its characteristic feature ia the un- 
usual variety of forma. and educational establiahaenta. On 
the one hand, this diversity haa the advantage that it opena 
up many various poaoibilitiea in^devising teachers lifelong 
education. On the other hand, however, it impairs a rational 
unification of the various oatabliahaenta and organisation 
forma, which brings* about chaoa and aalcee it iapoaeible to 
determine the content, forma, methods and organixation measurer 
for the purpoaea of a permanent education. In designing an 
integrated aud operational system of lifelong education ee- 
tabliahmenta under theeeyc"lrcumetaccee, a number of consider- 

'able difficulties ocjytrT In this connection, it ia neceoaary 
to mention at leastNwo of them: 

. The first difficulty lies in the fact that the problems 
of teachers' lifelong-education have not yet been subject 
to an over-all analysis. Some attempts at a comprehensive 
conception of teachers ' education that have been made ao far 
were practically limited to teachers ' basic training. The 
establishments providing iteachero ' baeic training have been 
stabilised. They above all set the a^CaHdard in teachers' 
trairing and are mainly concerned wijth the queation of the 
quality of the educational personnfe^ 

Nothing like that, however, applies to the establish- 
ments offering further educe' ion to teachers* These esta- 
blishments often change, undergo reforms and reorganizations 
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or art abolish**. This naturally gives rise to doubts about 
tht usefulness of seeking new solutions and the purpose of 
tht existing ones, which again results in the fact that sci- 
entifically founded argumentation and data on the actual ef- 
fectiveness of the various types and forme of teachers * train- 
ing establishments are lacking. 

The second difficulty is due to the fact that the teach- 
ing professions are considerably differentiated, end so ere 
teachers' educational neede. If a system of permanent edu- 
cation were to be drawn up it would have to .be based on a 
certain standard rather than- on a complete set of these edu- 
cational needs* 

all the hitherto existing conceptions and models of 
teachers' further education aasuat, in contradiction with 
this, a more-or-less unified system of teachers education- 
al needs. It io admitted that these needs slightly differ 
with respect to particular teaching qualifications but these 
differences do not seem to be decisive. In classifying the 
teachers' needs priority is given to those, which iaview of 
the teacher's professional performance are the baeic ones/ 
Teachers ' specialist subjects, and the specialisations ,of 
the school administration ad eupervision per4onn*l a*re al- 
io taken into consideration. It is necessary, toe, to adept 
jthe educational programmes Co. the various stages of the* 
teacher's professional development (for example to trie initial 
teaching period, to the period of professional maturity and 
the like). Taking into account the wide range of teachers' 
needs, interests and capabilities does not yet mean that we 
have arrived at a constructive solution of the problsa of 
implementing a lifelong education scheme* 

In a number of etudief (for instance in the report by 
the UNESCO commission of experts) attempts have been made 
to classify the teachers' lifelong education establishments; 



Lee snaeignants et los au^roe profeeaionele de 1 'educa- 
tion! nouveaua profils et aouveaux statute. Paris 1975. 
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The establishments concerned with the training and further 
education of teachera are referred to aa the baaic insti- 
tutions. The eetablihmente which nay play an important part 
in -the proceaa of perfecting teachers' qualification*, even 
if their main mission liea elsewhere, occupy the aecond 
place* 

If we adopt this classification principle then the firat 
category included thoae teachera ' lifelong education ea a- 
bliahaente offering training and further education only to 
teachera* These establiahaenta alao perform the function of 
coordinating all the^ojtner components of the lifelong e^uca* 
tion eystem* They represent a factor which determinea perma- 
nent education and rendera it dynamic* Unfortunately f thaae 
inatitutiona are uaually rather passive and only unwillingly 
take on nontraditional tasks* Thue it may sometimes happen 
that their conservatism acta rether aa a brake upon the pro- 
ceaa oi innovating teachera ' training and further education 
than aa a etimulua to innovation* 

The aecond grou/> includea the eetablishments in whose 
programmee, among oth.r thinge, teachera ' training and further 
education are alao included* Thia taak, aa regards their pri- 
mary objectivee, ie of secondary importance to them* They are 
ouch inatitutiona as trade union organisation and technical 
facilities or works schools arranging in-service training 
also for teachera. Television, ' for example, alao belongs 
here* * 

In thia connection a third type of the teachers ' lifelong 
education establishaenta may be given* They are thoae eeta- 
blishmonta providing the conditions for a continuous educa- 
tion* They do not i&raediately .participate in the process of 
education but carry out other teaks connected with the eetabli- 
ahing of the conditions for the attainment of the above men- 



The activity of NUfiX may serve as an example. (NUHT « The 
national Broadcasting and Television University for 
Teachers' in Poland - ed. note). 



tioned objective. They are, for example, publiehing ho usee, 
libreri**, reading-rocajs and tht like* 

1% ie evident that tht ayetom of teachere' lifelong 
education include* eatabliehmente and other educational fa- 
cilities ef moat varied t*pee« The character and' extent of 
their participati n in tha process of .taaehara ' lif along ado* 
cation ie dependent on tha kind of tha euu/*ational naada tha/ 
art in m position to eatiefy.'. 

Tha rola of achool will even in the future be of great* 
eat importance to prospective taaehara undergoing baaie train- 
ing. The eetabliehjwote and facilitiee for further education 
play * prominent part. in the education of earring teachers , 
In VA professional maturing of young teachers and in tha 
proofcrie of innovation, bringing up-to-date knowledge and 
teaching skills. The Couooil for Education fulfila ita task 
in the ayats* of a lifelong education by providing informa- 
tion on tn* basic problem* of teachers ' educational t worfc in 
ftohool. TrMde Unioa bediee provide favourable conditions for 
the feachara * participation in various forms of cultural 
jeventa* Numerous other* facilities - for' instance radio, te- 
levision, jmttiski&g houses, cultural centres etc, - carry 
owt thoev t<isk* ir tha eyaUn of ' f along education in whoa a 
aueeutitut they have advantages over any other eetablie amenta. 

If we say tbet th* i©ach*r'e professional maturing in 
the course of his A^Sfciag practice, plicea increasing da* 
manda oa a fa7oua«!ble institution*? endowment we rwet not 
forget TJtet ftllMhaea as Ublianaentf vill perform their edu- 
cational fuActif&n QuXy as.xvts* as the teacher is willing 
be educated onf ia in a poaition to guide his prcfessional 
development a^A improvement Umaelf, ihis appliea the more, 
the stronger kh\ tendency to interlinking the various forma 
of gaining iaUrlW* through establishments with eelf-eduo*- 
timw Ttia fox-ma of raising qualif ic; Hone of tha earring 
teachers which combine training courses jwith individual 
studies have recently becoa. v^yy wide-spread. So for example 
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daring th*> tuMir courete and coneultatione^for ttachtre 
the lecturers give sot only eptcialiaed lecturee but alto 
encourage their etudente to pureue individual etudiee. Si- 
sdiarly; poet-graduate studies at the Institute for Teachtre' 
Ideation consist* of three fo^Jgi^frtly courses arranged in 
the couree of the school«ye*# and of individual studies. 

The teacher is practically daily faced with the necessi- 
ty to educate himetlf a* he continually needs to acquire 
uww findings to be able to sol Ye his educational problem*. 
That is why the question of teacher's intellectual activity, 
his capability to react to the progress in science, eooiai 
life and culture, is of greatest importance. The emotional 
aspect is naturally important as well - the intensity of in- 
terior* preoccupation, the level of aspiration, the power of 
stimulation etc* 

In the further education of teachers it is often neceeea- 
vj to /amove a certain barrier first behind which the teacher 's 
actual cognitiTe needs are somehow hidden and only then he 
may take a genuine and lively intcreet in his further nrofee- 
eional development. The vital quae t ion therefore ia hov to 
trein the teacher to be in a portion t< enrich hie knowledge 
continually and by all poaaible ways and meane, and how to 
build hie pereonality. Thia is the only way how to conceive 
the problems of a lifelong education of the teacher as a per- 
-eon capable^ educating and perfecting himself (in the field 
of knowUdge^s^eaching efcille, motives, attitudes etc.)' In 
the conditions of the rapidly changing the teacher ahould 
not only be poaaelbaed of knowledge but alao increaee hie eJbrf 
to leer by himself and to underetand the reality, being aware 
of if merely relative etability and duration of the knowledge 
gained. 

Teaohera' lifelong education will in practice be appa- 
rently mucikmore varied than we can, now imagine, that ia 
froi the point 4 of view of its eyllabueefc, content and methoda 
aa well aa with regard to ita ineti'ntional endowment. The 




Min trand will aridantly bt tanding towarda aalf-aducation. 
That it tht nuon why tht activity of th* aa tabliahaants and 
facilitiaa for a lifalong aducation auat nttdt primarily con- 
cantraia on tha daralopa»nt of tha atthoda of aalf-aducation 
and on tha craation of aducational prograaaaa which would 
baat at tt tha daaanda for tha taaohara ' diffarantiattd cogni- 
tira naada* 

Taaohara * lif along aduoation dot* not lia in a aara * 
aequiaition of a carUin aducational contant giran froa tha 
outaidt* It auat ti^b ba concaiYad aa a procaaa of tha pro- 
faaaional maturing and ahaping of tht,taach r ao aa to ha in 
a poaition to acquit hiaaalf wall of hia aducational taaka. 
Tbua tha taachar who ia parwanantly trainad gaina tha nccaa- 
aary knowledge- and txptrianct practically at ewety atep in 
hia profaaaional actiYity not only through tha reepactiY* 
aducational eetabliahatnte but alao directly in eolYing hia 
diyerea aocial and aducational taeke ajjd.thanke to tha wioue 
aituationa in hia paraonal iif 9# 
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Sana ProcheakovA 
European Information Centre for the Further Education of 
Teachurs, Charles Uhivereity, Prague 

L - 

Basic Ho tins* A prerequieite for conducting an educa- 
tion, eyetem on scientific lints, ensuring efficient educatio- 
nal* research and high quality teaching is the rationalisation 
of tot information system. That is why the information policy 
of advanced etatee include* such prograamce and ttoeee art 
alao the subjsct of international co-operation* the system 
ot t education information comprises ^the exchange of expedience 
gained % the reshaping of the t education ayetcm and knowledge 
about their epnoeption in accordance with the nee<Ja of the 
development of society and the reaulta of aciantific and tech- 
nical progress. A preaaing issue in thia aphere ia that of 
the teachere ' innovated qualification requirements, the in- 
foraation service regarding the training and especially %he 
further education bf teachers (FXT) in the context of a°life~ 
long education haa until recently proceeded spontaneously 
and uncontrolled .in direct contact with specialises and in 
bilateral co-operation between the respective inatitutiona. 
The reaulta of aciantific research and the implementation of 
knowledge are preeentcd at Meetings of axperta and are publish- 
ed in profeaeioual journale. The m eubjeet matter, however, 



^ ia widely scattered in the infornation^eourcee. Central bo- 
N diea ooncerned with educational information and documentation 

hare under their control the bibliography t>t this topic on 
^ a national scale, taut on a rather general descriptive level, 
^ not euffi'ieatly, to tne point, Heeearch, educational and 
^ aethodological eeUbliehment* in each country are specialising 
0^ »ostly in providing iiiiforaation on current tasks, in the main 

from hone sources* 
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/ The importance* of ideological concepts, political goals, 
scientific organization and methodology of the FET togethar 
with the vital need to exchange knowledge on an internatio- 
nal level, as well as co-ordinating information processes 
has necessitated the comprehensive collection of information 
and documents, their direct dissemination to the respective 
users, a critical analysis of the information content, and 
by comparative and cast studies making a 'contribution "to 
raising the^level of all forms and methods of the further 
education of teachers in all participating countries. The 
European Information Centre for the Further Education of 
Teachers (EIC-FET) was set up in Prague in 1973 for thia 
purpose, following discussions held between experts froa the 
socialist countries and the respective UNESCO bodies* The 
Centre is affiliated- to Charles. University and operates as 
a national scientific and information institution, which may 
extend its operations within the European region subject to 
social needs, the interest of co-operating organizations and 
its own capacity, Since 1976 special attention Has been de- 
voted to the Centre in view of its being one of the realisers 
of the international exchange of information initiated by 
the Helsinki Conference and accepted both by UNESCO and 
especially by the partners who are member states of* the Coun- 
cil of Mutual Economic Assistance* 

• Thus the mission of the Centre is to build up the res- 
pective FET information sub-systems of European provenance 
in a way to ensure that its basic information function as 
both a clearinghouse and an analytical centre be developed 
by l9eo* Certain information priorities have been determined 
to attain this goal: ' 

1. Orientation to information requirements with a, view 
to M;e intended functions of the sub-system and with regard 1 
to the socially important categories of FET information 
users- 
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2. The eetting up of a FBX information network within 
the organisational structure of the educational eyetem and 
tha functional operation of systems of educational infor- 
mation* 

3* The building-up of a common system of ordering in- 
formation by defining the limita of the FST subject ecope* 

4* Tha characterisation of the information file correa- 
ponding to tha atructure of the main aourcea of FET infor- 
mation in Europe* 

5* Tha determination of the depth and forma of the in- 
formation proceaaing of relevat documents* 

6. Tha introduction of information aervicee with the 
required atandard of proaptneea, eelective diaaemination 
and analytical towarda auitable information aedia joade 
acceaaible in a convenient way. 



Information requirements^ the field of the Further 
Education of^aachers. The apecific character of , iucationai 
information, similar to that of oHher eocial acience informa- 
tion (aa opposed to ecientific and technical information) 
liea in the content of the mediated communication* This com- 
munication reflecta the different, and in aome caaea claaa 
contradictory, character of the proceas of cognition and 
control of aoc.ial phenomena, with regard to the historically 
conditioned national apecific featurea of the educational 
systems* In building the respective information ay a tern we 
muat hence be guided by the principle that euch information 
that doea not objectively serve the deepening of progreseive 
knowledge and cultural development in aociety is considered 
aa undesirable and ia therefore not included in the infor- ♦ 
nation proceaa. In the information eye tern for the FET the 
requirement of providing full information ia thus aubatituted 
for the demand of high efficiency of the information aervicee. 




1. 



We' therefore do not conceive the coapreheneive infor- 
mation need on the part of the user aa a rigid eet of com- 
ponents, but ae a dialectical procese of the development of 
partial, short- term and local information requirements of 
the individual spheres of interest of the FBT vie-a-via the 
overall long-ten, need of society in.the field of education, 
which the information' system must not only reflect but also 
predict. 

Meeting the needs of different categories of users of *^ 
the educational inforaation system calls for differentiation 
in information input (the acquisition policy of the system) 
and for the acceenibility of information output <the distri- 
bution policy of the system). The social significance of sub- 
jectively motivated institutional intentions, prof eseional 
traditions and individual information habits neud not* be in 
harmony with the' ©bjec&vely determined information require- 
ment of the education system and of the educational sciences. 
In the interest of this requirement we define «*nd classify 
the target functions of the information sub-system of the 
FET as follows: 



a) gnoseological, i. e. the formation of that pay* of 
the knowledge fount of educational sciences that is needed 
for solving the concept of tne FET, 

b) decision making, i. e, securing information inputs 
for the system, managing and regulating the /system territo- 
rial, branch or institutional levels, 

c) implementation, i. e. introducing the results of 
educational research and development, and thi* control of the 
educational proceae as far as the coutent, m.athods and forms 
of FET are concerned, 

d) innovation, i. e. the exchange, evaluation and gene 
raliaation of practical experience and the employment of 
progressive knowledge in the given field of t\he FET, 
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t) integration, i. t. the interlinking of the comaunica- 
tion lie* of the MI inforaation rub-eyatea to the eyetea 
of eduoetional inforaation on an intemetionel acale. 

Thie general abdel of the etructure of the uae and pur- 
poaeful tranafer of intorjution will be aore'preoieely ape- ■ 
cif ied ueing the aethode of inforaatic eociology, naaely 
•tandard proeedurea for eurveying the needa of the wepective 
uaer population. Proceeding fro. experience gained \itberto, 
the Centra enviaagee the eetabliehaent of inforaation aervicee. 
Thie will be done gradually, in accordance with' aocial urgen- 
cy, tor the. following uaer cetegoriee: « 

I. the crotiTe baeie for PET .t univereitiee, reaeareh 
inetitutea and other organizatidna" intereeted , 

.•Il.-authoritiea concerned with the running and aethodo- 
logical -work for KT in echool anf out 7 of-.chool inetitutiona, 
< III. leading educational inatitutione and other FET apheree, 
aainly on an international level, 

IV. educa^ionalyinforaaiion and documentation inatitutione 
inaofar aa they deal with the probleaa of FET. 

In aacertaining the actual characteriatica of ueera we „ 
obaerve not only thoae aapecta which are related to their re- 
quireaenta of the aervicee provided by the Centre for FET, 
but alao their own epecielited" ectivitiee,' poeeibly the in- 
formation activity of the reepective uaer inatitutlona and 
.groupe.Thw .phere of inforaation uaer. cannot be eeparatod 
froa the aphere of inforaation proceeaing.and diaaeaination. ' 

. i«' hence eerviceabla to conduct the eurvey'by ectively in- 
volving the uaera in the information network emitting a au- 
tdally advaptageoua information flow on FET, which the Centre , 
providee on e regional ecale. 
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FETlnforaation Network in Europe. In building up the 
inforaation aub-eyetem the Centre conoentratea on inatitutione 
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involved in specific FET act:vitiea and on thott apecialising 
in. educational inf oraation, documentation and librarian* hip • 
Co-operatijn with tht lattar eeCof eetaDliehaente above 
all oTf era an -opportunity for tha exchange, of secondary in- 
foraation, i. a* data on the occurrence, or aaybe tha orien- 
tation of primary sources, establishments or events related 
to FET, or tha provieion of a lending service, duplicatea, 
tranela.ions or condensed information and the reaulte of 
aaarohaa into original documents. Co-operation with tha former 
aet of inatitutea, i. a* acientific, reeeareh, educational, 
aethodologipal and co-ordinating establisnaenta of FET, 
enablaa tha exchartga of original information aourcea, in 
particular lea a aoceaaibla ones, for«inetance official ^do- 
cuaente, publication© with rtatric ted, circulation, curricula 
and educational media) theeee and research work reeults, re- 
ports on courses and so on* At- this* level it ia alao taaier 
to promote rapport with experts through autual participation 
at conferences, offering fellowehipe, publicising expertise 
„ and reviews, the results of creative work for a wider circle 
of readere etc. , ( 

The structure of such an information aub-eyatem ia built 
within the legielative, organisational and programme frame- * 
work, of the educational eyeteme of the interested countries. 
The inter-relationa between the individual linka or the " 
% eub-eyetem may assume the character of) subordination, co- 
ordination; or co-operation. In thie respect the Centre re- 
presents the basic unit of tha information aub-ayataa in the 
field of FET, as has already bean stated. It operataa accord- 
ing to tha plana of Charlaa University and the. lliniatry of \ ' 
Education of the Csech Socialist Republic in keeping with • \ 
the goala of the educational policy of the psechoalovak So- j 
cialiat Republic and of the other countries of tha aocialiet^ 
comaunity; in aoae fields of activity also in co-ordination 
with the UNESCO programme* 
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Co-optration relations art gradually bting tttabliahad 
by tht Ctatrt within th#' Cttohoalovak Sooialitt Bapublie 
Swith tht rtaptotivt f acultiaa fcad* inatituttfe of Oharlta Chi- 
Waiter in pfagua and othtr Catehtalorak dfeiTtraiiita, othtr 
v tatabliabatnta»of highar/ tducation dtaling with FIT rtataroh 
or iapltatutation at 4tpart»tntal ItTtl (CtntraX Xnatitttt'ta 
for tht training^* tducational ptraonntl) and at tttritorial 
ItTtl (Etgional Ideational Inatitutta). Tht Ctntrt alto co- 
optratta with tducational rtatareh inatitutta .both within * 
tht tducational tyttta and with tht A?5dt*y of Scitnctt,- with 
inatitutta atndying rtlattd'prohltaa (higfat* tdnoation ihtory/ 
adult tdueat^on, tht'conaunitt ttfuettion of tht .working 
ptoplt, tte.) or with inatitutta, baring .goat connection with 
tducation (labour and aocial wtlfart, acitnct and ttchndlogy, 
t.te.) and laat but not ltaat with aocial organiiationa, auoh 
aa tht >tradt union of *Sueationlrt/workt>i* ttc. ?ht objtctiTt 
of thttt co-optration titt ia'to providt information rtquirtd 
for-HRT rtatareh, teaching and tht running ;of tht tducation 
' a/attain tht Catchoaloyak Socialiat Htpublic/ * ft 

An important* taak it tht formal. conatitution of collabo- 
ration with analogoua* inatitutta in* othar countrita. Thn 
Ctntrt ia by dtgrtta concluding agrttatnta with aw itifcti- 
tutta in tht aocialiat countrita, in particular wi 
inatitutta for tht furtbtr tducation of taachtra, * > * j • 
in a poaiTtion to act at co-ordinatora for EET infc ^ 
collection and aa mtdiatora of tht diaatminaUon oi * *\ • 
mation on ttf aptcialistd littraturt in thair rtaptctiv* 
oounirita* Inforaation co-opt£*tion with othtr atlt<,;*d FET 
inatitutiona in.Europt {ycGfTia tht USA and Canada) la pro- 
aottd through tht Minirtrit^ of Educati&n in tht rteptctirt, 
^countrita, tht National Commiaaiona of UNESCO in tht raa$*tcti7€ 
jrtgion and tht UNESCO Stcrttar'iat in Paria, namely through 
ita DiTiaion of Hightr Sduoation and Training of Educational' *• 
Ptraonntl aa wall aa ^through its Diviaion of Structures, 
Conttnte, Mtthodfa and Techniquee of Education, Inforaation 
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on aodele and experience in tht FST in other countries, 
possibly at an international level is ,jeleo acquired through 
various information eervioee, i* e. within tht functional* / 
incorporation of tht Centra in tht s>etea of educational in* 
.formation of whidh ^hV communication field of tht FIT it / 
* eubreyetem. 

Functional linke within tht eystem of educational in- 
formation at national level etta froa tht rtlation bttwttn 
^tht Ctntrt and tht establishments of tht information ayatem 
est ap aa part of the •Programme* of State Information Policy 
for Scientific and Ttchnical Progreee of tht Caeohoelovak 
Sooialiat Republic. In mattera nerving broadtr than mart local 
aaptcta tht Contra rtaptcta tht 'valid etandarda, regulatione . 
and instructions, that app3$r to prof taaional information -ac- . 
tivity tit bar on a net ion-wide acalt or in the department of 
education. The, Centre co-ordinatea ita work with the aoheme 
deeigned to aet up' a nation-wide information ays tea branohing 
out in all directiont and dealing with education in the achool 
ayatem carried out according to atate etipulationa, eepecially 
.with regard to the relation to the Institutes of Educational 
Information in Prague and Bratialava and other oomponente of 
the ayatem. The Centre alao maintain* contact* with educa- 
tional information bodies and libraries on the baaie of con- 
traota on co-operation that have been t concluded. 

Within the aocialiet coraunity the Centre co-operatea 
with educational information >.nd documentation eervices and 
ia thus integrated in the ayatem of educational information 
of the aocialiat countriee, while respecting the development 
of the information, a^cro-eyeteaa of these countriee, primarily 
the International Syatea of Scientific and Technical Infor- 
mation (MSHTI) , controlled by the International Cantre for . 
Scientific and Technical Information, in Moedow, and the In- 
ternational Informatioi). Syatem for Social Scienoea (Hi;S0H) f 
oo-ordinated fry the Information Institute for Social Selene*® 
cf the* Academy of Sciences of the USSR. A eignifioant regional 

ion " - • 
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.forum for the international exchange of knowledge' and for 
oo-operation in 1 the field of educational information is -the 
Buropean colloquium SDICO, whioh have already been convened 
twict by Csechoeiovakia with Jthe participation of PHSSCO 
<l*egfce 1974, Bratielava 19 7 7). 

Tht Centre also deals with those tanks .that* follow from 
tht General Information Programme adopt ad by tha 19th UX13C0, 
Oeneral Conference in Hairobi in 1976. It mainly raapaaia * 
tha integration trende of the UHlSIST and tha building up of 
national information systems as part of tha If AXIS project, . 
which is being implemented with th» eignifican* participa- 
tion of non-fOT eraneii tal organisations, auoh as tha Inter- 
national Federation for Documentation (FID) and tha Inter- 
national Federation of Librarian Association* (tFUO* In-, 
this context tha Centre for teachers * further, education res- 
pects the co-ordinating role of the Centre for Scientific, 
Technical and fcqnomio Information in Prague aa the repre- 
tentative of Chechoslovakia in govelhamcntal and ia non-govam- 
nental international information organisation^ and eyetemi* 
At, an international level the Centre availe itself of the 
possibilities, of acquiring information and material through . 
UHBSCO and4ta spscialised institutions, namely tnrough tha 
, International Bureau of Sdpc'at^on (IBS) in Janets, the WIS CO 
Institute for Iducation (UIK) in Hamburg and the European „ 
Centra for "Higher Education (CSHES) in Bucareet. 

Bearing in mind the intereata of the co-operating insti- 
tutions tha Centre collect informati on on the FIT mainly in 
European countriea, provides abatracting and indexing ear* 
tices that are then made available for dissemination through 
tha said txieting international relatione* 'it has thus ' 
gradually developed the regular exchange of information 
within, the system for FKT development in Buropo* The main 
pre-condition fcr co-operation in thie information network * 
ia the standardisation of information proceeeing, especially 
*the introduction of a unified systsm of information claaeif i- " 
'cation with a view to .automation in enrage and retrieval* 
O 
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Classification System in ths FET Information Ratwork. 
The effect of the subject matter of the FET information eub- 
system depende on the one hand on the preecribing of the ex* 
treme limita of the problems to enable a divieicn of labour 
within the information network both within the system of 

eciwtific-edttoationalr information and in relmtion to other 

aye terns , and on the other hand on the prescribing of the inner 
structure of the these ae a whole to enable the ordering of 
the eearch files* Here two aspeote are taken into account - 
the eemantie and the pragmatic The semantic aspect observes 
ths inner substance of the phenomena and proceeeee in the 
given field, their objective lava, the historicsl and logical 
structure thst as s rule corresponds to ths scisntifio and 
bibliographical claeeification of the diecipliaee involved.' 
The pragmatic aspect! bears in mind ths efficient arrange* 
v ment of ths systsm to suit the users ' neede arieing from the 
taeke being solve**, the plans of the reepective institutes' 
activities and ths long-term goals for the society 'e develop- 
ment* It moreover takes into coneidsration the functional 
division of lsbour within ths information network and the 
poaaibilitiee of using computer technology for information 
processing with regard both to soft and hardware. 

The Centre therefore basee its work on the existing 
classification and indexing systsas in education. A uniform 
terminology does not exist in ths standard language - espe- 
cially not in the social sciences - suitable for use in the 
classification system, because of, the difficulties arising 
from ambiguity, incqneistency , overlapping and inter~c|fiange~ 
ability of concepts. Hence the problems of FKT in the inform* 
ation process should be expressed by ueinic ths symbols of 
existing eystsms'of sducational information. The retrieval 
efficiency and the compatability with other eyetems dspende 
on the right 'selection of these symbols. The FET information 
sub-system should be capable of encodirg, inter-disciplinary 
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. * problems and* the output should be capable of answering 
X^multiaspeot queriee. Considering the existing, international 
tin" it must aleo.take into consideration the claaaification 
eyetem uaed in the European region* y 

♦the Unireraal Decimal Claaaification (UDC), as a hierar- 
chic claeeifieation aye ten used* in a number of educational- 
liBrariea, haa an una ui table, historically conditioned baaic 
structure, which moreover haa not been»worfced out uniformly 
down to tha neoeaaary detaile^ In addition it ia tied down 
by the principle of preco-ojctfination, ^t ia incapable of dis- 
cerning all the horiaontml relatione. Ita in the main nume- 
rical ^notation ia not aui table for machine proceeding. Tor 
example, the classification code corresponding to HCT (471.14) 
is eubdivided onlj according to educational forma, while the . 
other FET aspects hare to be expreaaed by related combinations 
and auxiliary symbol . \ 

In the Ciechoelovak educational information' eyetem the 
UDC ayatem ia currently being uaed aa the proviaional common 
. information language, whoae headworde, auppleaented a* the 
occaaion arieee? constitutes' a transition to a thesaurus of 

^ descriptors. Descriptor ordering systems permita the combina- 
tion of 'the category approach with the eubject prinftirl* more 
suitable for expressing croea«section problems* They permit 
the sddition of^headworde in the. natural- but controlled lan* 
guage within a rajatiyely free logical etructurs. A thesaurae- 

, of key words ia ihtw compiled < 9 which in ita verbal, alpha- 
betical form, ia applicable for the machine proceeeing of in T 
dexee. Conversion symbol codes are uaed for tht* atorage of . 

* multi-aapect aearch files in the computer memory, which does 
not hinder the dialog** between the, viler and the output 'equips 
ment (on-line). 

„ The European Information Centre for Ttt participetea-in 

* the compilation of the respective- part of theCsech version 
of. the education theeaurua. As part of the international * 
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systems it is also interacted in co-operating on the evolving,, 
of the Russian vereion thesaurus, ue'efble for collaboration 
aMong the sqcialiat-countriee, which|ia being compiled at 
' the Centre gf Bducation Information Jpf the Reaearch Inati** 
tute of -General Pedagogy of the Academy* of Pedagogical Scien- 
cea (NIIOP APH) of the USSR ita'Kbscow* The Centre alao takea 

' into account the development of the Englieh version of the 
.theeaurua which ia uaed within UNESCO and ia co-ordinated by 
the International Bureau of Education in Geneva (UNESQO - IBE ( 
Educational Theaaurua). 

The effectiveneas of. the FET inf6rmation*s.ub-system out- 
put depends on the principles of information, input. Apart 
from a uniform system of ordering information with regard to 
its* content, the bibliographical and location identification 

*of the information sources ia aleo important* These informa- 
tion media enable the tranefer^of information both in time 
(storage) and in space (distribution)* Organised acquisition 
ia thua the key to content analyaia and informatipn utili- 
zation* The acquiaition policy of the eye tern must therefori 
diacem the atructure of the relevant information aou^cea, 
aa well as sdurces of their collection. 

"* • * 

The Characteristic Features of the FET Information File* 

The knowledge of t.ie areaa of scientific information origin 
and hence alao, the knowledge of their use and trans ofarat ion, 
of the areaa of its formalization and distribution by the ^ 
respective communication channels underlies the ascertaining 
of FET information sources* The procedure commences' with a ' 
simplified flowchart t of the origin of the , educational infor- 
mation in the following apheree 2 Creative (educational science 
and reaearch), decisionmaking (-organization and control of 
educational systems), implementation (teaching and methodolo- 
gical, "empirical etc*, communicative aims* &he formalization 
of the information transfer medfe on the FET ia mostly graphic, 



n book <form, .There ia, however, also en* apparent 
ncy to exploit non- traditional indorsation media (audio** * 
vieual) to miniaturise them (microfiches) end. to teleprint 
, the "data* - 

The distribution of inforaation aourcaa mostly depend a 
on the extend to which they have bsen publiahed: The acqui- 
aition of aourcea for FET data in Europe ia 'therefore not 
only the book market ( following* publiahing noueea ' biblio- 
graphiee, aapecially educational aeriea) but alao diverse ^ 
forma used, to* make information aourcea acceeaible, i. e. 
public *librariea t in particularly a tate educational librariee 
(through their % advertieing eervice of new book lists and 
cataioguee, or by 9 international exchange of publication*). 
The Centre also profita from. 'the co-operation relatione ee- 
* tabliahed within the currently built information network for 
acquiring apecial typea o£> aourcea not available on* the, book 
market, ard for exchanging publicationa not meant for public 
circulation directly with the institutions that produce them. 
Jt 

The criteria for the eelectlon of aourcea about the FST 
collected with regard to their required complexity and atruc- 
ture aa a grounding for shaping the information file on the ^ 
eub-eyetem are defined aa follows: 

' a) according to aubjeot matter - on the basis .of defining 
the content acope of the eyetem, i. a. the limits and a true - 
ture of the information aub-eyatem within the ayajtem of educa- 
tional information, mostly through the ordering system; 

• < 

b) according to provenance - in our caaa the European' 
region, with a poeeible extension for methodological or com-* 
parative purposes to other regions, preferably to the sOcialiet 
eountriee and to international organisations .(relatively com- 
plete); from other European countries (selectively); 

o) according to language - in all language a correepond- 
ing to be), with preference, however^ to .world languages used 
by UNESCO - especially Ruaiian and English; moreover "C tech m 

/ 



and Sldvak for direct use for the national information aer- 
vi*es* «> ' • 

d) according to the date - retroape.ctively a* of 1970» 
in exceptional c as ea,/fur then back (atandard ma'teriale, mono- 
graphs of basic importance, encyclopaedias or historical 
works) | otherwise continuously and with' the utmost prompt- 
ness; 

e) according to types of sources - official documents^ . 
and. bulletins, standards and statutes, plans of activitiee . 
and editions, syllabuses and curricula, text-books* teaching 
aids, pedagogical "readinga", propeedinga and programme* of 
educational create, conference protocols and contributions, 
travel reporta, reeearch reporte, theaes, monographs, col- » 
lections of atudiea, articles published in. ecientifric period . 
dicale and newspapers, reatricted circulation bulletins, pub- 
lications issued by • international organisations and acienti- 

*fic associations, reference handbooke, diationariae and gloe- 
aariey, encyclopaediae, etatietica,l yearbooks, directories, 
bibliographiee and aba tract journals) • 

' The FET information file is arranged according to th* 
firm rulea librcriana and bibliographera abide by. The Centre 
eupporte the unification endeavoure within the Czechoslovak 
system of scientific and technical information and atrives 1 
for compatibility on an international scale aiming at the 
broad and effective social use of primary informaUon aourcee. 
t The term "primary* in this caee refers to the t form of inform- 
ation sources and not to their contant with regard to the 
originality of the, information concerned. We thus collect 
the fiHl texts 1 of the respective documents in their original 
forma or their duplicates, including microforms, possibly 
translations. 

f The Oentre ensures the continuous coverage of the FET 
problema from primary sources over an optimal range either 
by acquiring the respective document a for ita own library 

0*>.»ly monographs on the F£T, the related unique sourceo t 
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collection* of publication with reatricUd circulation, re/ 
print* , duplicatee and translation*, tocunente published by 
international organisation*, etc.) err4y collecting tha ee- 
♦eondary sources, U a. information regarding tfisJr'whsre- 
about* in ,co*op«rating institution* of tha.natwork, or of 
thair recorda in central regie tare. 

tt s preliminarily defiaed aequiaition plan of tha fit 
•ib-ayateft will bs specified by tha Cantra and supplemented 
using biblipmetric methods for cheeking tha proportions- of 
v tha information fila. An analysis of tha quotation relatione 
oan moreover retrospectively discarn tha- factual^rfmectioh* 
and can tbua contribute aa a corrective factor of tha elaeai* 
fication system aad cf tha contant analyaia .of tha documents 
during processing. 

. 5. 
. * * 

Information Processing of JIT Document* • Xha t Centr* 'a 
' taek is to prooss* decuman t*< on tha WT in luropa ranging ' 
* from simple bibliographic to analytical atufliee and to co- 
ordinata tiaie work: In stags ona it will* eatabliah a a aeon- 
dery inf Omation file by taking oyar recorda from warld ab-, 
atract journal* and bibliographic indexea on education and 
by ©rdar*n* retrieval l^sta on FIT' from eantral inf omation * 
inetitutio»e..Theae sourcss will thsn bs auppleoemttd by tha 
processing of tha Cantra 'a .dsn collections of less' aceeesible 
or special s^cea. It is envisaged that on tha basis of 
contractual WBptration within tha network authorised an^ 
notated bibliographiee from national sourcss will ba provided 
by ,the coordinating" inatitutiona in tha respective countries* 
The Centre will concentrate in particular on the relatively ' 
complete processing of inf omation on the FIT in the soeialiet 
countriee from which it will acquire baaic data and to whoa 
it will reciprocally provide the' whole 'production. This regio- 
nal apecialisation doss .not exclude the incorporation of 
other European countries into the network or the bi-laterally 
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adrantageoua exchange of information with epecialixed cantrea 
of international or^axiiaati6n««/£n particular of UNESCO* * 

The co-ordixated processing of . 4nf ora^tion within tha 
network requirea aoaa ▼iteir aeaeuree ; iuch m^I eurrey of 
tha proceeding qualitita of tha individual- unite in tha eye- * 
. tea, tne conclusion of binding agreements on tha content and 

• " form of tha proceeeed information and .the methodological con- 
trol with reepect to tha bibliographical unification* Tha 
standardisation of "the-sacoxtfeVbowoTer, *■ haaperea^jbjr the 
lack of uniformity' of tha rulee~for deecription in the in- 
diridual countriee* In the*eatabliehment of international co- 
operation it will be neceeliary .to introduce a conTereion eye- 
tea or, in the event of th<a introduction of computer procee- 

" eing in the future,- a unified form of deecription will have 
to be the subject of agrtemente on co-operation* 

* The automation of inTormation proceeeing in the field 
-/^ of educational information *mff ere from a lacfc of co-ordina- 

tion both in aof tware and. 'iik hardware* .For instance the equip* 
aent which is being introduced in tty system of scientific 
and technical information in the Czechoslovak Socialist Re- 
^ public "bindingly (aa prirt, of the joint programme of the Coun- 
" cil of Mutual Economi c Assistance)* ia not compatible with tha 
equipment of the educational department of the Csechoelovak 
Socialist fiepublic; likewise, # the computer technology used in 
eome other socialist/' countries for proceeeing educational 
information is not compatible with the computer system "of 
the tfnitjbd Natione to which the TBE information eyetem in 
' Genera is connected* Although the Centre does haVe the poa- 

aibility of introducing within a abort period any of the 
* * medium-capacity machine proceeeing systems for FST ebetreSt- 
4 in$ (a* g. the ASTI ayatem), tha efficacy of introducing an « 
independent ayatem would be^problematic. in view of the rela- 
tiyely email annual increment of relevant documente concera- 
* «d with a croee-eection of PET problems. It therefore appears 
expedient to connect the FET sub^syotem to some macro-system 
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of. educational information on, an international ecale, pre- 
ferably to on© among the aocialiat c'ottntriee.,- and^at the 
. MM tia * co-operate with the •yet. a co-ord4nated tw 
UIOSCO-IBI. ' . ' ■ x • 

The extent of information proceeeing {making the con- > " 
tent of the-^nformatiem epuroe eeoeeeiblo) depend* en tho ' 
typ * a of i»for»»tion eerricee and wr eategoriee. Too Centre 
i* introducing the following a.tana*rd information ^«t.^. 

- bibliographioal record* (obeerring tho Oeechoelowak State 
Standard Mo. 010195), 

- annotation* (iadic.tirt or inform* tiro) baring / 00-600 eigne 
on tho average, 

- abetreete (prefarebly tho autnoxe'- (haTing 800-900 eigne 
on tho a wage,! 

- other .result* of ecisntific i'nformation -ectiTity, especially 
reriew*. critical or prognoatie', which ere a pert of .the 
oreatiTe work ehould they contain qualitatively new in- 
formation baeed on a criticereValuation and on e eoien- 

•• tifio eynthoeie (e. g.'the well-known- aeriee tltogi nauki...' 
or "ldTancpa in ...» etc.}. 

The Centre- aakee ell tola kind of information output 
aveilable. through adequate information ocrricee. 

- <■ \ 
k 6. . - 

• • , ' i 

nt Information Ser\icee. In eccordance with ita mis- 
aion-thf Centre provides the following information aerricee} 

- documentographic, fectogrephic, analytical; 'research and 
conference aerviees. - 

The materiel output ie made aveile'ble to the ua'ere on 
the line* of the dietribution pdlitjy^f the inform ion euo^ 
ayatem. There ie the primary output (theliSaiation of the 
full. text of docuaente in. the original,, duplicatelToT-in^ 
translation), oa the eecondery "output (the provision of ei 
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information on the occurence of theae'eourcea); active output 
(the publication of the reaulta of information activity and 

^^jubJLicity given tp it), or pasairt output (on requeetj; 

' continue^ , (periodically publiahed or regularly diapatdhed) 
j>v an occaeional output (retrieval related to v a given problam) 
reviewe (covering the who^e FKT ap^ere orar a certain period,' 
from r particular field or a epecially defined communication 
area) or subject-oriented '(determined for eomeone on epeci~ 
fic demand or - proapectively - according to the reepective 
characterietice of the uaer). The Centra envieagee the pro- . 
vieion of a pereonal eelective Uieeeminatlon eervice when 
a euff iciently large information file has been built* up, 
i. e. by abput I960. ' 

k regular active information aerrice ia provided by the 
Centre in ita aeriea-of publicatione tnat hav* been iaaued 
according'to an af^proved plan aince 1977. The aariea include: 
£ J a) Proceeding* f m international confer«ncee, eympoeim, 
coneultationa and aeminara which the Centre holda, or in 
which it participate*, 

b) Collection* of atudiea, papere and documenta on "FM - . 
- publiahed once a year, v \>n^ 

c) 'Annotated bibliographiee (publiahed or c^ttil^ 
print) noB* the following topice: cheaiatry teaching methoda, 
biology teaching aethode and mathematica teaching methoda, 
vocational 'guidance. Aa from ,1978 the eelective bibliography 

f *FET* will appear bi-annually (vol. 1 will be retroapective 
for the yeara 1970 - 1976), v 

d) The periodical "Newele.tter" ia publiahed twice a y#ar 
reporting on the work of the Centre and on international ac- 
tivity in the f ield^of 'the FET in Europe.- It containe >a aup-' 
plement of abatracta aa an additional^ aervice of -the informa- 
tion aytiem. fc * / 

Moat of the above-mentioned publicatione are iaaued in 
Huaaian and Kngliah. ' , 
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Iifomation eerricee provided by the Centre on the ba- 
aie of co-opera^on within the infontttion network art 
oriented to uaero who. organise „ G co-ordin.t. TST, thoee • 
who lecture, prapara teac^ng aide and .edia' and provide 
■ethodologicai TO e.rvicee, who by raaaareh and info»ation 
, inweatigationa anaora tba d.T.loj».nt of TO. Wa do j»oV«1 

elude «adiatad dieeeninatibn to t n9 breeds* publieT i/*e / 
epeeiaiieto (on education ^related fielde), decieion/ 
_L_nakere fechool and other official' authoritiee), poeaibJy 
parente and people in general intereeted. / - 

l' /^•"otation* The introduction or information eerricee 
for the tit in lurope. within the ay.tea of educational infor- 
(i nation ia eafeguarded by the organisational etructure of the 
Centre, ita function, staff- ma wtsrial equipaent, in ita 
plana of activity apprbred by hlgh.r authoritiee and die- 
ouaeed with the bodice concerned 1 on, the national and inter- 
national acale. It* infowation niaeion ia defined by ita 
conetitutional and statutory docuaente an the Wround en- 
hanoeaent of tba d.Telop.ent of inforaation and acientific 
work in the fiiWof educational eyateaa of the socialist 
countries end o^, other Suropean oountriee with the 
. to raiee the IctIx of 'all fonsa and aethod. of the TO r • 
Aa .,-type 9 f inatitution tba Centre, cofcpared with other 
bentre. of sducation infomation, ia. .or. nasyowly apeoialdart 
TO and at thcoaae .tins operates on a regional ecele. The 
Centre differe fro. central inatitutae .of. teachers' further 
aduoation in it^thod of critical analysis 'of inf oniaUon 
and in ita acientific inforaation nission. 

Injhs organisational e^ructure of the Centra thia ape- ' 
• eific, character of the institution' is reflected in ths di- 
• jrision of labour in the two field, of actirityj content (fro. 

the point of Tiew of the .oi.no. of Auction), which ia- the 
, work of .p.oialiet departacnte headed by' th. Centra'. Secre- 
tary, and aethodologioal (fro. th. point of Tiew of inforaa- 
tion problaas), which is the work of th* dep.rt.ant for the 

t 
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organisation of information htade\d by an information ape- . 
cialief. Tha collaborationVe^-wipr* of the two department* 
enables thtVpl^ tttaticiB oKralitiow ;rtf lac ting on tb* 
vona had tht creative sphere of ^.communication pro- 
caaa and ita research, publication and conferenoe^eetiTity, 
and on tha othar hand tht information field ensuring, tht 
rational acquisition, processing and dissemination of tha 
raapactiya educational information rearing in aind tha con- 
capt andoparation of information files and services. 

This division of labour ia applied in tha participation 
of aducator apaoialiata and tha denarU ,.te of tho Cantra in 
tha acquisition policy of the subsystem, in tha compiling 
of tha ordaring ayattm, in tha selection and evaluation of 
information and in tha implementation of all highar level 
information processing. Information specialists, on tha 
othar hand, participata in tha organisation of aciantific 
meetings, \ha publication of specialised literature, con- 
tractual co-operation with othar inatUutione interested, 
and in making accessible* the raaulta of raaaarch' and othar 
creative work. 

Tha fundamental charactsr of^the Cantra r aa a national' 
aciantific information institution, au»* riaaa it to pro- 
Tida information aervicee %o faculties and inatitutaa of 
tha Charlaa University* established tha Cantre, to 

othar institution* of highar aduoation in tha Cseohoelovak 
Socialist rej&blic aa wall aa specialised institutions, 
especially, thoaa connected with the depar*nent of educations, 
specially thoaa connected with tha department of education, 
which alao inc&udee tha Cantre in ita budget (with ita head- 
quarters at tha -Faculty of Education of thS'lrague Charlea 
University) Apart from thia the Centre <5o-o$>eratee with 
the chief bases for tha further^eJy^tiL^^ 
the central institutes for the further education of teacher, 
with univereity and collage libraries (mainly with the 
Central Library of tha Faculty of Education, which includes 
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the Centre *e b^eic filce), with tht state educational ii« 
brariee and ala> with the Csechoelovak ayate* of ecientific 
mfi technioal information, namely with tht inetitutee of edu- 
cational information an* thair .branch information network* 

The Contra 'a gtteral programme of activity ia co-ordi- 
nated in the plan ff .political and organieatienal meaeuree 
to carry out ita .baaic ro^e* Taking inlb account tht above- 
mentioned priori tiee.ii ia envieaged that tha following 
mea*urc* will ba implemented by 1962; a eurvey of tha nacre* 
characttrietice will ba undertaken to aaoartain tht infoma- 
tionneede in tha JPfiT aphara and at tha eame tint alto a eurvey 
of tha procceeing capacity available in tht information aet- 
work from tht point of view of co-ordinated acquiaition and 
bibliographical checking, ia a by-product* of thie eurvey 
a directory will ba' publiehed of tha 4i*atitutione in Buropt 
that takt a marked chart i* tha creative, organiaational, 
educational ^information activity of TOT. 

On tha baaia of tha reeulte of tha eurvey and depending 
on the interoet eholm by national $netitutione and inter- 
national orgeniaatione contractual co-operation will be 
introduced in % the collection of docuner*te , the prooaaaing 
of data and the d^eeeminatibn of aelecied information* To 
comply with tha naada of unified prooaaaing a oomon eeloc- 
tibn la" oagt (theeaurue) in Caeoh,- Hueeian and tngliah will 
gradually be created and a atandard bibliographic daecription 
with a view to tha computer proceeaing of information will 
ba introduced* . 

) . * • 

The Centre ia ccUbliehing, in collaboration with co- 
operating inetitutionm, a library of traditional ae well */> 
epeoiaX primary aourcaa of information on IIT rith the" aim 
of ancuring tha^r acoaeeibilitfr in the network by repro- % ' 
graphical or ideographical teohniquoe* Further the Centre • * 
co-ordinatee the compilation of no tea (eeleoUon, annotation 
and aUiraote) with the aim of covering tht problem* of FBT 
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froa'sourcss of respective provenancs in their typa co»^ y 
plexity and to their optiaua theaatic extent and depth/ The 
Centre in the outset te^ee^over the national production 
from 'the authorised partnere in ^individual countries^ 
and in the varioua international inatitutione am) thenVupple- 
aente %h%m with aatsrial f roa ita x ' own epecific sources. It - 
alas' and a relatively complete file on the socialist countriee 
and a selective one on the other European atates. 



. THE INTEBtfATIONAL SYMPOSIUM ON PRB-SQHOOL EDUCATION 
(Prague, November 1976} 

Eva Opravilova* 
Faculty of Sducation, Charles University, Prague 

- The International Sympoeiun on Pre-Scfaiool Education 
with the emphaeie on the initial training and further educa- 
tion of the personnel* for pre-school educational eeteblieh- 
mente held* in Prague in November 1976 was one of ths first- 
events arranged -by the European Information Centra for the 
Further Education vf Teachere affilliated to' the Charles 
Univoreity in Prague.' 

C^UiQalov^iy took the initiative in organising this 
intenwti<onaVmeeting of experts from ihe European, eouairiee 
for the purposes of exchanging 'experience snd information aa 
ths Interest in the questions of pre-echool education and 
the demands placed oa tha high quality of the training offer- 
ed to pro-school educational personnel go back to* the 17 th 
centurywhen ijfchn Amos Cdaenius included pre-achool education 
in the system of sducation and learning, •» 

The present standard of the cere given by our sopialiet 
atate to the dsvelopment of the pre-ethool education system - 
and its integration into the*. Csechoelovak education systea 
aay serve as a model of a well-founded concept of sontea- 
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porary education* Confronting this ,model with %h% waye of 
dealing with thee4 problwae'in various oountriaa and examin- 
ing tha advsntagee and drawbacke of tha various alternative 
nodele^ may help in revealing tha beat possible onaV.^d in 
discovering tha tendencies and regularities of tha further 
development in ihifl reipect. Tire long tradition of cur. pub* 
lie pre-echool education lasting for over one and a half 
centuriee (the f iiet nuraery achoole in our country ware • - 
eetabliahed in'the thirties of the laat century) and the over 
three hundred years long tradition of Conenius' ideaa on the 
objeativee and the function of children 'a education in -the 
eaxly childhood have repeatedly directed bur attention to 
the probleme of the training and education provided, for thoae 
in charge of the education of tha youngeat* . 4 

The nuraery achool in present-day Csechoelovakia ia con- 
ceived aa part of the achool education ayatcsu The inclueion 
of the nuraery echocl in tha achool system nay,- however, be 
viewed from two different aspecte. 'Whereas the first aspect 
iapliee a mere formal organisational affiliation of this 
establishment to the aohool education ayate*, the second as- 
pect aeeuftoa a logical ^integrity of ihe educational process 
from early childhood to adulthood-, The effort to relate\we~ 
aehool education to the general 'objectives pursued in edu- ' 
cation and to unite social and educational activity ia ty-%* 
pical of the contemporary concept, of the pre-echool educa- 
tion syatea in our country* 

For thia reason it ia natural that also tha initial * 
training and further education of nursery-school teaehera 
auet correspond -to these objectives.. A eyeteaatic building 
of the child a peraonality and laying down the f oundatinne 
on which tha development .of eaclj individual will be oaeed 
are becomiijg a atarting-point for the teacher training con- 
cept and determine the main trends in the education provided 
for the nursery-school teaehera* Tha problem of their ini- 
tial training and further education haa, in thia respect > 



reached parity with the proble«e concerning iritial training 
and further education of teachers at higher lewele of the 
eohool' eyeiea. Henoe also a ehift in the age liait atwhich 
children atart being educaled under the generally acknowled- 
ged profeaei^al guidance down to the period, which for can- , 

. i >k. ..oitia-iva Aosain of apontaneoua up-bringing 

within the family and thue not j^ncluded in the theory and 
practice of teaching* ^ 

The reaearchee carried out during the paet decadea 
which lay-etreae upon the eignificance of the pre-echool 
period for nan and coneider it to be tne aoat important 
.period for the ehaping of-bia peraenelity haTe helped a great 
in eufoattntiating'the prof eeaionel character of the educa- 
tion proTided for thoae working with the children of pre- 
school age. By providing a pereietetit and thorough profea^ 
eional training for the nureery-achcol teachere .a-eyeienatic^ 
education of children will be erUiureM^^P. in « witn tht 
deaanda placed on nan by tfce^tfC«4porary deTelopnent of the 
aociety and tnue.alao^a baaia will be eetabliahed for a auc- 
ceaaful operation of the educational eye tea aa a whole. 

In. preparing the programme i'or the eympoeiun, the orga- 
niaera were weir aware of the ai/^nificance ,of theae probleaa. 
The eyapoaiwa ehould aboTe all- ftonatitute the condUiona 
for the firai eci*ntific n«etin$ of thie.kind and^roTi*^ 
.nt the eame tiae, the baeie for a pref eaaional , forua for the 
Viacueeion on *heae queetione within the framework of Euro- 
pean countriea, thua eatablianing a tradition in periodic 
seetinga of apecialiata and research workera in the gi*«n 
field.' The goala which the organisere aet themaelree were 
acconpliaheA thanka to the participation of foreign experte 
representing t|ie foremost apecialiata and acholara in thie 
field. - , 

The ayapoaium dealt with eereral thenea whoae focal 
pointa were tht'afcin papere giTen by Profeeeor «. Kofinek 
of CaechoeloYftkia and Profeaacr 0. Miarelet of France. 
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Tn*< paper by Profeesor Koto* dealfwith the present > 
etfte end problems of the initimTftraining and further e du- 
cation of aha pt*eonnel ,f 0 r the nfre-school eduoatiohaX eata- 
bXiehmentsl ,3y way of introdua-Clon fre atated that a coapre- 
henaiv* viey of the problems concerning initial training 
and further \education could hardly be given at present aa 
-the completa\and up-to-date information" about the training 
•nd further education of pre-echool educations^ personnel 
waa lacking. He pointed out that the possibility of con- 
fronting the beW data at the present meeting was of great 
importance to this end,. 

He gave^jhe \conceptuai characteristice of pre-school 
education aa aeen in the individual countriee, which eerved 
him aa a starting-point for comparing th¥"reepect£vY : typee 
of the training provided for the nureery-echool teachere, 
i. e. the educational personnel in pre-e«hool eetabiiehmenta 
for the children between the agea of three and eix. Some of 
the concepts recently applied lay stress on the influence 
of early learning, and guided activities- in particular,* on 
the development of children a abilities and assume greater 
aucce.se with the children etimulated at an early age. Other 
wide-spread concepts, however, eseume the* children a deve- 
lopment can beat be foatered by giving them the maximum 
fMedom to experiment on their own\and to draw conclusions 
by themselves. These .concepts, in most casus, consider any 
planned instruction- with definite educational objectives to 
be poeeible only after the compulsory achool attendance has 
began, and enphaeise atimulation merely in the area of child- 
ren a games and manipulation. The implications of the two 
concepts are reflected in, the training and further education 
of nuraery achcol-teachere to the effect that they acquire 
vorofee^ional qualifications ijhich would enable" them to cany 
out their educational tasks both in working with the child- 
ren and in advisory educational guidance eervices provided - 
for children 'a parents. 
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If pre-ejchool education is included in the eystea of «• 
education there is a possibility of a broader teaching pro- 
fession covering. the whole , period of\the child's develop-^ 
ment/roa birth to school entrance, or a narrower one for 
teaching the children between- the ages of three and six, 
that is to say, before they start eleaentary school. The 
latter is closely related to the qualifications required of 
the teachers, in the initial grades of elementary school. 

It, can be generally stated that a considerable growth 
of pre-echool facilities in a nuaber of countriee % has led 
to an iaaediate shortage 3f skilled educational personnel, / 
which in turn has had bearing upon the fulfilaent of the de- 
Bends placed on the content and extent of the^r training and 
further education: 

The teaching prpgraaaes for pre-echool educational per- 
sonnel generally include studies in education and psychologr 
and professional training, and in the socialist countries 
also aoral-political training focused not o*Jy on the future 
educational work with the children but >alao on the teacher's 
involveaent in public, social and cultural activities. The 
teaching practice of various kinds 'carried out in the respec- 4 
tive institutions forme a compulsory coaponent of teacher 
training. t y 

Surreys of the training provided for the .educational 
personnel in> various countries indicate that there was a 
marked iendsncy over the past years to educate teachers in 
higher education institutions, whicn of course aesiaes the 
completion of secondary school education. 

In apite of,thia?, however, the training provided in many 
countries including Chechoslovakia, , is at secondary school 
. level and the respective institutions hav* to offer general 
education along with the professional training. The more 
pressing need for nursery school teachers and the increasing 
demands placed on the standard of general education provided 
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for tht nureery school teachara have led / in Cseehoelovekia 
to the introduction of . diploma eoureee for tht secondary 
aehool graduates. Ttiey art carritd out in tha form of ax- # 
tended eoureee with a profeseional biaa and art completed 
bar tha echool-lwing examination in epecialiet eub^ecte. 
> Apart, from thie type- of secondary achol courata theve .4ft 
university couraee for nureery < echo ol taaehara which toave . 
bttn eetabliehed at tha aaltcttd facultita of education in 
Prague and Olomouc since 1970. Taaehara nay specialise ^1* 
•oat fitld of nukttry aohool education following thair own 
inttrtata (physical training, art, nueic). 

Tht ayataai of part-tint imivereity^etudiee designed 
to help tht nureery school taaehara with a certain; teach- 
ing practice laya the main atreaa on tha poeaibility of gain- 
ing a better knowledge of the thtory aesuaing that the >teach- 
era' more thorough theoretical training' and its practical *. 
application in analysing their «wn educational activitlee ia 
the new eleaent to be introduced into teacher training at 
univeraity level. Specialisation /ollowintf.tye etudente' in- 
terests and the ©aphasia on the* theoretical, problems of pre- 
school education will also provide the baaia for the training 
of educational reeearch workers in the field of pre-echool 
education theory* 

To meet the vieing* demands placed on the qualified per- 
aonnel in pre-school eatabliahaenta for the children require 
ing apeoial care it waa naceaanry in Chechoslovakia to intro- 
duce eoureee of .eupplenentary atudiea in special educational 
treatment at the faculties of education where apeoial school 
teachara are being trained* 

i A gradual transfer of the training provided for the nur- 
eery* ehool teacher* to universities which. in future will be 
going on in varioyie countries is likely to produce pre-school 
educational peraonnel of two, categoriea. -Beaidea university 
educated teachara who will be concerned uritfc the exacting 
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educational tasks there will be educational personnel carry- 
ing out simpler yet expert educational tasks arising from 

daily rhythm of children's lives and from the fact that 
they are relatively lacking in independence. The training 
required of the latter will probably be carried out at se- 
condary schools with special emphasis on the theory of edu- , 
cation and its -practical applications. 

*" , A suitable selectionxrf the candidates v f or 'the courses 
of teacher training as well si a timely vocational orienta- 
tion of the Roving towards the teaching profession also be- 
long among the mors general' problems of teacher training. 
There has bsen very little experience in this area and it 
should,. therefore y be given' attention at ons of the next 
meetings. ' * ' " « 

In many countries teacher training in the field of pre- ' 
school education is tending to educa'te teachers with broader 
qualification which will enable' them^To take on teaching in 
various types, of the educational system. Consequently, a nur- 
sery school teacher 'is also in a position to work a 1 * a quali- 
fied member of the. day nursery staff or as .an elementary 
teacher because the training of nursery school teachers is 
closely linked up with the education provided ,f or the teachers 
in the initial grades of Basic School. % Thia. trend towards 
a widsr professional scope need riot be opposed to the specia- 
lisation in some oT the fields 'requiring specific skills 
(music, art, physical training). In Czechoslovakia due regard 
is paid to thif specialization during yie -university train- 
ing provided for the teachers in the first grade of Basic 
School. ' \ i 

The further education of pre-school educational per- . 
sonnel is organized in all European countries. It may take 
up various forma ranging from a mere interchange of teaching 
experiences to specialised study courses and professional 
training of a very high standard provided for the leading, 
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workere in thie fiebtd. So far there have bttn only occaaeienal 
•ttempte to aettblieh a system c!f further education within 
N tht f*aaework of a lifelong education acheme. 

In conclusion, with reference to tht niiw'projeot'for 
.cine further development of tha Csbhoelovak* educational eye- 
tan, jTOfeeeor JCoMnak pointed out th*»t there ia an important 
tendency in tha development ot^acher' training. >Tho teacher 
• t «*iainJ eyeta* ia changing into an open dynamic eyetem which 
will enable tha teacher, in tha course 'of lifelong education* 
to raise tha ^Ualificationa or widen the-*cope*of profeeeio- 
asl training according, to a particular interaat or educational 
' naad. • 

I * 

\ b *» baan a rapid progreaa in tha individual coun- 

triee in tha aree^of initial training and further education * 

proTided for the educational personnel in pre-echool eetablieh- 

■ante. It ic therefore difficult to follojr the new develop- 

nente el'oeely and tb jobtain comparable data, for thia reason 

it- ia aleo 'neecesaiy to convene regular meetings of experte 

at which topical information mights be eyetematically auppliad 

ej>iL evaluated. > . 

i ' 4* ? 

In hia..piper entitled The Contemporary Probleaa of the # 

Trai ^ n * **° Tiatd * or Pre * Sch001 Wucational* Pereonnel Fro*e- 
amorlliaraletvfocuaed hie attention eta the recent pre-echool 
education objectivee which provide the basis for determining 
the role of a nureery^echopl-teacW. Ha pointed out that 
in aetting the objoctivee of pre-achool' education »ore ragard ' 
nuet be paid to certain general principlee and an optimum ra- 
tio between the- three baaic factora mubt be aought. The fac- 
tor are the following:, eocial demande and the exieting 
eituation,- philosophical-educational syeteme of value* and 

\'tha children theaae^vee. He demonstrated the share of these 
' fectora in the general objectivee df pre-echool education by 
appropriate examples taken from tha decent reaaarchee and * 
theoretical atudiea and from them he derived the' correapond-^ 

. •ociaL,* psychological a^J educational taaka fcr the nur- ' 
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'tpy echool-teachera, Ht a treated tht pointf^that t>e demande 
made on tlw training of nuraary echool-teachere; should be 
^rmulated on tht baaia of thee t Uaka. 

Je stated in tht firet placa that for ptrforiin* anjr/ 
«.u^ if >ioaal function it is of pristry importance to possess' 
ganaral knowledga'o^ a widt scope and for thia reaaon.the 
nurasry school-teacher muet alto receive a good general edu- 
cation. He coneidere ctrtain pereonal qualities such m i 
*vsreatile mimd, concern ef or* other people, patience and ami- 
ability to ba of particular significance t^ teacher *e work*. 
Although in tbV training provided fofr nuraary achool-tea- 
chere laaa attention ia pai<} to epeciali^.'knowledge in 
comparison, with' the training provided\fo» tha teachere of 
epecialiet eubjecte, tha training of nuraajry achopl-teachera 
ia squally daaanding and oannot ba cone air td as a mare prac- 
tical training of a eimpler character than tha .education of- 
fered -to the other teachere. < The training of nuraary acaool- 
teaefcere should include both theory and practice and a c^oae 
link must be eatabliahed between "theory and practice aa-well 

*aa between educational research and practice* * > 

o 

'In the eubeequent part r of Lis paper Professor lliarelet 
made an analyaia of the content, of the training in particu- 
lar eubjecte. The training in peychology ahould develop not 
only theoretical knowledge of the various f ielda psycho- 
logy but alao a eophiaticated f eeling jf or humanity- enabling 
the teacher to comprehend the reaeone and'motivea of child- 
ren's behaviour. The training in psychology should foster 
the teacher 'a effort to develop or promote hia own attitudea 
k towards education and ,teach hjai how to take full advantage 
of hia .knowledge in carrying' Out his practical psycho-the- 
rapeutical *asks< . . s * * ^ 
The preparation of teachera for performing their, aocial 
taajca ahould equally, combine the 7 knowledge gained at lecturaa 
on sociology, micro-sociology and the impact of aocial en- 
vironment on man 'a development! with its practical Spplj, 
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cation, ibivh efeould be reflected in the teacher'* ability 
to participate in a wide rt&|i of eooial educational acfi- 
vity related to children at wall aa adulte. 

.Tha content of tha training in tht theory and Vactica ] 
of adueation ia focueed on tha sain topical problem* of adu- 
lation and tha baaic educational mathode with tha erphaaia 
on tha aathoda of pre-eehool education, tha knowledge of - 
'tha prbcoduroe and nothode of remedial adueation. aa wall aa M 
v on tha apaoialisad knowledge of tha ■•thoda ) concerning tha • 
t practical uae of tha meana of 'expreeeiQn^ dancing, rhyth- 
" • mic gyanae'-ice, drawing, modelling, muaic ano\ apeeoh* 

It ia a well-known fact that rathar than iha kaowladga 
gained in a pre-echool inetitution it ia tha aat of aooial 
habite and attitudee J^hat playa tha de'eieive rola in tha 
child a euceaaa in achcol, enabling him to imtegrata into 
tha new way of lif a. That ia why .tha taachar ahould ab&ve * 
all attempt to develop in a child all tha ohannalo through 
wbJeh ha say communicate with tha^aatarial world and tha 
people. . t 

Thaee communication a£d expreaaion channale ara a at ana j 
of creative worfc, behaviour ehaping and adaptation to the* 
world,. At preeent *e ara.no lofag*r in a poeition to provide " 
^ the child with a raady-mfcde aat pf eolutlone to tha probla» 
ho ia faoad with, for pur world ia rapidly changing and. all 
tha eituationa a" child me> com againat cannot be-" eatimated ' 
or determined beforehand/ The child therefore muat learn by 
himeelf to cope W¥f^,the probleme ire enoountera with tha ^ 
help cf thoaa psychological reaourcea generally or indivi- 
dually available. For thia reaaon pre-ech. * ;aducatioh^aho^ld 
devalop children a initiative, imagination, jfrmtiLvi powera 
i end creative abilitiea aa well aa the habiVof "eeoking rolu - 
tiona to email practical probleme of everyday life. * 

In conclusion/ prof. Miarelet pointed out that while 
formerly the etandard-tff education provided for tha educa- 
tional pareonnel corraaponded to.tae age of the child and 

* * ** 
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there was a generally acknowledged principle etaiing that 
the lower atandard of education the recent concept indica- 
tea that thia Tiew must needa be radically changed. The 
training of nureery echool-teachere bringa about more prob- 
lems than wee generally expected. N 

In the opinion of prof « Miarelet neither the goala of 
pre-echool education nor the corresponding tasks assigned 
to teachers with reapect to their education have been euffi- 
cieuily an'alyted. It ia therefore very useful that at&empts 
are being made at the preaent meeting to clarify some of the 
problems and to suggest certain long-term solutions. 

The discussion on the theme "Specific problems of the 
initial training providied for the nureery achbol teachers- 
in the individual countries", was a follow-up of theae two 
main papers* X9 discussants took part in the discussion. They 
were from the* Soviet- Union, German Democratic Republic, 
People 'a Republic of Poland, People 'a Republic of Hungary,- 

' Socialist Republic of Rumania, Sweden, Donmark, Belgium and 
Csechoelovakia. They informed their colleagues the situa- 
tion concerning the training provided for nursery ajcnool- 
teachera ii> their own countries as well aa of soma specific 
problems of vre-echool education* Detailed information about 
the preaent stAte of these problems in Chechoslovakia was 
given in the reports on the initiaj. training provided at ce- 
condary school level for the nurfery echool-teachere and on 
the eyetem 'f their further education aa well as on the de- 

wilopment ana present state of higher training provided for 
nursery echool-teachera.l 

The data given were mainly obtained from the question- 
naire which all the participants had been aent beforehand* 
Some of the. topical data on'the preaent state of the train- 
ing provided for nursery school- teachers in the individual 
countries were then included in the symposium materials and 
distributed to the participants. 
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The laet.de/ of the symposium waa dtTottd^to tht papers 
tgr Csechoelofak participante bringing information about tht 
atatt of pre-eohool education in CMohoaloYakia. Tb obtain 
a better^ picture of tht eituatio:* in Csechoalbrakia in thia 
reepeet foreign Visitors had, tht possibility of rieiting # 
a mu*e^ J ech6bl and other*pre<»echool facilitita. ■ 

* . f ^^**W**^ tht 
share taken by tht Csechbei'oYak eo*ialitt''cuit&re in tea-* 
chart' preparation for tht work with the. yotmgtat. To* thia* 
arid,, a panel discussion 6n tht booka for the children jof 
pre-achool aft and a wieit to the House of Children 'a Book*, 
attached to t£e Albatrbe jfcbiiehing Houae were arranged for 
then, nie guests, aleo watchtd the performance of a puppet 
show giren by the winnere of the National TeetiYai of Pro- 
reeeipnal Theatrical Companies, the puppet-show represent* 
an .area of long standing in the .cultural educational work 
with the youngest. 

Tht toy belonga among t^conapioio^a elements , of a 
child 'a interaction and communication with the eurrounding 
wprld* tor Aidu reason alao the exhibition of Csechoalotak 
. toya and aide for nureery ehoole arranged by the Xonenium 
National Establishment became part of the symposium. ItVe- 
preaented a selection ot the toya and aids used in nuraexy 
ecboole and day nurseries as well as aome of the forthcoming 
aide wfaioji will aaaiat the teacher in carrying out 1 the tasks 
set* by the ayllabueee to be newly introduced into the nur- 
aery'achoolk the Tiaitora appreciated' mainly the high aeethe- 
tic 4tandard : exacting workmanship, ingenuity and functional 
character of >ihe toya. It waa generally agreed that thia 
ahowe an exceptional care and generoeity on the pa*t -o* so- 
cialist atate in proTiding the optimum conditione for the 
education of children in the public pre-school institution. 

Thia; component of the symposium aubatantiated the fact 
that the ayatem of initial and further teacher training must 
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neede include a thorough knowledge of tht theory aa w«U aa 
of the practical application Of all the meant of Art to de- 
velop ft ohil^'e all-round , personality* 

/ The eympoeiuii partioipante, of whoa 30 took part in the 
dieoueeion, .wef a tht .repreeentatiyee .of tht proteeeional 
inatitutione concerned with tht queetione of teacher train- 
ing* Aa thia *ea tht f ireVaeetin* of ita kind it wae large* 
ly conducted in tht form. of inforaation interchange, termi- 
nology confrontation adn ifcvntory making of tha relevant 
probleme* In thi/ttee tha main purpoaa of the activity at 
tha preeent atafaV^an if all tha problem? could not bt 
given tha tame attrition owing to thtir attentive aoopa and 
lack, of tint it vaa uneniaoueiy agrted that tht training of ^ 
educational ptrtonntl btlonft anon* tha key probleme of- tha 
further development of pre-eoho?i eetabliehmenta and thtir 
,aduaational ey^em; Tha important finding* and information 
* obtained at the a/apoaiun. will *»e pubiiehed in tha forth- 
coming prooeediage and thjp made available to tboaa working 
on the theory and praotiee of education* 

Maintaining different opinione on tha eolutione to aona 
probleme waa not aonaidarad t* $e aa bbetacle to a further 
fruitful information f xohange. The -recommendation for the 
datalepiiajrtP*^ eonteete and further ca-cperati*n aa well "aa 
tha receajwklation fair tha UH^ftCO prograwaTVere formulated 
to thia effect. 

She final rceolutibn acknowledged the uaefulneee of 
thia firjt meeting and brov^ht eeveral itip attune relevant to 
. further development* in thia reepect. ftfret of all itJLe a 
euggeetion to arrange a f'i^ow-up to thia international eyn- 
poaium focuaed on of the narrower aepecta of the train- 
ing provided /or the teachere in pre-echool faeilitiea (a*, g 
the relation between eeoondary cchool and higher etudirfe or 
the probleme of establishing a close lick between initial 
graining and the' aye ten of the further eduoation of nuraery 
echool-teachera)* 
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Tht vteoMwndrt^ rab^tttd to tbt UWBCO a&rttariat, 
which- it of t^r^jpovii^oip putt forward • propotition 
io girt an'tfficitnt^tupjpqrt to aiaila? trtnta organistd 
in tht* fitld pf tht furtbtr tducation proTidtd for ttaehtra 
in -prt-tcbdoX oatabliahatntt tod to proaott tbt vttptctiTt 
rtttarcl* including mutual interactional participation in dt- 
yiting tptcific rttttrcb projtctt. ' • " 

In tpitt of tbt fact that at ytt tbtrt bat not btea, 
much txptritrict with international co-operation in tht fitld 
of tducational" rttttrcb wt nay aetata that prt-tcbool tduc>- 
tion proTidtt bttttr conditione for tbit collaboration than 
, tht othtr let tit of tht tcbool tyttta, at it dt no* confined, 
to particular tducational ob^tctiTtt -to tucb an txttnt at, 
tbt Betid School. It ia Mainly. tht ttaeher 'a txptritnot with 
,tht tducational activity concerning ( tha developing of abili-" 
tiee und tkillf (motor creative oi mutioal abilititt) that 
^ can ot mutually confronttd ind madt a'ull advantagt of. 

If ft art to tTtluatt tht tignificanct of ;,e eynpoeiu* 
in gtntral wt way concludt that it aadt a dtfinitt contribu- 
tion in many retpeett. Firtt'of all; a oqaprthtntift vitw pf 
• tht tityat*on"in tbt training providtd for tht tducational 

fctrtonntl in yarioua Xuroptan countritt waa obtaintd and at 
•the eaat T time the contaett wittf tht tducstora of tbt indivi- * 
^ dual countritt have ittn eetabliahed". 4 f ruitf ul* conf roate- 
ttta of tht vitwpointt, information interchange, tht eetablieh 
mtnt of tht working contaete, * fritndly atmotpbtrt and good 
organisation eneurtd.that *,ht tyapotiu* waa a grtat tuccttt 
and rtprtatnt a promite at well at a pledgt for tht forth- 
coming evente. 

0 



127 



- 130 - \ 

* i 

t 

THJ "XKOCBUTXaUL CONTUOWCI Qt ADVISJtJB OX IRS fflSUBCH AMD 

xmrommox priomtus ih no raw or ras fvrthir iducatkw 
or hacks bs ' 

• (Prague, September 1977 

Hana Prochiakovd s i \ 

European Infopnation Centre for the -Further Education of l 
Teacbere, Charltt Uaivoreit-, Prague 

»» ^ « 

the European Information* Ctntrt for the Further *duot* 
tion of Ttaohere vaa -eetabliehed at tht Charltt flnivereity 
in Pragut at a national information and reeearch inetittt* 
tion ponoerned with tht fitld of tht lifelong eduoation of 
tht educational poreonael* Its aieeion ia to promote tht 
dieaeaination of information and exchange of reeeltrph find* 
Inge on tht European ecale with tht eaphaeie on a widtaprtad 
application of tht progreeeive prinoiplta and aethcde of 
tht eciencea of education and on tht promotion of tht Inno- 
vation t*enda in tht eduoationil eyeteae* 

Jo be in a potitio carry out itt taeke with effi* 
oiency and to thtir dut extent and depth and taking into 
account an optfaua atructurt of thtir organiaation and at* 
thoda, itwaa neoeeeary to outlini a long-term programme of 
itt activiiiea paying dut regard to ,'^he concluaiona and„re- 
coaaondatione put forward «t. tht rtctnt interne tional meJt- 
inga ana by international agreement auch ae r. g« the agree* 
aent upon an exteneive iuropean cooperation in the field of 
education (Heleinki 1975) , negotiators concerning the ohangee 
and reinetatenent of the teaching qualification at the 35th 
Conference on Education (Geneva 1975) , The Univereal infer* 
nation UNESCO Program** adoptedgat the General UNESCO Confe* 
rence (Nairobi 1976) , the concluaiona of the 36th Interna* 
tional Conference on Education (Geneva 1977) etc. 

theae ovtfnto provided the acope for the programme of 
the aotivitiee organized by -the European- Information Centre 
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far tht further EducatioiTof-Taachere. Thie programme ia 
compiled by tht international advlehry^body eetabliehed in 
the form of ^conference of advieere on the-rtsearch and ' 
information prioritiee. At tht euggte'tion of thV 1«OSCO 
eecretmriat, reeident in Jarie, and on/ the rtooa.tnd.tica ~ 
of tha national USESCO conmiationt at<up ia tht respective- 
European countrite, ttn txperta in tht field cf tht furthtr 
.tdtieation of teaehera wtrt eeleoted and\co>*ened for thtir 
firat meeting in Prague in Septeaber I9*tf Tht conference 
waa arranged by tht European Information Centre for tht 
farther Education of Teeehtre, wheee director oonduottd 
tha conference proee#<<inge. Xha advisera wtrt aubaitttd tht 
baeic materials and aaktd to give thtir opinion on tht typt ' 
of tht priority concerning tht content and working methods 
of tht aotititiee to -be earritd gut at the European Centre 
for tht furthtr Education of Teaehera during the years 
1979 9 1982. 

The discussion wee focuaed on the aaseaaaent of the 
tpeoifie position, of the European. Inforiation Centre for 
tha further Education of Teaehera and on the UNKSCO poeeii 
hilitite of pronoting international co-operation in the 
given field aa well aa on tht formulation of tht concept 
tnd probleaa of the further tduoation of teaehera and on 
tha Itvtla of ite aye teat, on the delimitation of ,the ope- 
. ration area of the information ayatea under preparation 
within the framework of European co-untriee and finally, 
on the viewpointa on the research work in the field of the 
further' education of teacher*. 

• » * 

' The conference participants recoaaended the inveeti- 
gttion of the probleaa ^concerning the content, principle 
•nd efficiency at tht furthtr tducation of ttachtrt in tht 
indiTidufe- oouhtritt carried out in the form of caae atu- 
diea or thematic atudiea in co-operation with other coun- 
triea, which ehould be given preference ovejf the large-aoale 
research promote which are expensive and yield a relatively 
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low reeult. owing to the different national', cultural-histo- 
ric and political-econoaip character of the^educational 
systems.' * 

It was further stipulated that the documentation and 
information supply should precede the research and confe- 
rence activities so that the content and results of this 
activity m^ght effectually raise the standard or teachers 
lifelong education. 

As to tlie priority measures in the sphere of informa- 
tion the advisers agreed to give the following recommenda- 
tions: s T 
„ - to identify ^he institutions with the relevant infop*-^ 
nation fund providing information services, 

» to coordinate these services within the framework 9 of 
the national, regional and international institutions inte- 
rested in this activity, 

- to raise the effectiveness of providing the informs- 

y 

tion on the further education of teachers by making the 
sources accessible to all, by data processing and by publish 
ing -the bibliography and surveys, 

. - to make an analysis and evaluation of the tendencies 
in the development of the systems of the further education 
of teachers in the individual European countries. 

The advisers reached the conclusion that the European 
Information Centre for the Further Education of Teachers 
.had exftered upon the right and useful-way in this topical 
field* The centre was recommended to arrange the 'next con- 
ference of the selected European experts af ter 1960 to deal 
with the priorities for the following period. The UNESCO 
eecreatariat was recommended to take into account the re- 
sults of the conference in compiling its own programmes, 
to take full advantage of the selected activities of the 
European Information Centra for the Further Education of 
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faoohara and to eupport them, and to make um cf the con- 
oluaione of the preetnt conference in widening the toope " 
of 00800 actiTitiee in tht field of tae, further ad. cation 
of teacher*. 

• * 

Tha dooumcnte and meteriale fro* too' oonVerence of the 
oolected advieere from European oountriee daaliai : with- the 
reeearch and information prioritiee in the fitld .of the 
further education of t etcher, thue etijulate'the reeonmen- 
dttion of international co-operation in tnio fiald both 
oa tha part of tha UNESCO, tha Buropaan Information Cantro 
. for tht. Further Iducation of Teaonere and on tha part of 
tha othtr inttitutiona whioh art inttrttttd in tbia col- 
laboration and received tht conf erenoc report. They have 
alao made a contribution to~the promotion of. tht informa- 
tion eyete* of tha furthar adueation of teaohtve by laying 
tttttt on the intenaifioation of the/information eervicee 
with rtaptct to iht these, provenance, eouroe, data prooea- 
tinf aa'wall aa tha tut', nttda. Tht document* will alto 
help in unifying .and developing tha viewpointe .and meeeuree 
taken in tha fiald of toaebeva' lifelong education in tha ' 
individual luropaan countriee, aa wall aa at tha in U national 
1ml. s- 



THI INTERNATIONAL SYMPOSIUM ON THE FURTHER EDUCATION OF 
SPECIAL SCHOOL TEACHERS 
" (Prague, October 1977) 

FrantiSek KAbele ' 
Suropean Information Ctntrt for the Further Education of 
ttaehara, Cbarlta UniYereity, Prague » 



A eynpoaium, with international participation, on tht 
furthtr tduoation of apecial achool teachora waa htld in 



Prague from 25th<,te 28th Octobtr 1977. IV wu organised by 
the European Information Centre S for the Further Education 
of Teachers in collaboration* with tht Department for the 
Education of Special School Teechera of tht Faculty of Edu-* 
cation of Charlee Univereity, Prague, and with tht partici- 
pation of tht UNESCO atcrttariate in' Paria and tht Csecho- 
Slovak Cormieeion for Co-operation with UNESCO in Pragut; 
Tht eympoeium wa» atttndtd by a repreeentetive of WHO (tht • 
World Htalth Organisation) H. Wagner, and tht itcrttary of 
EASE (tht European Aeeocietioif for Special' Education) W. Iuad 

Tht eeeeion waa optntd by tht cheirman of tht prepara- 
tory cosiittae of tbt eympoeium doc. dr. Sveioplufc Petra- 
fcek, CSc. t director of tht European Information Otntrt for 
the further Education of Teachere and vice*»deen of the Fa- 
culty of Education of Charlee Univerelty, Pragut. 

Tht eignificance of tht eympoeium ,wee etreeeed by Nils, 
Xvsr Sundbtrg conveying and introductory greeting on bthalf 
of tht UNESCO secretariate in Paria. Ht aajid that tht eym- 
poeium enabled an exchange of view*, knowledge and expey 
rience, which may benefit handicapped children and youth t 
"throughout Europe. He went on to mention that. the. topica 
•elected for the eympoeium were*" in full accord with the 
current UNESCO programme in the field of apecial education, 
where great attention ia .being paid in particular to teaonera 
for handicapped youth. He welcome thfa opportunity for hie 
pereonal participation at the eympoeium aa an occasion for 
more detailed diecuaaion on thia thewe. , 

Thia eympoeium waa of particular importance to C*echo~ 
elovak pereonnel in the field of 'special education fc**d in 
the field of the further education of teachers, particular- 
ly apecial school -teachers, since it waa being convened at 
a time when the project for the f u* cher development of the 
Czechoslovak, educational eye tern was gradually .being imple- 
mented. 1 
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25* ce-autfaore Frantilek Kabele and Ludrlk Kdeleberger 
took thia fact into account at a Starting point for tha aaia 
P*P*r addreeeed to tha eyapoeiua* They pointed to tht rapid 
growth of ecientif ic .information at tha preeentetage of 
aeiantif ic-tachnioior development, tha ongoing proceee of 
differentiation in scientific fielde,,and yet thair eiaul- 
taneoue integration, ae^well aa aore graye factore calling 
*r. an. urgent ns*d to eolta tha lif along aducation of experte 
, in all arew 'of ecientif icjrork and ia accial lif a, in tha 
given oaaa in tha^fiald of apacial educaxional treataent 
and tha car* of handicapped children.. In to tha view of tha 
Soviet Academician He^meyenoT, it ia in tha intagratad aeian- 
tif ic diecip?,inee, in tha eo-caHed hybrid eciencea, that a 
fruitful developnent of ecientific knowledge tekee placa at 
tha point of contact of tha individual aoiantifio branchee. 

tha projeet for tha further development of tha Ctecho- 
elovak ' educational ay a tan containe an enumeration of tha he- 
mic' taeke for tha furthfr aducation of educational ^onaal, 

' which ia being carritd out in three atagaa - tha ad ition 
pbaee, tha innovation pbaae and/the epecialiaatioa phae<u^ 
Tha sain papar rafarrad to tha epecifio .character of the^ x 
furthar aducation of aptcial achool taacheve. A graduata of 
baeic'higher aducation, embarking dn work in'* apacial achool 

- for youth with oone phyaical handicap, a eeneory defect, men- 
tally retarded or with aoaa jjehavioyr deviation, naada to 
gein aleo in thia adaptation phase a apart froa an initial 
orientation into tha educational work, a narrower apeciali- 
aation in tha educational aethoda peculiar to re-education, 
compeneaticn and raaadial traataant aiaad at removing or at 
leaet mitigating tha^eenaaquencaa o£ aoae handicap* Wherea* 

to tha beeic-higher education for apacial achcol etufceat- 
teaahera epecialiaation ia offered only in five basic aub- 

• jectm (etfeopedia, peychopedia, logopedia, typhlopedia, eoaa- 
topedia), in practice the achool ayatea for children requir- 
ing epecial care include* aore than twenty typea cf apacial 
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schools-, differentiated according to the typee and dagrae of 
the handicap and according to the age of the pupils. Taking 
into account how exacting thia adaptation phaae ia at echoole 
for youth requiring apecial care it ia .worth considering 
whether thia phaae should not be extended to two years as 
oppoaed to achoola for normally healthy children, where it 
is estimated to take one year.^ 

Cdnaidering the Concept and the mission of the lifelong 
education of experts of all categoriea it follows that both 
components - the under-graduatee and post-graduates -must 
be regarded in close mutual relationship in conceding the 
content of* their studies* , ^ 

Further papers followed up this conception, especially 
the second chief paper preaented by W\ Lund (Sweden) and 
another twenty- two contributions. In all a total of twenty- 
four papera were read at the symposium and six participants 
entered" into the discussion* • 

W. Lund, the secretary of £ASE (the European Associa- 
tion for Specie) Education) discussed in his paper entitled 
"One graining of Special School' Teachers in Weat European 
Countries Now and in the Future" the fundamental problems 
and postulates for the education of handicapped persons in 
the Scandinavian and west/European countries) and the oon- o 
sequences that emerge «for the. training of expert personnel. 
We are above all concerned with the demand for the develop**, 
ment of the whole personality of the child suffering from 
some handicap axft enabling all member a of the society to 
enjoy a dultured life, and that applies to lass fortunate 
individuals as well. In the Scandinavian lawj» this principle 
is^Iaid down in the demand* that education should be organ .zed 
with a view to the needs, integrity and ability of* the indi- 
vidual pupils* Thus the individualization in teaching was 
confirmed as one of the educational maxims. This principle, 
however,* runs counter to the social demand to train indi- 
viduals capable of taking their place in advanced specialized 
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auction. Thie is « conflict between theory and^kality 
between the wiehee of th. individuel and the requirement, 
of eociety. i ■ . ~ 

1 _ In hie leeture, V), Lund ».nt on to deel vith-xn* 

bringing .and education of handieapped perconc bowing x» 
. Bind too following requiremente: ~\ 

- ae many, handicapped ehildron ae poeeible .hould bo placed 
in normal eohole and claeeeej ' 

. - a handicapped child ahbuid receive priority in an inte- 

«rated rof ormcd echool (for healthy and handicapped children) 
and ha ahould receive eufficieat, private attention 

- in tine epeoial elaaaae and epecial'etfhoole ehould be abo- 
■ liehed, while eeriouely handicapped^phildren ehould be 

given the opportunity of ioiaing «pgelki groupe conducted 
by epeoial echool teecherej. ■ — p — 

- inatead of claaaea ao-called working unite for 50 -to 120 
/ pupile ehould be ( conetituted ae a baaic organisational 

, font , £ 

- theec working unite ehould be led by a tee. of educatore 
(teach»re,-peythologiete, eocial workera, eupervieore and 
epeoial echool tcaehero)j N 

- the handicapped children who. are .«bera of euch . working 
unit ehould be organised in email groupe and taught by 
epeoial echool teecherej ' v 

■ " ** prM,at Macular, etreee ie laid in Seiuidinavian .duea- 
tionat theory on the relation between the individual end 
group (environment). 

If ell thie ieto become a reality and not to remain 
mere theory, then the baaic echool auat^be in a poaition to 
integrate the majority of /handicapped children. Apart from 
thia, though, children Buffering from eerW handicap, will 
. be educated in epecial echoole, where they will have, the poe- 
eibility of an appropriate training for life in a normal 
eocial environment. • , 
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The role of the teacher muat correepond to the/e de- 
mands. Tha traditional and eeeential role of the epecial 
echpol teacher ia to provide the handicapped chiljS with qua- 

J.if iTd aid and ^rai$ him in. a Banner enabling him to play ' 
hie role r aa a valid member of aociety; Thia taak waa no doubt 

. eimpler in~the paet when i*t waa poaaible to'etipulate in'far 
mdre unequivocal termaSre to what ia normal. In^today a ao- 
ciety, however, the border-linee Between the handicapped 
and non-handicapped arte rather blurred , We may oheerve thia 
situation at any achool in Europe, especially in industrialised 
areas, where there are auch eeriaus eases <6f handicapped 
children in normal echoole that the syllabuses' cannot be '•ma- 
naged without* special care* ^ 

' W. Lund concluded hie paper with' a report on the resolu- 
tion adopted , at the general aaaembjy of BA§F on August 3rd 
1976. Thia resolution wae acclaimed by- the peraonn.el reepon- 
aible .for education and by institutions in the whale of 
Europe, and ia couched in the following termat ^ 

Stery child ia entitled to an education. • v 

The education should provide the individual irith the ^ 
possibility of exercising his abilities and contributing tc 
the society in which he lives. ^ 

Continual attention ^should be devoted to pupils 'diffi- 
culties in learning 'and behaviour at all achools. It is im- ■ 
,portant to be vigilant all^the time for children wdtti Various 
handicaps requiring -special care, and' education. 

However handicapped and whatever the apeoial neede such 
children have a right to the broadeet, educational facilitiee. 

Wherever children with any^kind of handicap or special 
needs ar« being brought up a teachex* with apecial achool qua- 
lifications should be ensured. 

V Special education ia specified according to 'the diffe- 
rent types of handicaps: 
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•> for children with physical or sensory- handicaps, 

b) "for Children .with intellect handicaps and leernin* 
difficulties, k 

«) for neurotic Jhildren with behaviour and inter-perao 
nsl relationship, disturbancee. 

All teachers ahould be turned to hare a certain .mount 
of knowledge about children with apeoiai needa, and to hare 
an undera tending for their problems', i 

All teechers of children with any kind of handicap and 
special needa ahould undertake poet-graduate courses in 
epecial educational treatment^ ^ 

»> Bo * tn »* in l«cturea,whoae chief pointe ware dietributed 
to the participaata before the opening of the aympoaium, ati- 
>, auleted further papera and arouaed diacuaaion among partici- 
pants from the Csechoelowk Socialist .Bepublic and from fo- 
reign couatrtoe, a. g. J. Brika on the tKoretical-organi- 
.sational problem*, of the post-graduate course for special 
ochool teachers at the Faculty of Education of the. Comeniue 
.OniTaraity to Bratlalava, V. Iredmerefcy- *m the deaigning 0 f 
poat-graduate couraea with a wiew to the* characteristic 
foaturea 'of special achool teachera, U. Q aii 0 n the parallel 
dwelopaent of apeetol achools and the further education of 
^special scho'ol teachera. t 

Of the foreign lecturea the one that was of particular 
iaportanea and informatire was that -iven by N. 1. Sundberg, 
representing th. UHSSCO aecretariat to Paris, .ntitled 
•WOSOO aad the training of teachers for handicapped children-. 
•2e presented -some basic information about the purpose and" ' 
orgaaisation of UNESCO and about the pVogrsnr> for special 
echooj^wation this institution is dssigning. He reported 
on achisTemente, especially on eeminars for exports held in 
Tarious countries it. wnclusior he told the aysponiua par- 
•iicipanto about tfc* »-.«nsiv«» 1>NESC0 publishing programme 



on special .school teaching and the education of handicapped 
children. The symposium participant* applauded hia address 
and also the possibility of gaining the above-mentioned in- 
formation directly Zvom a UNESCO secretariate expert. 

The other lectures given by foreign participants were 
on the whole very instructive and reported on the present 
state and future tendencies in ths further education of 
apeoial school teachers in ths various countries, often in 
conjunction with the basic studies. Two further characteris- 
tic features were apparent in most of these papers i above all 
in speaking of the demands on the content of special school 
teachers' training they bore in mind the * requirement* regard- 
ing the qualities of ths graduate- teacher responsible for 
the up-bringing of t children suffering from a physical han- 
dicap, a handicap of the seness, mentally retarded or malad- 
justed; secondly, they openly touched upon the problems 
arising in designing and realising basic and poet-^aduate 
coursss for special school tsachsrs. % contribution to the 
solution of thess problems was, for instance? the papsr pre- 
ssnted by T. Bedna* ova on the structure and* forms of raising 
the qualifications of special school teachers in the Soviet 
Union, J. B. Vandovelde 's report on the training of teachers t 
for handicapped children in Belgium,- S. Liareektf '* on the 
system of training spscial school teachers in Poland, W. Bau- 
dish on ths current developments in the basic and furthsr 
education of spscial school tsschers in the ODH, J. ©rapereon 
ths highsr and further spscial education of teacher in Hol- 
land, V. Oollesi on Mis training of defectologists at the 
University College of Dsfectology in Budapeat (the oldest 
European -institution, of JLts kinAJPou^ 

on the training of special school teachers at the youngest 
faculty of its kind of the Belgrade University established 
only two yeara ago and following by-and-large the Csecho- 
alovak conceptions in this fisld of spscial educational treat- 
ment* Other lectures and diacuesion contributions wsre made 
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on this theme by Z. Dobreva 'speaking on the differentiated . 
training of special school teachers at the Sophia University, 
and in two«papere s*nt» but not presented at the symposium, 
by X. Vassnees on the care of handicapped children and the 
training of special school teachers in Norway and by I. Skov 
Jorgsnssn on the training of special school teachers in Den« 
■ark. 

Other papers by participants from home and abroad desJt 
with yar&uv aspects of the conception and realisation of 
the further education of special school teachers* We say in* 
elude in this group lectures by L. fidelsberger on the parti- 
cipation of the Centra). Institute for the Education of Edu- 
cational Personnel in Prague on the further education. of 
apecial school teachers, by <J. Valisovd on the share of the 
Regional Institute of Education in Brno in the further edu- 
cation of special school teachers, by tf» ftehdk on adult 
education and the further education of special school teachers 
and by Z. Krejbich concerned with the question of J.ogopedic 
-education for special school teachers. The role of the spe- 
cialized journal in the further education of special school 
teachers in the Czechoslovak Socialist Republic was the sub- 
ject under discussion by J. Stanka, editor of the journal 
"Questions of Detfectology". 

Interesting and stimulating remarks were made on this 
these by some of. the roreign participants. K. P.* Becker (QDR) < 
speaking of the, principles for designing study plans lor the 
training of special school teachers, P. Eberhard discussing 
the system' of the further education of teachers in the QDR, 
X* tyborowska on the forms «f post-diploma studies in Polanfl, 
X. Tomasikova oft the rsising of special school teachers' 
Qualifications with regard to raising difficult children in 
Poland and B. Bros on the unity of teaching and research in 
teacher training at apecial schools in the QDR. 

A suitable supplement|to the programme were the contri- 
butions made to the discission by P. Ruprecht (QDR) "On the 
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criteria of th# connection between the basic & tudi.es and 
the further education of special school teacher* and the 
need to educate handicapped children's parent*- 7 , by A. Tu- 
Sek, "On the content and specialisation of the further edu- 
cation of special school teacher*", by F. Kdbeie "On the im- 
portance of educating the parents of handicapped children 
and on the experience gained with courses for the parents 
of children suffering from cerebral polioryelitis»\by W. Lund 
"The need for Suropean co-operation in the care of handi- 
capped children and in training teacher. and managing person- 
nel in the field of special pedagogics" and by A« Hulek from 
farsaw "The specialised training of teachers and theeduca- 
tion of handicapped youth not for the preaent but for .the 
future role they wi31 play ia society." 

It is evident front this brief review that in thecouree 
of the symposium on the further .education of my aial echool* 
teachers extensive material was preaent ed and c acted, 
wt)ich, when it has been edited and' published in the proceed- 
ings will serve as study material for solving these problems. 

In the final resolution and recoamendation,, prepared by 
the drafting cqamittee consisting. of S. ?etr*6ek (chairman), 
K. P. Becker, L. Edelaberger, A. Hulek, F. Ka>ele and W. Lund 
etreea was laid on tr«e responsibility of society for the raai- 
ihg of the qualifications of special school teacfiera and thus 
also the social care of handicapped. children, further the 
need for international co-operation and mutual exchange of 
information in thia field in the spirit of tho Helsinki agree- 
ments and in collaboration Jrith the UNESCO secretariate, SASI 
and the continued activity of Una European Information Centre 
for the Further Education of Teachers affiliated vo Charlee 
UniTcraity- iii-Praguji* _ 

( 
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JHfc IMSfWitSOHAZt SIMJOSIUi OH SB FOTHM XDWUnOR OF XEACHS1S 
a XHB t« OF XDOCmOHAL BCHKQLOOX 
^ < Fr tfut, Mof mUr 1977) 

Tlollinftrotl , 

**opHa Xafomiloa Ct ttt *t f or th. Furthtr Mmtlta of T*ch- 
tht Oharlto ttoiw«ity f Pr«*u t 

*■ 

■ 2***"" *»*•»«•• of M«.tW. **,hnolcty took pl.o. in 

ftr th. ftrthtt, Unction of T..c^,« tftmuM to ta. . 
MM «w«itjr ^ ^,4 ooniunjtioa with th. Acui- 
ty of Motion, CUrl.. itaiT«.ity in IM*. and th. fJL 
of 14 Motion «t Hrodoe Xrilori. > 

Sh. .3r»po.i«i «.. .tt.ad.a by 38 Cs«oho.loTrt Ind 22 fo- ' 
«^ h 'T U B «^«. B«l«.ri., Hnl^, Hung." 
«T. th. 0.r«n BMoomtte Jtopablic, th. 0.r«n Mmi H.3- 
lic, fcinjr, soi«a, Au.tri. «* tr- «ss«. too„ t h. f,!w 
Pjrtioip^t. th^ ... *.o « officio! r.p^S v I° ;t. ■ 

eotiOMi «w«x. CCWI) .1.0 r..id.nt in HH; Mr. toltw ■ 

tifio ..er.twjr of th. Wr.,- it. .oiontifio qumrtw., 
^ « a \! P * 1lla * • M ' i0B •"•»«•« »y th» D.puty Mini.t.p ! 

•S^4 ^ ^ ^««i"tion of th. C,.oho.ior« • 

iMWfio-. tMoh.r-tr.inin,, », 0p8ttiijs of tM iM . 
«•» Co «t.nd.d by th. choirs" pf th. C.wh 3*.d. Union 

> v - : ■ 

JC- .. . 141 



144 - 



Committee of Iducational and Scientific Workers, dr. "iadielav 
i HalberiUt, CSo* 9 who gave a report on the variou* form* of 
the care given by tht trade union to teacher* and tht impro- 
vement of their qualification** Dr* Milan BargaJ, CSc., di- 
rtotor of tht Central In* titutt fjgj Teacher Training in Are* 
tielava, informed tht participant* of tht concept of a uni- 
fied eye tea of the further education* of teaches* and educa- 
tional pe»eor*nel» % the information about the new concept of 
teacher training under preparation at higher educational 
eetabliebmente warn given by dr. JiH filer, CSc., Dean of , 
the faculty of Education of the Charlee University. 

The symposium warn historically am well' mo conceptually 
linked up with tfce reeulte of tht preceding international 
event*, they were mainly the '3 5th International Conference 
on Sducation (0*»eva 1975), the International Seminar on , 
Educational Technology (Budapest 1976), the International 
Seminar on Programmed Lemming (Tbilisi 1976) and the Inter- 
national Seminar on the -Use of Television in the further 
Sducation of Teacher* (Warsaw 1977)* . J 

The starting-point for the programme of tjU eympoeium 
'was the disharmony generally felt between equijfcing school* 
with educational media and. between 'their effeotive u*e in 
teaching. This fact particularly applies to the device* of 
• educational technology which have admittedly become, on. a 
large scale, a component of the technical material b*ai* of 
the process of education, yet they have not substantially 
affected thi* proclee as euch. It wa* pointed out that in- 
adequate teacher training wa* one of the source* of thee* 
difficulties* The main objective of the. e?mpo*iua wa* to make 
a contribution to the solution of thi* problem by exchanging 
view* on~the^ollowfn^^ group* of theme*: 

1* The changing role of 'the teacher in opntemporary 
school. 



2» The content, methods and organization forms of the 
training of teaehera in £he use of modem educational media. 





- H5 - 

3. International co-operation in tht field of tht fur- 
ther education of teacher* in tht uat of modern educational 
\*edia» 



The di*cu**ion on tht thiae on tht changing rolt of tht 
ttachar in contemporary aohool and on tht implication* re- 
sulting from thia change for an appropriate integration of 
modern educational media into tht process of education waa 
irranged in the font of a panel discussion. The main point* 
at the diacuaaion concerned the general questions of 
the rariooe role* and function* of the teacher in direr**, 
educational situation*, at wariou* l*w*l* of the' school cy*- 
tea, with the children and youth of Tariou* age* ana in ,va~ 
riou* school subject*. «Tho*e kind* of *ctiwitioe were eought 
in which the teacher cannot be substituted for by educational 
Media but auat always act a* a human ?er*&*lity» On the other 
hand, alao those kind* of situations war* **arched in which 
the educational media nay aptly replace eon* of the teacher 'a ' 
actiwitie* by aodelling hi* "Uwa human work 1 : 

In conclusion, it we* unanimously stated that the teacher 
is-a factor that dannot be substituted for in the process of 
education and the technocratic way* of solving this problem, 
that i* to *ay a cechanical replacement of the teacher by 
technology, were rejected; Educational media (even the scat 
perfect one* *uch*a* *udio-TiGual and computer te6hnplogy) 
are merely a tool in tho hand* of the teacher. They do fcot 
eliminate hi* work, but make it more* inteneire, rational or 
promote it* eff ectiyene** in some other way, There i* of 
course cne aasunption: e duca tional media may bec ome eff ect ire 
aid* only in the handa of a well- trained and motivated edu- 
cator willing to apply them, and knowing how to work with 
then. Only then they any be naturally* integrated into the 
educational procea* and positively affect it* efficiency* 
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Thie positive attitude towarde modern educational media 
together with the appropriate ekill to handle them and con- 
sciously make uae of thea in fulfilling the educational ob- 
jec.tivee do not, however, develop by themselvee. Both auat 
be fostered intentionally and systematically not only during 
the teacher 'e initial training but aleo later on throughout 
hia teaching career* ?or thia reason the preparation for the 
work with modern educational media auat become an integral 
part of teacher training and further education aa well ae a 
component of the training provided for the leading educational 
and ina pec tion personnel o^ the aohool administration autho- 
ritiee.- - 

let even this will not be sufficient. Aa the demande 
made on the uae of educational media are increasing and their 
technical operation and maintenance are becoming more com-* 
plicated the discussants also suggested, that it would be ex- , 
pedient to provide profeeeional assistance for the teachere 
through specially trained advi a era, instructors, technicians 
or laboratory aeeietants specialized' 'in the field of educa- 
tional technology* In thia way also. the second important 
source of insufficient uae of modern educational media in 
teaching would be removed, reeulting from^the changing role 
of the teacher in contemporary school* l)kis. the exacting . 
manipulation of educational media (inclusive of the prepara- 
tion of pjjogremaee and other breakers of instructional infor- 
mation) which with some of the devices of educational tech- 
nology ia complicated to euoh a degree that it distracts the 
.teachere from carrying out his educational tasks and changee 
him into an operator of educational technology. 

The third theme concerned with the queetion how to pre- 
_ vent ^modern school equipment from bec oming an otiose inven- 
tory wae baaed on the fact that thu role of the teacher in 
the present conditions exceede the narrow framework of in- 
struction. The teacher is assigned a number of tasks in the 
field of up-bringing, particularly in the education apart 

in, 
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0 «iT. th W ' r °°"; He 1S C ° BPetent t0 —««^t* the e'du- 
£tt» influenc. of .11 th. 0li t.ide echdol factor, of edu- 

■ £ nL^T T*-' edUCati0Ml »* also •Jcc.d 

th. narrow boundarx.a of .chool induction. They BU at „.i.t 
th* U,ch.r not only in the proces. of the pupil. ' cogni Uv 

EST t f pro,,oting i^ictiT. L • 

aotiVe .ork. *>r that rrfeon educational media auat get not 
only to the hand.* of the t.aehe, but alao to th. h J. of 

?2S5» th. dxacuaaion were .owed up by dr. Martin HargaS 
(CSSB), .rapporteur of thie theme. . » 



II. 



Twenty apemkera t0 ok part in the di.cue.ion on th.' con- 
£nt method. and forma of the training proTlded for ^Z p . 
in th. ua. of .odern educational aedia. From Czecho.lowmki. 

prodded for the ; teacher. in th. apprentic.-training eatabliah- 

^Jnmthl'T " *• Proca 0 f education and 

promoting thair imaginative work, DuSan H.pa!a, who .pole, 
about th. po.t-gr.duat. training of high.r .chool t.ach.r. 
in th. ua. of aod.rn educational aedi.j Vladiair HaraSta, 
who gawe a report on th. uae of wideo-recording. iq practi.ing 
th. tuning .kill., ilea Chlebedek, who., gave . n account of 
the work don. in the field of the preparation of teacher, for 
; the application of modern .ducational media at the Central . 

iSHTSZ'T Tral " inS Pf EdUMtion * 1 ^"onn.! in Prague, 
ST.tl. K.rfikova, who expreaaed ace thought, on the cl...- 

Z* 7^ n »~* «* ^ i^ct on the effective^., of tun- 
ing and teacher a work; 5«pdn Kolacek, who concentrated on 

xnginea^tr'T 1 ' 1 ^ ^ **' P ™ U, » in th « fin- 
ing of teacher. ln designing programmed materiela for .elf- 

inatruction, Jaromir Kopri™, who gave information about the 

arrang.a.nt. made for the introduction of a ap.ci.l cour.eeof 
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* * 
studies in educational technology at the Faculty of Educa- 
tion at Brno j Ludek Kouba, who talked about the training of 
teachere in the application of teaching aide and computer 
technology! Josef Kubalek wbp worked out a reports the re- 
sults achieved in investigating the sffectivsneea of a set 
of sedi'a in initial teacher training^ Cldfich tepil, who Mde . 
some comments about the problems ef the training of natural _ 
science teachere in the application of educational sedia, 
Kilos ReSitko, who spoke *bout the content,- methods" snd 
forme of teacher training snd about sn effective use of the 
naterial educational media, and Boris Uher, who gensralised 
the experience, gained at the Faculty of Arts in Prague, with 
th» initial training of teachers of social scisnce eubjscts 
in the application of educational technology. The foreign 
, discussants were ths follow?:*: Karl Berdl (OCR), who gave 
'information about, the initial teacher training .in the use 
of educations! media included in the professional studiss; 
Hans Co"nrad (GSR) gave a report on 'the initial tsacher train- 
ing at the Leipzig University; Asia Qire Dshl (Norway) s f oks 
about the -training provided for teachsrs in the field of 
educational media at the teacher training college in Bergen; 
Peter Flamme (GDR) talked about the application of educational- 
technology in the higher training of prospective teachers; 
Andras.Nadaai and Peter Vari (hungary) gave a report on the 
role of multimedia sets in the training of teachers in the 
use of educational technology.; Erhard Strobl (Austria) gave" 
an account of the content, methods and forma of thb training 
courses focused on the application of educational media. 

This theme was also the topic of the two-plenary aes- 
sions at which comprehensive reports were given on the pre- 
sent state of the training provided for teachers in thfe ef- 
fective use of /educational media in selected European coun- 
tries. Veclav Stejskar spoke-there'on -the-theme-r-lhe. present. 



state and prospects for the further development of the train- 
ing courses provided for Czechoslovak teachers in the use of 



modern educational media" , Brich Muller (QDH) on the these 
"The application of educational technology aa part of the 
training &nd further education of teaehere% Taiana BednAro- 
va (USSfi) ons^he subject -"Some problems of the preaent atate 
and the eff ec txygua ^of ed ucational technology in the soviet 
general educatioA^ohoolV^live Neville (Great Britain} on 
the theme "The working ap proach to Ihe training of teachers 
in the effective ua*e]of^nicational media"* *nd 'Walter Cappel 
(ICSM representative) on the theme "Teacher training coureea 
in the use of educational media"*. It ia alao necessary to 
include the report given by Guy Berger informing of the view- * 
'point held by the UHESCO secretariat (Department for the eye- 
tern* content/ methods and technology of teaching) on the topic 
under discussion* - 

The discussion cn all the reports haa shown that the 
countries participating in the aympoaium have developed a num- 
ber of very interesting concepts of higher teacher training 

• and the further education of teachera many of which would 'de- 
serve to be made widely accessible. 

There was a consensus that the methods of teaching assum- 
ing the application of educational technology are something 
quite new for many teachers* For this reaaon the older teachers 
in particular feel that they need further training in this 
reapect* However! even those teachers who have already com** 

• plated a training course in educational technology during 
their higher studies or attended some other coureea in edu- 
cational technology must needa continue to systematically 
raise their qualifications as educational technology ia making 
fast progress. They must of necessity receive further educa- 
tion in the field following other syllabueee. Their further 
education should take up the form of a deeper specialisation* 

In both caaesV that is to say in the training of thoae 
who get acquainted with eduoational technology for the first 
time and of those teachers who were already acquainted with 
^'educational technology in their initial higher training, the *~ 
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©oursee provided for their further education must be" very 
specific and inoludt practical examples of the appropriate 
oae of educational ^schnology in the teaching of a particular 
subject. Only advanced courees may include studies in the ge- 
neral theory of educational media v and thl technical, socio- 
logical, psychological and physiological aspects this 
theory* All the discussants were in agreement with thia view- 
point. There was,, however, no agreement on ths optimua balance 
between theoretical and practical c opponent s of the further 
education of teachers* Neither was there any agreement on 
how to ensure that the theoretical studies included in the 
system of the further education of teachers are rsletsd to 
the-practice in the claeerooa. 

But whsther the training courses in educational techno- 
logy are,more theoretical pr aore practical they aust be very 
closely related to the teacher X particular subjects, Ths in- 
structors* in the courses in educational technology must have 
understanding for the conceptual structure and methodology 
of these subjects. The training courses in educational tech- 
nology which do pot take into account the subject matter ahd 
assume that the teacher himself will carry out the applica- 
tion- of the knowledge acquired to his own ettbject have proved, 
everywhere to oe- little effective* 

\ " • V 
It, w,as also found iaportant that the lecturers in the 

training courses in educational technology should themselves 

have a good command of educational technology and should aptly 

integrate it into their own lectures as woll as into other 

forms of their work. 

The results of the discussion were summarised by Olive { 
Neville "(Great Britain), rapporteur of this theme* 

■ '.' 

Of quite another character waa the diacueeion on. the 
third these which concerned potential international co-opera- 



o 
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iioik in this field* among the European countries. It wae^ar- 
• ranged as a free discussion /and wtnt on at a high levsl 'of 
activity on tht part^'ofr ail who ware preeent. Hint proposals 
fpr > potential European ^cooperation' were Emitted for 
discussion and carefully) conaidertd< Fire proposals wars un- 
aniaoiil^/adopttd and includsd later in the finaj. recommen- 
dation, of the symposium. These proposals ooncerned' the co- 
operation in the field of ' 

- obtaining and. disseminating information about the further 
education of^ teachers in the use of educational media, 

- working out compt 'MJive'and caae^sjtuoies on the best expe- 
rience of this training^n^urope, 

• publishing national or European directories of institution* 

and persons engaged in this field of education, 

" & „ ' 

- organising, international meetings which would continue in 
ths work begun at the Prague Symposium and finally; 

- developing audio-Visual aide (the so-called audio-visual 
atlas? which in ths form .of cassette video-tape recordings 

would present the best^strategiea used in the individual 
countriee in introducing educational media into the teaching 
£ practic * * 

c The rapporteur who summed up the results was Zoltan 
Bathory (Hungary)*. % * 



> 



IV. 



During the, symposium the following events took place. 
First it Wi » a meeting with the teachers from the Bast-Bohemia 
region arranged in the form of a colloqui at the Faculty of 
Education at Bradec Kr*love\ The colloquy was* opened and con- 
ducted by dr. Jindfich'Hellberg, CSc. , 'Vice-Dean of the facul- 
ty, sr 

The programme of the colloquy was divided into two parts* 
In the first part preparad by Ji*i N.ikl the care g^en by the 



Faculty of Education to its graduates by providing various 
forma of post-graduaie studies to those wishing to raise 
.their qualification*/ in the field of the theory^ and practice 
of educational mediej wes$rsbown by giving specific examples of 
this training. .All the reports- were accompanied by TV shots 
of the instruction \U the classroom and by the exhibition of 
do-it-yourself teaching aids produced by the teachers from > 
the Svitavy x diatrict. « „ 

in the aecond^part of the programme prepared by Jindfich 
Bl*', the teachers in the Faoulty Of Education demonstrated 
y the application of educational, technology, mainly, television, 
to their ,own teaching «md showed how they 'train their ^student* 
in the appropriate use educational media of various types 
and kinds. These reports were also accompanied by television 
shots and sr^plemented by a visit to the television centre 
of the faculty. 

The professional part of the programme of the symposium 
was, a\so enriched by a visit to the Information and Methodo- 
\ logical Centre Komenium, National Establishment, Prague, ar- 
ranged by Karel -J Ira. The quests were shown some selected ex- 
hibits as, well as the short films and television recordings 
.which the symposium participants had brought along to illu- 
strate their reports in detail. In conclusion, * short "film' 
SChola Nova of Czechoslovak production was shown, dealing 
with the international exhibition of, teaching aids, educatio- 
nal technology and school equipment held at Brno, in 1975*' 
j 

* *• 

In conclusion of t<he symposium, the finax recommenda- 
tion was unanimously adopted. It was p rea red by a gjroup of 
editors under/ the guidance of dr.' Dana Tollingelrovd, CSc, 
who was rappofctQur general 6% the symposium* \ 

t The' recommendation states that the further education N 

of teachers in the use of modern educational media must 



needs be considered as an integral part of lifelong educa- " 
tion of teachers and an effort must be mad* to promote \ts 
father development and; improvement. v !K<t tfN*SCG eeoretmriai 
. and the reactive international organisations concerned 
witfr initio training and further education of teachers .are 
the*tfo$* commended to pay due attention; to this task. The 
foil*,**- aotirf.tiee are considered 1 aa prioritiee;\ 

- bilateral and multilateral co-operation in the fie34 of. 
reeaarbh and information services, 

• w s 

- collaboration of specialists and their exchange on the ba- 
sis of respective cultural agreements, 

- developing and ' improving various forms of the further edu- 
cation of teachers in the effective use of modern educatio- 
nal media, and * 

further activities aimed at mutually advantageous co-opera- 
w tion among Burppean countries.' 

v All tne participating countries were also requested to 
pay due attentton^to AheJtdentifica' .on of the organizations 
concen >d with fe» problems of the furfher education of teach- 
ers in. the oa,, 4voatienal media and to assist in compiling 
ar national or European directory of the most important inati- 
•tnUoni and experts in this field. They should also attempt 
tx raiee the st^^ord of the information provided on the " 
further education of tachers in the us- of educational media, v* 
* They were further asked to make .an analysis of the experience 1 
• in their own country with introducing various forma of the 
further educbtion of teachers in the use of educational media 
and to elaborate this experience for example in -the form of 
a comparative or case study describing some of the -significant 
situations, solution models end efficient strategies" orthV 
, training and further education of teachers in the given field.. 
They^were also recommended 4o organize international mono- 
-thematic seminars, working&eseions and other active forms * 
of* exchanging* experience % "S»ined during the past years. 

* J* 
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c 

One part of the final recommendation was addressed di- 
rectly to the UNESCO secretariat. The symposium participants 
appealed to UNESCO to design its future programmes with 
OsJ a view to the problems of the further education of teachers 

(Z2 in the use of modem educational media and support the pro- 

\ i posals for further meetings of experts on the selected ques- 

tions of this field. The next meeting of this Hnd, in the 
opinion of the symposium participants, should tako place in 
five years at the late&v. 



THE INTERNATIONAL SURVEY *E EFFECTIVE USE OF EDUCATIONAL 
MEDIA AND FURTHER EDUCATION OF TEACHERS 
(Prague 1977) 

Jifl T^xler 

European Information Centre fcr the Further Education of 
Teachers, the Charles Univeraity, Prague , 



The applicants for the participation in the Internatio- 
nal Symposium on the Further Education of Teachers in the 
Use of Educational Media (a detailed report on this sympo- 
sium is given in the present proceedings) were- sent a 
questionnaire containing five questions about the use of 
educational media. The replies to this questionnaire were 
expected to provide a survey of the use of educational media 



to 



in variotis European countries and to indicdte the* possibili- 
ties of their more efficient application in the educational 



process. 



The first item iu the questionnaire concerned the dela- 
tion of the individual participants to the main theme of the 
V*^ eyr.posi urn. 

The second and third questions were related to the orga- 
nization of the training in the use of educational media in, 
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the individual countries. The second question concentrated 
on teachers' post-graduate studies whereas the third con- 
jAlrned the ^further education -of teachers or in-aervics 
Chaining for teachers* Replies to these two questions were 
to give detailed information about the number of lessons de- 
moted to the instruction in educational technology and 
whether there, are any specialised courses -or whether the * 
, respective information applies to other specialist subjects 
a* welli and about 'the teaching plans and syllabuses, text-* 
books, tabbing Methods available, etc. 

The results of , the questionnaire, unfortunately, did 
* not cone up to the authors' expectations* As a rule the re- 
plies did not give all the eatiatactory information. The sane 
applies to the fourth question (In what way is in-service 
training of teachers reflected in ttye use of educa tonal media 
in the process of education?).. 

» 

She last question, however, brought a number of inte- 
resting replies (that are the negative factors affecting the 
use of educational media and their Impact on the teacher). 
The requeet for bibliography which was also- aade in the question- 
naire, was partially fulfilled. 

The Symposium on in-service training of teachers in the 
use of educational media' was held in Prague in September 
1977 and was attended by 22 experts from various European 
countries inclusive of the representatives of the UNESCO 
and ICSJi*^ and 34 representatives from Czechoslovakia, includ- 
ing official guests and observers* 

\ Unfortunately* not all the participants from the European 
countries, except Csechoelovakia, sent their replies to the 
questionnaire in time, and some failed to send them at all. 
On the .other hand, some of the foreign experts who could not 
take part in the symposium have sent in their replies to ttjk 

y t 

the International Council for 1 Educational tfedia 
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questionnaire. The total tttimber of the repliea obtained from 
12 European countriea exclusive of Czechoslovakia finally 
amounted to 28 (including 5 fro* the socialist countries). 
The participants from Czechoslovakia submitted 9 replies to 
the questionnaire. 

Several queationnaires have been incomplete and there- 
fore the symposium of November 1977 was used as a base for-* 
collecting additional information directly from the parti- 
cipate. Some of the talks about the questionnaire were very 
interesting and useful and shed a new light on the problem 
of the use of educational technology. 

Besides this, further information sources appeared in 
the reports given at the symposium and^in the ^discussion 
comments made during the panel discussLa of the symposium. 

It may be generally state£ that apart from the, question- 
naire filled in by 28 experts coming from 12 European ' 
countries the organizers of the symposium profitted by the 
talks with some ofg^he symposium participants and by the 
respective ideas contained in the papers as well as discus- 
sions 'conducted during the symposium and used them as a source 
of further information in compiling this survey « 

J So it seems 312 '.table to indicate the total information 
underlying this survey, and whieh* will be further analyzed, 
as "replies and further findings*. / 

Replies to the questionnaire and further findings General 
comments. It is imperative to note that most replies to the 
questionnaire came from the specialists in school education* 
ot whom many have a close person©! relation to the use of 
educational technology in instruction and experience in this 
respect. Some replies cake from the teocners, (others from 
experts in educational media, only a few replies were given 
by the leading educational officials and one cane from an 
educational sociologist. Several replies came from technical 
experts who were original ly concerned with the development 
and production of educational technology. ' 




Tht teachera w*th personal experience with educational * 
technology taught mainly natural acience or languages. This 
i> not aurafceing aa it^ie a well-known Act that there are 
•ubjects^Zloaely related to educational technology/ auch aa 
cbeaiatr*, geography, or Modern langu&ge phonetics, whereas 
in other subjects auch aa social ecirences educational tech-^ 
nology ia being only gradually app&ed. (Althougb ii is some- 
times' argued that the largeat extension of educational tech- 
nology may be expected just in the aocija 1 - acience .subjects.) 

Aa to the general, characteristics of the replies, * ali* 
of the* teetify to the authors' poaitive attftude towards an 
increasing, use of educational technology in schools. These 
^ aiti *^ attitu(i * a * nowever > di . ff « r in their intensity.. 

There is a matfked difference between the attitudes main- 
tained by the representatives of the science of %|cialiat 
education and those advocating other trends., Some experts 
from. the latter group share in the opinion that educational" 
technology will substantially alter the school and may' even 
put the teacher 4^a poaition widely different froa ttfe former 
oiTe. The attitude aaintained by the aocialiat educators can 
fceet be expressed aa a conviction that the role of .the teacher 
in the process of education cannot be substituted for knd 
that educational technology ueed by a well-trained andMw- * 
tivated* teache^who continues* to raiee his qualification 
may significantly promote the effectiveness of instruction.. 
The uee coeducational technology ia to' strengthen .and^not 
weaken the key role of the teacher both from the formative 
aa well aa informative point of view. 

Initial training and further education of teachers* ft 
is neither aiople alid # the lese expedient to separate initial 
teacher training (basic education - leading to a diploaa) 
froa the further education of teachers. 

The replies to the questionnaire dt> not provide any ex- 
haustive or precise report on the situation in European 
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countries concerning the period 7 of the time allotted to 
instruction -in' educational technology in 'teacher training. 
In initial training there are usually about twelve^ leasons 
per term or p£r two terms,, when the teacher get* acquainted 
withxthe practical ^ide of teaching hia apecialiat subjects. 
There ia no\ usually any subject, dealing solely with the ae~ 
thodological aspect 'of educational technology , but the 
teacher- students are given ttye necessary technical data oh 
the technology of educational media whenever it ia consi- 
dered to be Bost convenient and when this information is 
closely related to\ne prospective teacher's particular sub^ 
ject and is v thus considered to« be most motivating. It is, 
however, indisputable -that the share alloted to educational 
technology in teacher>training is .modest and rather marginal. 

'»he training in educational technology cannot, of course, 
include only a limited -number of informative lectures and de- 
monstrations, a number of experts, are bright in arguing that 
the students in the faculties of education need above all to t 
get acquainted with the use of the technology of educational ' 
media in the lectures and practical training given by their 
educators. A live etmaple is certainly mosV influential. » The 
question of an optimum period of the time allotted to tho 
training in educational technology can best be answered to 
the effect that apart from being informed of the technical 
side of educational technology trie t students' should* get a- ** 
cquainted with its use in the instruction given by their 
educators: there is nothing more \rt tractive than a live e- 
xample. ^ 

Thus, in this respect, the most influential factors a- 
ffecting the teacher-atudenv's habit "of using educational 
technology are not the .experts on educational media or edu- 4 
cational technology but rajther the teacher-educ.atore' in the 

faculties of education or- other institutions, andf the respect- 

\ i* > 

ive authorities should make them.accpet this role and widely 
use educational technology in thoir own teaching practice. 
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* da*. stress ih isid on- the fact that tha information* ' 
•bout educational technology should not be confined to only' 
on* particular device or its technical properties, which - 
often lervea a* an argument for convincing the proepeetive 
.u**r. of technology that it ia a mesne of a leaa demanding 
•tt^eaeier teaching. +; \ r r 

The expert* atated that the situation ia gradually improv- 
ing. Ihe new atudenta entering the facultie* s)t education are' 
■ore technically-minded than their forerunnera. Communication 
■edia have already becoae part of aocial life aa well aa of 
the leieure-tia* of each individual and ao the introduction x 
of technology into-achoola is beeoainga .tfomaon natter. 

' The main obstacle is evidently«C elder generation of - 
teachers. The feet that they are subetantially leas acquainted 
with the technology prevent then from uaing it to a larger 
extent. The taefc concerning a widespread and immediate 'use 
of educational technology will be throa.tened unices further 
training of teachere fills in this gap in education which 
. of oourae does not lie only in supplying the respective in- 
formation but also in promoting the ncceeeary motivation. 
And this task cannot be postponed until a new generation 
of teacher* -appears. • , , " 

Sons of the experts pointed but that the conservation 
of the older generstion stews from the fsct that the teach- 
ing career is usually taken up by Women who are said to' be ' 

* Till °W<*ti»** of initial training and further edu- 
.5ai2 n -h£iJ a « h ? r L w i th "»P* et ^ the^u^ ofldu^iSnal 
aadfe J?'" 1 °?, the t«ono«y of educational 

5 ut £ a J£ ,r on th * Problems approach aimed at develoo- 

&wS5 , JS- t ?Sf ^ * a #" in « H c P^olem? •ndlrobibS - ^ 
porfing so that tducation would not b# laMin* h*M«A ™ 

iTViJ&JZ ««'*«>J»«*' of %dSc%W»eo e Kog?, 
ida2;tl?« 4 22S22 C 5 n « 2!* ^P" ot «t«ri*l into the ec&ol 
SHri.? aSana^L^AS** 0 ?* P"P"** by the UHESCO 
«thodTof t ed!cS?io t n! nt ° f oontent and 
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leas technically-minded than men, to -be weighed down by 
family dutiea and therefore leaa liable to sake an effort 
to innovate or bring their teaching upwto-date. Some coun- 
tries believe to have found a solution by establishing 
service centres, affilliated tg schools, with a technical 
staff facilitating the teachers' work on the technical aide^ 
The teachera, they argue, would then be mo*e willing to use 
educational technology in teaching, with* the assistance of 
tho school education authorities responsible for the appro- 
priate curricula, syllabuses and progresses, and so the 
original unwillingness, to use .educational technology would 
be overcome* 

It is a well-known fact that there, ie no unified system 
of teacher training in Europe. There ie a large number of 
various forms of education not only in the individual coun- 
tries in the German Federal Republic. This variety ranges 
from an absolute autonomy of schools and teacher a. in,. Great 
Britain where diverse forms of in-service training are pro- 
vided for teachers and where the national institutione such 
as the Council for Educational, Technology have only a sti- 
mulating and supporting role, and .the experience in Norway 
and Denmark where the academic institutions providing the 
further education of teachera - among other ^subjects also 
in the use of educational technology - are attributed a de- 
cisive influence - up to the institutionalised systems of 
the further education of teachers prevalent in the socialist 
countries. 

Some of the experience obtained will be described in 
detail. The Bergen faculty of Education in Norway provides 
training in the use of educational technology (Mediapeda- 
gogik) in two types of courses of full-time studies, one 
lasting a year and the other six months. The training re- 
ceived in these courses qualifies the students for school- 
broadcasts, production of films or printed materials, and 
the graduates are in a position to work as school librarians , 
or heads of the centres for education in that country. 

r 
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The further' education of teachers in Horway_i 8 also 

• provided by the faculty of education and to a certain ex- 
tant by the regional. faculties 'tad is supported by the Na- 

• tional Centre for the further Sduc.tion of Teachers. These " 
institutions have prepared, an ex t en. iv„ programme (ranging • 
fro* a few days schooling and', fortnight s euamer-achool 
course up_to one or two-term study courses) for the train- 
~ *"* in the of technology in teaching. The courses in- 
clude lectures sn audio-visual devices, preparation of multi- 

, «sdia sets based on educational technology and practical 

^ training in the uae of educational media. 

The Hungarian Natipnal Centre for Educational Techno- 
logy established with UNESCO aa.ist.nce is concerned with 
a large acale project for education. The tin. alloted to 
educational technology within the framework of the teacher s 
apecialist subject, in the training of teachers <in HungalL 
institutions Mount, to 60 hours and is extended to -two 
terms of these studies. The courses provide inform.tion about, 
the basic technical data cn various types of educational 
media and practical training in their use, but one of jthe 
main objectives is to encoursge the teachers in- their own 
prodwtion and preparation of .impl, audio-visuU .ids. The ' 
mio of theory to practice is 40 : 60 in these courses. 4 
The sue ratio is applied in the further education of teach- 
» *ra» t 

In Hungarr there are twenty centres for the further. " 
education of teachers which in conjunction with the Natio- 
nal Centre for BducaUonal Technology provide teacher train- 
ing ln the use of educational media. The content of these 
studies ,ia divided into units consisting of 15 lessons. The 
following target-groups have been det?up S headmasters and 
their deputies, school inspectors, teachers in primary and " 
secondary schools and finally expert8 on educational 

- The Hungarian experts claim to have acKeved poaitive 
result, in introducing educational technology into the teach- ' 
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ing practice in schools. Thanks to the increasing use of aulti 
media the slower students have- achieved better results* si-^ 
milar conclusions were drawn in Czechoslovakia where the use 
of aultinedia almost wiped out the difference between the ( 
best and average students. 

The further education of teachers in Chechoslovakia is 
being systematically organized and covers almost the' ; entire 
period of a teacher's career. It consists of. tUr$$ stages: 
the adaptation stage during which the young teacher 40 ; fee- 
ing intr iuced into practical, teaching under .the guidance 1 
of his more experienced colleaguesy the, innovation stage 
when the teacher gets acquainted with the new developments 
in t£e theory of education with a view to his particular 
subjects, -and also with the new developments in educational 
technology, and finally the specialisation stage when the 
mature teacher usually attempts to improve his professional 
qualification by studying another subject. 

£n-ae^vice education and training of the Czechoslovak 
teachers in the use of educational technology is mainly pro- 
vided by the regional and district institutes of education ^ 
employing experts in the methodology of education. 

To give at least one example, the Prague Research In- 
stitute of Education offers in-service training qourses con- 
sisting of ten three-hours * periods mapped ou"£ for one school- 
year. The training includes ten lessons of the theory of in- 
struction, 14 lessons of practical training and $he rest is 
devoted to specific training in the use of particular tech- 
nical educational medi't. The qualification thus obtained' en- 
titles the teacher to take up a post as (specialist in the 
teaching methods in the above mentioned regional or district 
institute of education. 

The difficulties encumbering the uso of educational 

h * 

technology on a larger scale* 
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.Ip their replies to the fifth question of the question- 
naire the participants were in agreement on the main obsta- 
cle* to a widMP.read and more expedient uae of educational 
technology in European primary and secondary schools. The 
rejaie* say be grouped together according* to the following 
categories: psychological and social reasons, technical and 
administrative difficulties and lack of, information and ac- 
tivation. 

Psychological and social reasons. The* conservatism and 
traditionalism of many ieachere w*re often, indicated aA the 
relevant negative factors. It was stated that some teachers 
refuse to use educational technology at all, others dre 
afraid that it might endanger thei$ position or even their 
.teaching career (which is analVgous to the machinerbreaking 
in the 19tti century when machines were believed to be the 
cause of unemployment). The conservatism in some countries 
is. aiso due to the feminization of tne teaching profession. 
Another common reason lies in the fact that the preparation 
of the programmes is rather tim>-corisuming unless they are. 
centrally prepared by the school education authorities. Ex- 
cept for the educational technology used for demonstration 
purposes, which is aometimes believed to be , superfluous, the 
possibilities of a further development of the existing edu- 
cational technology designed to assist in self-education 
were welcome. 

Technics^ and* administrative difficulties. A widespread' 
use of educational technology is hampered by frequent tech- 
nical failures in some device^ and also by their excessive 
weight wMch often discourages the teacher - and a woman 
teacher above all - from using them. * 

For this reason the devices should be as light as pos- 
sible and easy to control. The seevice centres affilliated 
to schools would* substantially improve the oittmion and 
assist in equipping specialized class-rooms *ith built-in 
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educational technology. (This method is used ifi particular 
in the socialist countries.) 

/ Cert*in s typea of educational technology are most suit- 
able for a wider use in smaller,, groups of pupils and too 
'large claaes (30 - 4C studenta) are considered to be an ob- 
stacle, aainly in foreign language teaching. The problem * 
afabuld ba solved with a view to the technical -as well as 
administrative aide and should receive an adequate financial 
support. m % 

We should note that the reasons concerning a lack of s 
money or programmes for the use* of educational technology . 

,did not prevail in the replies to the questionnaire. It ia 
evident that only the school policy efficiently promoting 
the use of educational technology and providing a sufficient 
financial support, anticipating the use of educational tech- 
nology already in the teaching plans and syllabus e* and at 
the same time providing schools with the neceasary teaching 

# materials prepared centrally and sold at a moderate price, 
will beat ensure that the use of educational technology will 

, become more widespread. 

Lack of information and motivation. A thorough examina- 
tion Sft the replies, has shown that insufficient education 
was, not very often considered to be an obstacle to a wider 
use of educational technology. . * 

One of the reasons lies in the fact that the further 
education of teachers which in some European countries has 
been institutionalised and provides a source of additional 
knowledge and motivation does not exist at all or is pro^ 
vided only to a limited extent in the other countries. Its 
influence haa*not therefore been fully investigated. 

The further euacation of teachers should not be confined 
only to imparting knowledge of technology, however important • 
it may be. If educational technology really is to promote 
the pupils' activity, first the teachers' enthusiasm must 1 be 



•routed and inspire tham^o apply educational technology tt> 
• w^der extent, Thie of couret goea beyond acre information 
abottt^ha. control and operation of tha dovicoe and a eupcr- * 
ficial ttmladga of their availability* 

A certkin propagation of good reaulta achieved in the 
uae/.of educational technology might alto be of toat helpl 
. Teachers conference*, nee tinge, eeminare aod ntvapaptra 
would help; tfro, in many rsapecte. "Getting acquainted with * 
tha good reaulta achieved in tfa* teaohcre ' innovation acti- 
vitiea hat become the main objective of the eo-callcd •teach- 
era pedagogicaljreadihge*< of long a tending in Ciechoelovakia. 

. , The further education of teachers ehou^d thua not be * 
considered aa juat-anotHe^f inatitution but" as* an effective 
meana of. breaking through the teaeher a ieolation and aa a 
aource of innoveti6n t motivation and sound competition among 
the teachers ♦ - 
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